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iv Foreword

Parents are key stakeholders in the school education process, playing crucial roles in 
supporting children's learning as well as fostering their positive values and whole-person 
development. The Education Bureau (EDB) has all along been supporting home-school 
co-operation, forging home-school partnership and promoting parent education through 
kindergartens (KGs) as well as primary and secondary schools (including special schools). 
In December 2017, the Education Commission accepted the invitation from the EDB for 
setting up the Task Force on Home-school Co-operation and Parent Education (Task 
Force) to review the existing approach of promotion of home-school cooperation and parent 
education, and to formulate directions, strategies and measures for facilitating home-school 
co-operation and parent education. The Task Force has recommended, among others, the 
EDB to commission non-governmental organisations or tertiary institutions to develop a 
curriculum framework or curriculum guide for parent education, which should be able to meet 
the changing needs of parents, and equip them with the knowledge and skills necessary for 
bringing up children at different stages.

In response to the recommendation made by the Task Force, the EDB has started to develop 
a curriculum framework on parent education by phase for parents of students of KGs, primary 
schools and secondary schools.  A Project Team led by the School of Continuing Education 
of Hong Kong Baptist University was formed in 2020 to develop the Curriculum Framework 
on Parent Education (Kindergarten) (the Curriculum Framework). Apart from the professional 
knowledge of the members of the Project Team, invaluable data and views were collected 
from various stakeholders, including parents of kindergarten children, education practitioners, 
health professionals, social workers, as well as representatives of non-governmental 
organisations and school sponsoring bodies in the course of development of the Curriculum 
Framework.

We hope that the Curriculum Framework will provide a common basis for systematic 
provision of parent education courses, including those territory-wide, community-based, 
school-based and e-learning parent education courses, aiming to provide parents with 
children at kindergarten level with courses to achieve different objectives and help parents be 
better informed and supported in parenting so as to facilitate children's healthy development 
and effective learning.

Views or suggestions on the Curriculum Framework are welcome and may be sent to:

Address:  The Home-school Co-operation Section  
 W215, 2/F, West Block, 
 Education Bureau Kowloon Tong Education Services Centre,  
 19 Suffolk Road, Kowloon Tong, Kowloon, Hong Kong

Fax: 2710 9970

Email:  hsc@edb.gov.hk

Foreword

mailto:hsc@edb.gov.hk
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A. Introduction

Parents play key roles in protecting, educating, and taking care of children. Parenting 
is a dynamic, unique and meaningful journey for the involved parents and children. It is 
believed that parents have strengths to optimize parenting, and the enhancement in parental 
competence can improve child behaviours and development. Hence, parents should be 
motivated to optimize parenting knowledge, attitudes and skills with a view to fostering good 
parent-child relationships and the healthy, happy and balanced development of children 
through locally-relevant evidence-based/evidence-informed parenting programmes. The 
Curriculum Framework on Parent Education (Kindergarten) (the Curriculum Framework) 
aims to serve as a core reference for relevant parties, including Parent-Teacher Associations 
(PTAs), Federations of Parent-Teacher Associations (FPTAs), post-secondary education 
institutions, non-governmental organisations (NGOs), which may provide parent education 
programmes/events. Relevant parties are encouraged to design parent education activities, 
e.g. parent education programmes, home-school co-operation activities, with reference to the 
Curriculum Framework to enable parents to understand holistic child development, promote 
healthy, happy and balanced child development, enhance parents' physical and psychological 
well-being, and foster home-school communication and co-operation. 

1. Background

 Hong Kong has long history in giving family life education and support to parents. 
Many are initiated by interested professionals or agencies, but there is a need to have 
more systematic, collective and long-term efforts to ensure all Hong Kong parents are 
accessible to quality parent education and support. 

 The Government attaches great importance to parent education. To name a few, in 2000, 
the Government made an attempt to give a further impetus to the promotion of parent 
education through a non-recurrent provision of $50 million to support parent education 
and encourage parents to participate in educational affairs. Since then, different 
Government bureaux/departments have been making efforts within their respective 
purview to promote parent education. In 2017, the Chief Executive designated home-
school co-operation and parent education as one of the eight important education 
themes for review. The Task Force on Home-school Co-operation and Parent Education 
(the Task Force) was set up by the Education Commission in 2017, and subsequently 
submitted its report in 2019. The Government has fully accepted its recommendations. 

Chapter 1 Overview
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 In the course of reviewing parent education in Hong Kong, the Task Force noted that 
a variety of activities on home-school co-operation and parent education are now 
organised by Government departments, local post-secondary education institutions, 
NGOs, Committee on Home-school Co-operation, FPTAs, PTAs, etc. To make parent 
education more coherent, the Task Force recommended that a core curriculum for parent 
education should be provided by the Government. To this end, the evidence-based 
creation of the Curriculum Framework and context-based articulation regarding what 
and how to deliver parent education in collaboration with schools beginning from the 
kindergarten stage becomes an important stepping stone in this important community-
capacity building initiative.

2. Development of the Curriculum Framework

 As parent involvement is important in early childhood education, the Education Bureau 
(EDB) has rolled out a parent education framework specifically for kindergartens in the 
2018/19 school year with a view to encouraging kindergartens to draw reference from 
it and organise school-based parent education programmes. To further enhance the 
framework, the EDB commissioned a project team (the Team), comprising academics in 
the fields of early childhood education, social work and pediatric medicine, to develop a 
curriculum framework on parent education for parents with children at kindergarten level. 
In order to solicit a holistic view on the Curriculum Framework, the Team conducted a 
mixed method study including survey and focus group discussions to collect essential 
data from various stakeholders, which included parents of kindergarten children, 
education practitioners, health professionals, social workers and representatives from 
NGOs and school sponsoring bodies. The Curriculum Framework was continuously fine-
tuned in response to the findings and literature review.

B. Overarching Principles of the Curriculum Framework Design

1. Anchor on Contextual Systems Approach to Understand and Facilitate Child and 
Family Empowerment

 The development of a child is embedded in a series of contextual systems of 
relationships, and the process of parenting could only be understood with respect to this 
embeddedness. Various internal and external factors exert different effects on parenting 
for families with children at kindergarten level, as shown in Figure 1. These factors may 
come from the children themselves (e.g. the child's unique pace of development), from 
the family level (e.g. degree of parents' self-care, parental expectations, intra-familial 
relationships, family atmosphere), or from the wider societal level outside a specific 
family (e.g. the availability of reliable information and needed support, ethnicity and 
culture).
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 With reference to the above factors in the local context, the overarching principle of the 
Curriculum Framework is to serve the needs of users of diverse backgrounds, including 
PTAs, FPTAs, post-secondary education institutions, NGOs, etc., and provide reference 
for all parent education courses in Hong Kong to allow parents to enjoy optimal 
knowledge, skills and attitude on parenting, thus achieving enhancement in parental 
competence while enjoying individual and family well-being. 

CURRICULUM FRAMEWORK ON PARENT EDUCATION
(KINDERGARTEN)

Well Supported and Informed Families
with Healthy, Happy and Well-balanced Children in the Community

Achieve Enhanced Parental Competence and Well-being

Enjoy Inputs of Knowledge, Skills and Attitude

Understanding of
child

development

Promotion of healthy,
happy and balanced

development of
children

Promotion of
parents’ physical
and psychological

well-being

Fostering home-
school co-operation
and communication

SocietyGlobal Environment

S
chool and Commun

ityFa mily

child

Families with Children
at Kindergarten Level

Key Internal Factors
• Child development pace
• Degree of parent self-care
• Intra-familial relatonships
• Parental expectations
• Family atmosphere

Key External Factors
• Availability of reliable
 information
• Availability of needed
  support
• Ethnicity and culture

Figure 1: Empowering Families with Kindergarten Level Children with Parent Education
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 In Figure 1, the metaphor of a four-leaf clover is used to illustrate child development, 
i.e. growth is a dynamic process; and like a clover growing upwards under the blue sky, 
a child grows and gains strength in body and mind every day, and his/her proper and 
healthy growth is supported by various elements. The four major elements which are 
age-appropriate and culturally relevant include: understanding of child development, 
promotion of healthy, happy and balanced development of children, promotion of parents' 
physical and psychological well-being, and fostering home-school co-operation and 
communication. These four elements are all connected to a series of contextual systems. 
They are interrelated to each other and work not only jointly but also inter-dynamically on 
the child via the contextual systems to foster well supported and informed families with 
healthy, happy and balanced developed children in the community.

 A child at kindergarten level is situated at the centre of a series of contextual systems, 
with his/her family taking the closest care-giving role, with school and community as 
important fields of interpersonal interactions outside his/her family, and a wider society 
and global environment affecting the conditions that support the child, the family, and the 
school and community in concern. Capturing the dynamics in the contextual systems, 
the Curriculum Framework provides an evidence-informed guide to kindergartens, 
PTAs, NGOs, etc. to use in devising parent education activities to empower parents with 
kindergarten level children according to four major elements, which are developed into 
the Four Core Strands of the Curriculum Framework.

 Going through such empowerment, the parents with children at kindergarten level are 
better supported and informed to promote the healthy, happy and balanced development 
of their children.

2. Adopt Evidence-informed Parent Education Approaches

 The Curriculum Framework employs an evidence-informed approach in suggesting 
parenting strategies which suit parents in Hong Kong. For the majority of parents with 
kindergarten level children, they may have a feeling that their parenting journey is too 
rush for in-depth and thoughtful review and reflection, and the children are developing 
very fast and transition from kindergarten to formal schooling takes place in a short time. 
In order to better address the parenting needs at this stage, systematic, manualized, 
cognitive-behavior theory-based and evidence-informed type of programmes are 
suggested in the Curriculum Framework.

 In order to inform the Curriculum Framework's development to serve a data-based, 
parent-oriented reference for parent education service providers and kindergartens, 
the Team employed a mixed-qualitative and quantitative method to collect facts, 
needs, concerns and perspectives from different stakeholders in relation to the core 
components on parent education. A multi-phase study including focus group interviews 
and a quantitative cross-sectional survey was conducted from September 2020 to May 
2021. A summary of the methodology can be found in Appendix 1.
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3. Parental Strategies and Parent Education Programmes

3.1 Identify and promote parental strategies that can optimize healthy child development

 Parents should acquire culturally-relevant strategies for improving their parenting as 
their family and children develop. The importance and proper practice of these will be 
discussed in different Strands, according to their relevance to specific aspects within the 
respective Strands.

 Better knowledge on child development can allow parents to pitch expectation 
management and acceptance, which could be achieved through selecting and learning 
from quality parent education.

 Appropriate attitude on parenting is important for nurturing healthy and happy children 
with balanced development. Reasonable and realistic expectations on the goal and 
pacing of child development with respect to their uniqueness should be encouraged. 
Parents should also concern their own physical and psychological well-being, which can 
be enhanced with positive parenting. They should also be aware of the importance of 
home-school communication and co-operation to support the children both in and out of 
school settings.

 Available and adequate social support from home-school cooperation, peer parents, 
and related professionals to families in need will help improve parental competence and 
well-being. 

3.2 Quality education programmes should meet certain criteria

 Quality parent education should be goal and theory-driven, evidence-based, culturally- 
relevant, and delivered by well-qualified staff in sufficient dosage1,2.

C. Aim and Use of the Curriculum Framework

The qualitative and quantitative data collected in this project informed that this Curriculum 
Framework should aim to support different stakeholders of parent education at kindergarten 
level, including kindergarten principals, teachers and PTAs of kindergartens, FPTAs, NGOs, 
post-secondary education institutions, etc., which may organise parent education activities.

1 Gould, N., & Richardson, J. (2006). Parent-training/education programmes in the management of children with conduct 
disorders: developing an integrated evidence-based perspective for health and social care. Journal of Children's Services, 
1(4), 47-60. 

2 Small, S. A., Cooney, S. M., & O'Connor, C. (2009). Evidence informed programme improvement: Using principles of 
effectiveness to enhance the quality and impact of family based prevention programmes. Family Relations, 58(1), 1-13.
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With the launch of this Curriculum Framework, principals, teachers, and PTAs, etc. can 
use it to select, arrange, or design parent education activities according to school-based 
characteristics - the school missions, characteristics of children and the needs of parents. 
PTAs and FPTAs can take reference to the Curriculum Framework for effective home-
school communication and co-operation, playing a more active role in assisting the schools 
to promote parent education. Understanding the principles of the Curriculum Framework 
would enhance a more comprehensive and appropriate support to families with children 
at kindergarten level, thus promoting the well-being of children and parents. NGOs and 
post-secondary education institutions can design parent education programmes, provide 
coaching courses, support kindergartens with reference to the Curriculum Framework. 
Suitable co-ordination of services would provide timely support for the children and families 
in need. Parents may also use this Curriculum Framework to learn more on different areas of 
parent education and develop a holistic understanding on the healthy, happy and balanced 
development of children. Reliable information on parenting, healthy relationship with family 
members, and effective home-school communication can improve parental competence, as 
well as confidence to go through the challenges of parenting.

The areas and the content of the Four Strands are summarized in the Tables 1-4.
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Table 1: Summary of Strand I: Understanding of Child Development 

Areas Brief Content

Introduction • Parents are the first agents to protect and provide for young  
children.

• Healthy and proper parenting can facilitate children to grow 
from vulnerable infants to contributing members of society.  

• Understanding the scope, nature, processes, directions and  
influencing factors on child development is essential for 
parents to make proper provisions in protection and care, and 
in fostering child development with realistic expectations.

Key Concepts • Kindergarten-aged children
• Parents and caregivers
• Child development
• Health
• Life span perspective
• Cross-generational families

Contextual 
Systems and Child 
Development

• Ecological systems theory
• Life-span perspective 
• Parents as important elements of development in families
• Families follow a developmental trajectory
• Societal developments as backdrop of family and individual  

developments
• Kindergartens and home-school communication

Important 
Principles of Child 
Development

• Development is a combined result of nature and nurture
• Development sequence will not change
• Development takes healthy pacing
• Children owning their development are more motivated to  

develop
• Early suitable input assures optimal developmental gains for  

the child, family and society in the long run

Areas of Child 
Development

• Holistic child development 
• Different theories on different areas of child development
• Child development in Hong Kong

Issues on Child 
Development

• Physical health
• Psychosocial health
• Moral education
• Cultural diversity

Exemplars • 1A: Developing Reading Habits
• 1B: Learn Through Play
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Table 2: Summary of Strand II: Promotion of Healthy, Happy and Balanced Development of 
Children

Areas Brief Content

Introduction • Parents play essential roles in guiding children to achieve their 
full potentials in cognitive functioning, physical health, mental 
well-being, socio-emotional and spiritual development.

• Child-centred parenting approach, to foster children's 
autonomy, initiative, and creativity, is advocated in the modern 
era.

• Children facing stress and early adverse events can be 
buffered by strengthening of family functioning and protected 
by an empathic and supportive nurturing environment.

• High quality parent-child interactions, in particular play and 
other recreational activities, can enhance child development 
and school readiness.

Key Concepts • Mental well-being (healthy, happy and balanced development,  
avoid toxic stress)

• Behaviour (positive and negative)
• Learner diversity
• Child-centredness
• Home learning environment
• Whole person development
• Children's uniqueness

Understanding 
Healthy, Happy 
and Balanced 
Development of 
Children

• Brain development in early childhood
• Protective effects of attachment
• Body's response to stress
• Coping with stress as a core emerging capacity in the early  

childhood years
• Parenting styles

What Parents 
Should Do to 
Promote Healthy, 
Happy and Balanced 
Development of 
Children

• Positive parenting
• Reading 
• Free play
• Physical activities
• Healthy eating habit and diet
• Having adequate sleep and avoiding excessive use of 

electronic devices
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Areas Brief Content

Issues on Promotion 
of Healthy, Happy 
and Balanced 
Development of 
Children 

• Mental and psychosocial well-being of children
• Learner diversity and children with special needs
• Early intervention for children with adverse childhood 

environment
• Boundary with children
• Non-parent child caregivers

Exemplars • 2A: Educational Talk: Recommendations on Sleep, Physical, 
Recreational Activities and Media Use

• 2B: Positive Parenting: Parenting Strategies

(cont'd) Table 2: Summary of Strand II: Promotion of Healthy, Happy and Balanced  
 Development of Children
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Table 3: Summary of Strand III: Promotion of Parents' Physical and Psychological Well-being

Areas Brief Content

Introduction • Parents play a significant role in children's social and 
emotional development.

• Parental stress is a normal part of the parenting experience.
• Parents' well-being and child development have a mutual 

influence on each other across development.
• Promotion of physical and psychological well-being of parents 

is important in order to facilitate the betterment of physical 
and mental health of parents and children, as well as family 
relationships.

Key Concepts • Parental well-being
• Positive mindset
• Stress
• Stress management
• Emotional intelligence
• Self-care

Awareness of 
Positive Mindset, 
Psychological 
Well-being and 
Stress

• Positive mindset
• Understanding about stress
• Emotional intelligence and emotional regulation skills

Healthy 
Relationships and 
Interpersonal Skills

• From self-efficacy to parental efficacy: Building healthy 
relationship boundaries

• Interpersonal skills competence in the family context

Childcare versus 
Self-care: Balancing 
the Child's Needs 
with One's Own 
Personal Needs

• Parenthood can be very rewarding but sometimes exhausting 
and draining

• Self-care is taking care of own self so that parents can stay 
healthy and well

Issues on Promotion 
of Parents' Physical 
and Psychological 
Well-being

• Work-family-life balance for working parents
• Support for parents in needs
• Parents' self-awareness in the children's interfacing between 

kindergarten and primary education

Exemplars • 3A: Mind-body Connection
• 3B: Mindful Parenting
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Table 4: Summary of Strand IV: Fostering Home-school Co-operation and Communication

Areas Brief Content

Introduction • To maximize the good impacts of home-school cooperation, 
parents should work closely with the kindergarten concerning 
the needs of children and also get involved in school activities 
in supporting their children. 

• Kindergartens should provide and advocate home-school 
co-operation activities so as to motivate parents to work with 
teachers to address their children's learning and development 
needs. 

Key Concepts • Home-school co-operation
• Nature and functions of family
• Effective communication

Home-school 
Co-operation 
with Effective 
Communication

• Home-school co-operation
• Communication skills and channels

Roles of Different 
Stakeholders

• Roles of parents 
• Roles of kindergartens
• Support on home-school co-operation provided by the  

Government
• Community partners

Issues on Fostering 
Home-school 
Co-operation and 
Communication

• Development of PTA
• Parental involvement spectrum
• Motivation of parents
• Integration of different parent groups

Exemplars • 4A: Co-operate with School and Foster Children's Learning at  
Home 

• 4B: Parents' Communication Skills in Home-school Co-operation 

Details of the Four Strands will be presented in Chapters 2 to 5 to provide more specific 
content covered under the Curriculum Framework. Chapter 6 includes discussions on some 
observations and recommendations on the effective delivery of needed input to enhance the 
well-being and competence of parents with children at kindergarten level. The respective 
exemplars as well as references and resources of the Four Strands are provided in the 
Appendices.



Chapter 2
Strand I:

Understanding of 
Child Development
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A. Introduction

Parents are the first agents to protect and provide for young children. Healthy and proper 
parenting can facilitate children to grow from vulnerable infants to contributing members of 
society.  Understanding the scope, nature, processes, directions and influencing factors on 
child development is essential for parents to make proper provisions in protection and care, 
and in fostering child development with realistic expectations. The unique and important 
roles of parents in fostering healthy and balanced child development is unquestionable, and 
parents should enrich themselves through mastering the needed knowledge, attitude and 
skills in the formative years of the child.

B. Key Concepts

1. Kindergarten-aged Children: Kindergarten-aged children are children aged 3 to 6, 
normally attending kindergartens.

2. Parents and Caregivers: Parents refer to the father and mother who gives birth to, 
or nurtures and raises a child and are normally the main caregivers providing for and 
residing with their children. Grandparents and/or employed domestic helpers are also 
common caregivers. Single-parent families are headed by a single-mother or father as 
a result of death or divorce. When the parents are not available for caregiving, other 
caregivers like grandparents and domestic helpers will need to take over as caregivers.

1. Parents will learn the scope and processes of child development in the systemic 
context of the parents' own individual development, as well as their family and 
relevant societal development. 

2. Parents will apply understanding on child development to cultivate reasonable 
expectations on their children, improve empathy and acceptance of the uniqueness 
of each child, and optimize parent-child relationship and children's well-being.

3. Parents will acquire appropriate strategies to facilitate child development and well-
being, and seek early intervention should their children show deviations from normal 
child development.

Chapter 2 Strand I: Understanding of Child Development

Learning Targets
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3. Child Development: Children develop across many areas and their development 
normally follow universal sequences. The rates of development can be influenced by 
prenatal and post-natal conditions.

4. Health: World Health Organisation defined health as "a state of complete physical, 
mental and social well-being and not merely the absence of disease or infirmity". Healthy 
children should enjoy holistic well-being.

5. Life Span Perspective: It divides human development from infancy to aging to different 
chronological stages, highlights the specific characteristics in each stage and asserts the 
importance of ensuring smooth transition from one stage to the other.

6. Cross-generational Families: Parents have to help children relate to people of different 
age groups, especially when cross-generational families are common in Hong Kong.

C. Contextual Systems and Child Development

1. Ecological Systems context of child development is an essential basis for parents to 
understand child, self and family development. Young children are dependent on adult 
nurturing to survive and grow. Young children are also greatly affected by the contexts in 
which they grow. According to the Ecological Systems Theory (Bronfenbrenner, 1979), 
children grow up in concentric multi-level systems in dynamic interactions with each 
other. Most children grow up in their families, under the care of their parents. This is 
the first and core micro system that supports child development. When a child grows 
up, receives education and enjoys social life in the community, the family with the child 
interacts with the school system and the community in a mesosystem. Families, schools 
and communities are housed in a larger city or country exosystem, which is also housed 
in the macro global system. All the systems share resources and challenges in an on-
going transactional way across time (e.g. the advancement in technology in some 
countries makes it possible for other parts of the world to enjoy the technology through 
convenient and ever advancing social media). There are protective and risk factors in 
each system. In the micro family system, the protective factors (e.g. parents understand 
child development and care about their children; family enjoys stable financial resources) 
and risk factors (e.g. a parent suffers long term illness) interact and cast an impact 
on child development. In the exosystem, the protective factors (e.g. neighbours and 
schoolmates who are supportive and willing to share) can offset some of the risk factors 
(e.g. The neighbourhood is burdened by long-term sound pollution due to sustained 
construction and reconstruction works). It is therefore important for parents to be 
practical and fore-sighted to optimize the protective factors and prevent or minimize the 
risk factors at all levels.
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Adapted from Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design.
Cambridge, MA: Harvard University Press.
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and life events.

Figure 1: Ecological Systems Theory (Bronfenbrenner, 1979)

2. The life-span perspective of human development highlights that individuals develop 
in time from infancy to childhood, adolescence, adulthood, and then to senility. While 
the exact age demarcations of different life stages might change with new research 
data or paradigms (e.g. the official retirement age is set at 60 in some places while the 
United Nations defines 65 as adults), the basic direction and sequence of progression 
have been very stable in human history. The life-span perspective highlights the specific 
assets and challenges in different life stages, and also asserts that facilitating the 
smooth transition from one stage to another can ameliorate many avoidable issues 
in the progression process, e.g. preparing kindergarten children for formal primary 
schooling can foster healthy and happy school adjustment. Parents who adopt the life 
span perspective in parenting can be more sensitive to the characteristics and needs 
of members of different generations in the family, and help children relate with them 
properly.
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3. Parents are important elements of development in families. Developmental theorists 
highlight childhood and adolescence as the stages of fastest physical and neurological 
advancement in the life span, followed by slow deterioration in adulthood, and then 
accelerated deterioration after the 60s. Parent education has to anchor on the 
understanding of parents as adults bearing great responsibilities to care and provide 
for the young and the old, while experiencing their own gentle deterioration in overall 
functioning, which can be alleviated if they can work hard to keep physical fitness, 
and distil wisdom from life experiences. Parental functioning is affected by factors like 
gender roles, health, education, work and socio-economic statuses, marital and family 
relationships, culture, religion, etc. Parents are adults and they acquire and reflect 
on parenting attitude, knowledge and skills as adults. Parents' perceived and actual 
parenting cast direct impact on the children under their care.

4. Families set up by couples also follow a developmental trajectory, going from intimate 
young couple to busy young parents, burdened middle-aged parents, then oldies 
facing empty nest and moving onto end of life. The age, health and character match 
of the couple, of parents and children, and amongst the children siblings set the tone 
of the psychosocial environment in the family. Parents and prospective parents should 
understand that pre-marital preparation as well as family and marital support are of 
utmost importance in ensuring the optimal functioning of parents, which will contribute to 
the healthy, happy and balanced development of children. 

5. Societal developments, especially developments in education and welfare policies, as 
well as economic and political stabilities in any society, are important backdrops affecting 
family and individual developments. For example, Hong Kong's public family services 
are anchored in the "child-centred, family-focused and community-based" direction to 
ensure responsive services at the individual and family systems levels. Well-intentioned 
and well-planned policies can be beneficial to child development if well-supported by 
resources and manpower. In Hong Kong, the health of young children and mothers are 
protected by the Maternal and Child Health Centres of the Department of Health. The 
new kindergarten education scheme of the Education Bureau provides subsidy to fund 
kindergarten education for provision of quality education to children at pre-school age.

6. Kindergartens are given resources to establish Parent Teacher Associations (PTAs) 
to facilitate home-school communication. Social work services are introduced into 
kindergartens, and parent resources centres are set up in different districts to support 
local and non-Chinese speaking parents. 
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D. Important Principles of Child Development

1. Development is a combined result of nature (epigenetics) and nurture: Individual 
genetic characteristics, health and maturity, interact with post-natal environmental 
physical and social conditions and stimulation to craft child development.

2. Development sequence will not change: Though some children can skip stages and 
achieve more advanced developments at a younger age, the order of development will 
not change. Regression normally means serious health or emotional problems which 
need attention.

3. Development takes healthy pacing: Over-stimulation for enhanced achievement is not 
encouraged as it might induce no or even negative effects like stress and frustrations in 
self-efficacy, or over-competitiveness. Realistic and reasonable expectations based on 
individual uniqueness are important.

4. Children owning their development are more motivated to develop: Children should 
be helped to self-recognize their own advancement to allow them to enjoy and own the 
credit of achievements after making due efforts. This will create intrinsic motivations for 
development.

5. Early suitable input assures optimal developmental gains for the child, family 
and society in the long run: This assertion resulted from longitudinal studies by Nobel 
Laureate in Economics, Professor James Heckman (Heckman 2005, 2016), typically 
illustrated as in Figure 2 below. He also found that children from disadvantaged families 
benefited most from quality parent and children programmes. There should be suitable 
input to parents and young children to optimize their healthy development. Parent 
education and early childhood education are therefore important to society.  Suitable 
input for children should be appropriate to age, competence and interest, as well as 
evidence-based. The input should not be excessive to allow enough chances for the 
child for free exploration. Sending children to attend programmes which are poorly 
designed and not based on solid evidence of their usefulness often would bring no 
benefits but waste the vulnerable children's opportunities in their golden development 
time. 
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E. Areas of Child Development

1. Holistic child development goes beyond child physical development to cover 
psychological, social and spiritual aspects, each with further sub-areas for closer 
examination. It is universally established that children develop in all areas along some 
identifiable stages, normally going from personal to external, simple to complex, and 
concrete to abstract. While the order of the stages of development are rather universal, 
the developmental pacing can be affected by parenting style, school education, 
resources in maintaining safety and health, availability of stimulations and space for 
exploration, etc.

2. Different theorists have studied and proposed different theories on different areas of 
child development. Table 1 is a concise overview of the core development areas, stages, 
and corresponding theorists. Detailed information on development in specific areas are 
included in Appendix 2. Parents can refer to these tables to have some ideas on whether 
their children are developing at the same pace of children of similar age. If parents note 
significant or persistent deviations that arouse their concern, they should consult their 
family doctors or discuss with professionals at the Maternal and Child Health Centres of 
the Department of Health.

Preschool

School

Post-school

Preschool programmes

Schooling

Job training

Age

Early Investment Proved More Cost-effective

Adapted from Cunha, F., Heckman, J.J., Lochner, L., and Masterov, D.V. (2005). Interpreting the evidence on life cycle skill formation. In E., Hanushek and F., Welch (Ed.).
Handbook of the Economics of Education. Elsevier.

Rate of return 
to investment 
in human 
capital

Figure 2: Rates of return to human capital investment initially setting investment to be equal across 
all ages (Heckman 2005).
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a. Physical development: Explicit child physical development indicators include 
the very observable height, weight, sensory as well as fine motor and gross motor 
functioning, and personal hygiene maintained by self-care abilities. Recent decades 
show great advances in neuroscience and understanding on children's brain 
development (Shonkoff and Phillips, 2000), from fetus to long term progressions. 
For example, there are breakthroughs in using maternal blood to assess whether 
the fetus is healthy or vested with congenital or acute risks (Chan et al., 2006). 
There are also long-term longitudinal studies showing how toxic early psychosocial 
environment can affect young children's neurological development, affecting 
language and communications, and causing health and mental health issues when 
they grow up.  

b. Social development: Human infants are vulnerable when young and must 
be well-cared by adults to survive. Parents are often the first carers of most 
children. Children might be exposed to extended family members and the local 
community when they grow up, and then be in contact with school personnel and 
peer schoolmates when they enter playgroups, nurseries or kindergartens. Great 
convenience in travelling for leisure, or migration for good, also makes families more 
global. Cultures and sub-cultures also become more mixed and complicated. Aside 
from face-to-face social contacts and contexts, young children are increasingly 
exposed to the virtual world through social media and the internet. Parents must try 
to strike a right balance in their children's face-to-face and media social contacts to 
prevent possible health harms in overuse of electronic devices from an early age.

c. Psychosocial and emotion development: While Eric Erikson maintained that 
personality develops through eight stages of psychological development, the age 
demarcation for each stage seems to have generally moved forward, showing 
children are connected with more people and achieving more at younger ages, 
through face-to-face and virtual contacts via the internet and media. With the 
expansion of social network and experiences in dealing with the developmental 
crises in different stages, the growing children are supposed to discern different and 
increasingly complicated emotions in self and others, and deal with such emotions 
with increasing maturity.

d. Cognitive development: The leading theorist Piaget asserts that human cognitive 
development advances from few to many, simple to complex, and concrete to 
abstract. The nature and order of his four key stages of cognitive development 
are still valid while recent studies show achievement of different stages at 
younger ages. Another key component in cognitive development is language 
development. Language structure comprises three increasingly complex levels, 
including phonemes (speech sounds), morphemes (words and parts of words with 
meaning) and syntax (sentence units and syntactic rules for combining words into 
phrases and phrases into sentences). Child communication progresses from total 
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communication to language acquisition, and comprehension often occurs before 
meaningful expression. Classical, operant and social learning theories are all useful 
in stimulating cognitive and language development. Parents should try to effectively 
understand these theories and provide suitable stimulations for children to listen, 
articulate, read, write and enjoy the process. 

e. Psychosexual development: According to the leading theorist Freud in this field, 
human beings go through several stages of psychosexual development: oral, anal, 
phallic, latency and finally the mature genital stage ready for sex and procreation. 
With reference to the psychosexual development of kindergarten-aged children, 
allowing them to explore even with their mouths and all body parts which they 
can use, helping them to cultivate good eating and discharge habits and get toilet 
trained according to their cultural practices, and learning about gender and gender 
role differences should be the key areas of concern. There is also research showing 
clearly that fathers and mothers engage and contribute differently but equally 
significantly to their children's development. Engaging both fathers and mothers 
with children and family duties are important to promote optimal development for 
themselves, their spouse, their children and their families, especially in places 
where positions in child care and education are predominantly taken up by women.

f. Moral development: Kohlberg's proposal is perhaps the best known moral 
development theory. His three dist inct levels of moral reasoning, viz. 
pre-conventional, conventional, and post-conventional, and suggested that there 
are two sub-stages in each level.  People can only progress through these levels in 
the order listed.  Each new stage replaces the reasoning typical of the earlier stage. 
Aligning with the person's cognitive development, moral development also increases 
in complexity and abstraction. Moral development is important to develop children's 
values to differentiate between right and wrong, dos and don'ts and to achieve self-
control to behave responsibly in the contextual culture. Moral development can be 
cultivated through education, modelling, story-telling, religious education and other 
socialisation channels. Moral education is the most sensitive to cultural-specificity 
amongst all the developmental areas, e.g. cultures vary in dress code, table 
manners, religious practices and even preferred age of marriage.

3. Child Development in Hong Kong

3.1 Charting Hong Kong children development with Hong Kong norms: "Typically 
developing children" refers to children's comparable development with those in the 
local norm. In Hong Kong, the Department of Health (DH) is in charge of collecting 
data on child development and health to monitor and improve child health and healthy 
development. It also updates child development norms as appropriate.
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3.2 Assessing Hong Kong children with Hong Kong tools: Child development has to 
be assessed by suitable measures, which have sound psychometric properties and are 
useful for the local population. Hong Kong has established some tools like the Hong 
Kong Comprehensive Assessment Scale for Preschool Children (HKCAS-P) and has 
established local norms on intelligence tests like the Wechsler Intelligence Scale for 
Children–Fourth Edition (Hong Kong) (WISC-IV(HK)) for use by trained and registered 
professionals. 

F. Issues on Child Development

1. Physical Health

 Parents should beware that excessive academic pressure may have adverse effects 
on child development. For some extreme cases, even toddlers are expected to excel 
their peers, and some have packed extra-curricular training after school. Some local 
studies asserted that some children in Hong Kong suffer from not enough sleep due to 
tight timetable, or limited time and facilities to enjoy play. Parents should understand that 
overuse of electronic devices, improper diet and inadequate physical exercise are also 
identified health hazards to children, and parents should instill a healthy lifestyle in their 
children.

2. Psychosocial Health

 High expectations on children's performance induce parents 
to offer as much stimulation to children as they can afford. 
Parents should avoid such premature over-stimulation which 
not only limits normal physical and psychosocial explorations, 
but might actually affect creativity and interests in learning 
through distillation of acquired experiences. Parents should 
pay attention that pressure to excel might also cause rivalry 
amongst siblings at home and differential treatment by 
the parents to different children, thus causing intra-familial 
adversarial dynamics and sentiments. Parents should ensure 
children are free to enjoy their play time as it could provide 
opportunities for children's self-initiated efforts to make friends 
and learning of how to sustain relationships. If most of the time 
is scheduled with selected social groups, healthy socialisation 
and sharing attitudes might have little chance to be developed.

Scan the QR code 
for more materials on 
Recommendations 
on Sleep, Physical, 
Recreational 
Activities and Media 
Use (Exemplar 2A)
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3. Moral Education

 The parenting goals of most parents are that children should be healthy and happy, and 
catch up with achievements. Parents should not neglect other important aspects such 
as instilling into the children the common values of being filial to family seniors, being 
responsible citizens, and being respectful for others different from them. There should be 
more emphasis on helping parents to develop proper values and responsible morality in 
children.

4. Cultural Diversity

 As a cosmopolitan big city, Hong Kong welcomes new arrivals and new immigrants from 
all parts of the world. Immigrants may encounter difficulties in integrating into the society. 
Cultural integration, accessibility to community resources and good policies will help 
immigrant parents in bringing up their children and fostering their development.

G. Exemplars

Strand Exemplar 1A Exemplar 1B

I Theme:
Developing Reading Habits

Intended Learning Outcomes: 
Facilitate parents to cultivate good 
parent-child reading habits in early 
childhood to enhance children's 
language, emotional and moral 
development.

(Details are provided in Appendix 
13)

Theme:
Learn Through Play

Intended Learning Outcomes: 
Help parents understand that play 
can be an enjoyable and convenient 
medium to facilitate children to 
learn concepts, skills and attitudes, 
and facilitate them to be supportive 
agents in children's play.

(Details are provided in Appendix 14)

H. Chapter Summary

Child development is a combined result of epigenetics and nurture, embedded in a series 
of contextual systems. Parents play essential roles in supporting the holistic development of 
children, including physical, social, psychosocial and emotion, cognitive, psychosexual and 
moral aspects. Reasonable and realistic expectations on the pace of child development with 
respect to child's uniqueness can reduce the stress of both parents and children. With social 
support through home-school cooperation as well as from peer parents and professionals, 
well-informed parents with culturally-relevant knowledge, attitude and skills can improve 
parenting competence to facilitate the healthy, happy and balanced development of children.
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Chapter 3
Strand II:

Promotion of Healthy, Happy 
and Balanced Development of 

Children
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A. Introduction

There is no doubt that parents play essential roles in guiding children to achieve their full 
potentials in cognitive functioning, physical health, mental well-being, socio-emotional and 
spiritual development. Traditional roles of parents are focused on providing the basic needs 
of children with a strong emphasis on academic achievement. This adult-centred parenting 
approach is often criticised for its risk of ignoring children's individual needs and emotional 
well-being. On the contrary, the child-centred parenting approach, to foster children's 
autonomy, initiative, and creativity, is advocated in the modern era. However, there is a fine 
line between loving children and indulging them in this child-centred approach. 

Parents are expected to provide encouragement, support and access to activities which 
facilitate children to achieve key developmental milestones in a rich and diversified 
learning environment. Children facing stress and early adverse events can be buffered by 
strengthening of family functioning and protected by an empathic and supportive nurturing 

1. Parents will learn the knowledge, skills and attitudes in nurturing children's holistic 
psychological, emotional and mental health.

2. Parents will learn how to support child development, interpret and adopt the 
approach of "child-centredness" in parenting.

3. Parents will learn to cultivate an environment conducive to children's healthy and 
balanced development.

4. Parents will learn how to support children's learning and whole-person development 
by understanding the specific features of how students learn at this stage.

5. Parents will learn the skills of proper management of children's behavioural 
problems and understand the beneficial effects of positive parenting in reducing 
negative behaviours.

6. Parents will understand the importance and benefits of parental involvement in 
dialogic reading and free play.

7. Parents will understand different issues affecting the mental well-being and 
emotional development of children.

Chapter 3 Strand II: Promotion of Healthy, Happy and Balanced 
Development of Children

Learning Targets
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environment provided by parents with high resilience and understanding of children's needs 
and emotions. Parents providing guidance to children through proper interactions and 
positive parenting can effectively manage their behavioural problems and promote healthy, 
happy and balanced development of children. High quality parent-child interactions, in 
particular play and other recreational activities, can enhance child development and school 
readiness. Parents shall also foster children's interests in dialogic reading and physical 
exercises through dynamic interactions and active engagement to promote children's holistic 
development and psychosocial well-being. 

Evidence showed that proper parent education can effectively improve parents' understanding 
of their children's unique learning needs, empowering them to guide their children's mental 
and emotional development. When parents can build a secure relationship with their children, 
they can help their children overcome early adversities. Collaboration of parents, schools, 
and the communities can maximize children's developmental potentials.

B. Key Concepts

1. Mental Well-being (Healthy, Happy and Balanced Development, Avoid Toxic 
Stress): It is defined by children's holistic psychological, emotional and mental health. 
Early environment has a significant influence on mental development. It is essential 
to provide a stable and nurturing environment for young children to promote optimal 
development. By providing just the right amount of support and challenge, parents are 
encouraged to nurture children' drive towards self-reliance. In addition, normal stress 
response is actually essential for child's growth. Children should learn how to respond 
to stressful situation rather than avoid all stress. However, toxic stress resulting in 
prolonged activation of the stress response should be avoided. Happy Kids Charter 
developed by the organising committee of a scheme on relieving stress on parents and 
schools and promoting mental health among parents and students ( 家校齊減壓—提昇

家長及學童的精神健康計劃 ) gave some suggestions on promoting children's mental 
well-being (please refer to Table 1).  Parents shall note that unfavourable environment 
in childhood and early adverse events will adversely affect child development and the 
psychosocial well-being of their children. Positive parenting and seeking necessary 
support can help minimize the negative influence of adverse events on children's mental 
well-being.
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Table 1: 10 Factors to Promote Children's Mental Well-being

1 Maintaining good parental relationship
2 Having enough rest and relaxation
3 Harbouring suitable expectations
4 Encouraging free play
5 Joining leisure activities
6 Embracing and protecting the nature
7 Optimizing parent-child conversations and interactions
8 Practising daily exercises
9 Ensuring adequate sleep
10 Practising regular parent-child reading

Source: 「家校齊減壓 - 提昇家長及學童的精神健康計劃」計劃籌委會（2015）。快樂孩子約章。 
香港：作者。(Only available in Chinese)

2. Behaviour (Positive and Negative): Kindergarten children's behaviours are highly 
correlated with the parenting style. Positive parenting has beneficial effects on reducing 
negative behaviours, including problems in conduct, mood, hyperactivity and peer 
relationship. Excessive use of digital devices, sleep deprivation and physical inactivity 
would increase the risk of behavioural, emotional difficulties and reduce positive pro-
social behaviours. Parents should focus more on encouraging children to adopt a friendly 
gesture and pro-social positive behaviour to help peers and others in need. Effective 
parenting emphasizes on patience, guidance and encouragement of positive behaviours 
as well as building up children's confidence to learn and solve problems together with 
others in a collaborative way.

3. Learner Diversity: Parents should understand the learner diversity of children and 
the importance of providing appropriate support. Parent education has a critical role in 
fostering an optimal early environment to support developmental and learning needs 
of children with learner diversity. Understanding and collaborative approach between 
teachers and parents/ caregivers are important in formulating support strategies and 
monitoring of children behaviours and development.

4. Child-centredness: Children are unique individuals with different personalities, 
abilities and interests, as well as pace of development.1 Parents should focus on the 
critical stages of children, taking into consideration their individual needs, abilities and 
developmental contexts.

1 Education Bureau. (2017). Kindergarten Education Curriculum Guide. Retrieved from https://www.edb.gov.hk/attachment/en/
curriculum-development/major-level-of-edu/preprimary/ENG_KGECG_2017.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/preprimary/ENG_KGECG_2017.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/preprimary/ENG_KGECG_2017.pdf
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5. Home Learning Environment: A favourable home learning environment and support 
for young children to explore and learn are keys to facilitate healthy, happy and balanced 
development. Apart from developing a habit of regular reading together with children by 
having relevant books at home suitable for the children's age and context, the use of 
necessary toys, games and quality parent-child interactive activities will also help build 
a positive home learning environment which in turn benefits children's learning, and 
behavioural, psychosocial and physical development. Parents can also make best use 
of the useful resources available in the community, such as libraries, parks, museums, 
which provide support and stimulation for children's learning, to enrich their children's 
early learning environment and to facilitate their long-term development.

6. Whole Person Development: Child development is composed of different domains, 
and early brain development is affected by the synergistic effects and synchronization 
of different systems. Neuroscience researches demonstrated that the young brain 
acquires new knowledge by building up basic sensing pathways followed by pruning and 
differentiation of more sophisticated skills and functions. Comprehensive interventions 
and holistic support involving health, nutrition, parenting, education, environmental 
stimulation, etc. are important at the critical stage of development. Emphasis should 
be put on supporting the holistic development of children and parents should avoid 
over focusing on academic learning and exerting unnecessary stress related to school 
examinations and academic work.

7. Children's Uniqueness: Every child is unique in his/her own way.  Children's uniqueness 
should be respected and their developmental potentials should be appreciated. Parents 
should try to avoid comparing children with each other unnecessarily. Positive parenting 
focuses on encouraging children to explore their interests and abilities, developing their 
skills and unique potentials, and avoiding unnecessary competition among peers.

C. Understanding Healthy, Happy and Balanced Development of Children

1. Brain Development in Early Childhood

1.1 Neuroplasticity is illustrated by the fact that young brains tend to be more sensitive and 
responsive to experiences than much more mature brains. During the development of 
central nervous system, there is a particular region-specific "critical period" in infancy 
and early childhood where there will be a window of opportunity and vulnerability 
characterized by high rates of synaptogenesis and synaptic plasticity. Such circuit 
rewiring occurring early in life imposes long-term effects that persist into adulthood. The 
proper timing and sequence of this critical period vary across different brain regions, 
and orchestrate the emergence of higher cognitive functions, such as language, sensory 
integrations and problem-solving skills.2

2 Cameron, J.L., Eagleson, K.L., Fox, N.A., Hensch, T.K., and Levitt, P. (2017). Social origins of developmental risk for mental 
and physical illness. Journal of Neuroscience, 37(45), 10783-10791. https://doi.org/10.1523/JNEUROSCI.1822-17.2017

https://doi.org/10.1523/JNEUROSCI.1822-17.2017
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 Mechanisms of environmental factors affecting brain development through:

i. Effects on stress response system 
ii. Changes in the brain structure
iii. Changes in gene activity and expression

2. Protective Effects of Attachment

2.1 John Bowlby, the first attachment theorist, defined attachment as a "lasting psychological 
connectedness between human beings".3 He suggested that early bonds formed by 
children with their primary caregivers immensely influence various aspects of the 
children throughout life, including their social, emotional and cognitive development. 
Bowlby illustrated attachment in an evolutionary context that infants have an innate drive 
to form attachments with responsive caregivers who provide comfort and protection, thus 
improving the child's chances of survival.

2.2 In Hong Kong, parents often talk about "getting their child to win at the scratch line"  ( 讓

孩子贏在起跑線 ). However, rather than making children joining numerous demanding 
extra-curricular activities or excessively focusing on learning, research has shown that it 
is far more important to nurture a child in a loving environment with secure attachment 
with their parents.

2.3 Attachment starts in utero. When the parents perceive the fetus as a separate individual, 
an intense relationship with the imagined child-to-be starts to develop. During the early 
months of life, infants whose needs are effectively addressed by their emotionally 
available, sensitive and perceptive parents are likely to build secure attachment.4

2.4 A secure relationship between children and their parents/caregivers supports further 
development of positive relationships with peers and adults other than parents/ 
caregivers.

2.5 Parents should know the risk factors that may lead to attachment difficulties (see 
Appendix 3) and the prolonged impact on child development. Therefore, it is of utmost 
importance to promote secure attachment as illustrated in Table 2.

3 Bowlby, J. (1969). Attachment and loss: Vol. 1. Attachment. New York: Basic Books.
4 Augustyn, M., Frank, D.A., and Zuckerman, B.S. (2009). Chapter 3 - Infancy and toddler years. In Developmental-

Behavioural Pediatrics (4th ed., pp. 24-38). https://doi.org/10.1016/B978-1-4160-3370-7.00003-1

https://doi.org/10.1016/B978-1-4160-3370-7.00003-1
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Table 2: Importance to Promote Secure Attachments

1 Enhancing the quality of relationship with child 
(e.g. being warm and responsive to the child). 

2 Increasing caregiver's awareness of age appropriate child response. 
3 Developing self-regulation and empathy in caregivers. 
4 Helping caregivers learn to manage their own and child's emotions.

3. Body's Response to Stress

 Stress can affect anyone, and children are no exception. It is important to note that 
stress can have both positive and negative effects, and secured attachment can relieve 
certain negative effects of stress. Toxic stress refers to intolerable stress induced 
by severe and/or prolonged adversity, examples include abuse, neglect, poverty, 
violence, and household dysfunction.5  Exposure to toxic stress in early childhood can 
lead to prolonged and abnormal chemical levels in the developing brain, resulting in 
dysregulation of various systems of the body (e.g. immunity, digestive). The alteration in 
the brain structure is likely to affect children's memory, attention and emotions.

4. Coping with Stress as a Core Emerging Capacity in the Early Childhood Years  

 The quality of parenting and caregiving has played a critical role in regulating children's 
response to stress. Children have to learn how to cope with disappointment, difficulties, 
and hardship as a part of growing up. To buffer the physiological impact of stress, the 
learning process relies on supportive relationships between the children and significant 
individuals such as parents, close family members, early childhood educators, domestic 
helpers and friends. Parents should be aware of and reflect on their own stress coping 
mechanisms so as to serve as a supportive figure to teach the child the ways to cope 
with stress, and meet the needs of the child under stress.6 With sufficient support and 
buffering to the growing children, positive stress is tolerable and beneficial to children's 
development and learning.

5 Franke, H.A. (2014). Toxic stress: Effects, prevention and treatment. Children, 1(3), 390-402. https://doi.org/10.3390/
children1030390

6 The Child Development Centre. (2017). Effects of stress on children. Retrieved from https://www.cdchk.org/parent-tips/
effects-of-stress-on-children/

https://doi.org/10.3390/children1030390
https://doi.org/10.3390/children1030390
https://www.cdchk.org/parent-tips/effects-of-stress-on-children/
https://www.cdchk.org/parent-tips/effects-of-stress-on-children/
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5. Parenting Styles

5.1 In 1960s, Baumrind conducted a study on more than 100 preschool-age children. Based 
on two dimensions of parenting – parental demandingness and parental responsiveness, 
she identified three parenting styles (authoritative, authoritarian, permissive/indulgent). 
The majority of parents displayed one of these parenting styles. Further research by 
Maccoby and Martin described a fourth parenting style (neglectful/uninvolved). Details 
of the four parenting types are illustrated in Figure 1. Other dimensions including firm 
control, warmth, coerciveness and communication styles were also introduced in the 
later study of parenting styles.7 

Authoritative Parenting
The parent is demanding and 
responsive, child-centered with 
high expectations.

Permissive/Indulgent
Parenting

The parent is very involved with 
children but place few demands.

Authoritarian Parenting
The parent is demanding but 
not responsive, with restrictive, 
punichment-emphasised 
parenting style.

Neglectful/Uninvolved
Parenting

The parent does not meet the 
needs of the child.

D
em

an
di

ng
U

nd
em

an
di

ng

Responsive Non-responsive

Sources: Baumrind, D. (1967). Child care practices anteceding three patterns of preschool behaviour. 
Genetic Psychology Monographs, 75(1), 43–88.

 Maccoby, E.E., and Martin, J. (1983). Socialization in the context of the family: Parent 
child interaction. In E. M. Hetherington (Ed.), P. H. Mussen (Series Ed.). Handbook of child 
psychology: Socialization, personality, and social development (vol. 4, pp. 1-101). New York: 
Wiley.

Figure 1: Maccoby and Martin's Four Parenting Styles Suggested by and Adapted from Baumrind's 
Prototype

7 Darling, N., and Steinberg, L. (1993). Parenting style as context: An integrative model. Psychological Bulletin, 113, 487-493. 
https://doi:10.1037/0033-2909.113.3.487
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i. Authoritative: The parents are demanding and responsive. They are supportive 
to children while maintaining firm limits which aims to "direct the child's activities 
but in a rational, issue-oriented manner" (Baumrind, 1971). Parental expectations 
are child-centred with clear and consistent standards set. Children are encouraged 
to understand the reasoning behind the rules through parent-child discussion. 
With warm relationship, rational communication and receptiveness, authoritative 
parenting enhances the development of children's autonomy.8 Children raised with 
this parenting style are more likely to show positive results in various aspects of 
psychological competence such as maturation, resilience, optimism, self-reliance, 
social competence and self-esteem, as well as better academic achievement.9  

ii. Authoritarian: The parents are demanding but not responsive. Parental 
expectations tend to be adult-focused and inflexible. Strict rules are set to be 
followed rather than to be discussed, and feedback and explanation from parents 
are limited. The parents are non-negotiable while obedience is highly valued. 
Misbehaviour may induce heavy punishment, such as verbal hostility and corporal 
punishment. Children raised with authoritarian parenting styles are more likely to 
show discontent, distrust and withdrawal (Lavrič and Naterer, 2020). Some studies 
suggested that undesirable developmental outcomes, including but not limited to 
anxiety and persistent delinquency, are observed in some children when they enter 
adolescence and/or young adulthood.10,11 

iii. Permissive/Indulgent: The parents are responsive but not demanding. They 
are relatively warm and accepting, while being extremely tolerant and laissez-faire 
to the children. Rules are rare or disorganised, and few controls are placed on the 
children. With fewer demands on responsibilities and less expectations on age-
appropriate behaviour, the children may show immaturity in their behaviour, or be 
less self-reliant, explorative, and self-controlled (Lavrič and Naterer, 2020). It is also 
observed that children raised with permissive parenting style may result in higher 
adolescent aggressiveness and negative peer attachment.12

8 Lavrič, M., and Naterer, A. (2020). The power of authoritative parenting: A cross-national study of effects of exposure 
to different parenting styles on life satisfaction. Children and Youth Services Review, 116. https://doi.org/10.1016/
j.childyouth.2020.105274

9 Kuppens, S., and Ceulemans, E. (2019). Parenting styles: A closer look at a well-known concept. Journal of Child and 
Family Studies, 28, 168–181. https://doi.org/10.1007/s10826-018-1242-x

10 Wolfradt, U., Hempel, S., and Miles, J.N.V. (2003). Perceived parenting styles, depersonalisation, anxiety and coping 
behaviour in adolescents. Personality and Individual Differences, 34(3), 521-532. https://doi.org/10.1016/S0191-
8869(02)00092-2

11 Hoeve, M., Blokland, A., Dubas, J.S., Loeber, R., Gerris, J.R.M., and van der Laan, P.H. (2008). Journal of Abnormal Child 
Psychology, 36, 223–235. https://doi.org/10.1007/s10802-007-9172-x

12 Llorca, A., Richaud, M.C., and Malonda, E. (2017). Parenting, peer relationships, academic self-efficacy, and academic 
achievement: direct and mediating effects. Frontiers in Psychology, 15 December 2017. https://doi.org/10.3389/
fpsyg.2017.02120

https://doi.org/10.1016/j.childyouth.2020.105274
https://doi.org/10.1016/j.childyouth.2020.105274
https://doi.org/10.1007/s10826-018-1242-x
https://doi.org/10.1016/S0191-8869(02)00092-2
https://doi.org/10.1016/S0191-8869(02)00092-2
https://doi.org/10.1007/s10802-007-9172-x
https://doi.org/10.3389/fpsyg.2017.02120
https://doi.org/10.3389/fpsyg.2017.02120
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iv. Neglectful/Uninvolved: The parents are neither responsive nor demanding, 
with detached relationship and minimal interactions with their children. They have 
no clear parental expectations and their children's needs are not noticed. Children 
raised with neglectful parenting style are more likely to grow up having lower self-
esteem,13 less temperance and empathy, lower resistance to peer pressure, more 
anxiety and academic challenges.14

5.2 Various studies have demonstrated that authoritative parenting style have the best 
developmental outcomes in children. Although the influences of cultural factors on 
different parenting styles' effectiveness are widely discussed, a systematic review 
suggested that the results might not depend on the culture but on the measurement. 
When coercion is used as the definition of parental control, such studies tend to find 
authoritativeness having negative or detrimental effect on adolescent development in 
some countries; but when parental control is measured in parental monitoring and rule 
setting, the results are generally beneficial.15

5.3 In addition to the understanding of the four parenting styles mentioned above, parents 
should acquire the knowledge and practice on new parenting styles which are based on 
reflections of life and insights about love and care (Please refer to Appendix 4.)

D. What Parents Should Do to Promote Healthy, Happy and Balanced 
Development of Children

1. Positive Parenting

1.1 Positive parenting is a parenting style that draws wisdom from the following assumptions:

i. All children are born good 
ii. All children are altruistic 
iii. All children have the desire to do the right thing 

13 Perez-Gramaje, A.F., Garcia, O.F., Reyes, M., Serra, E., and Garcia, F. (2019). Parenting styles and aggressive adolescents: 
Relationships with self-esteem and personal maladjustment. The European Journal of Psychology Applied to Legal Context, 
12(1), 1-10. https://doi.org/10.5093/ejpalc2020a1

14 Steinberg, L., Blatt-Eisengart, I., and Cauffman, E. (2006). Patterns of competence and adjustment among adolescents from 
authoritative, authoritarian, indulgent, and neglectful homes: A replication in a sample of serious juvenile offenders. Journal 
of Research on Adolescence, 16(1), 47-58. https://doi.org/10.1111/j.1532-7795.2006.00119.x

15 González-Cámara, M., Osorio, A., & Reparaz, C. (2019). Measurement and function of the control dimension in parenting 
styles: A systematic review. International Journal of Environmental Research and Public Health, 16(17), 3157.  https://dx.doi.
org/10.3390%2Fijerph16173157

https://doi.org/10.5093/ejpalc2020a1
https://doi.org/10.1111/j.1532-7795.2006.00119.x
https://dx.doi.org/10.3390%2Fijerph16173157
https://dx.doi.org/10.3390%2Fijerph16173157
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1.2 Positive parenting theorists believe that there is always a reason behind every disruptive 
behaviour. Instead of punishing the child for the past negative behaviour, parents 
are encouraged to focus on teaching the future positive behaviour. The parental-
child relationship is built on mutual respect and trust. The self-esteem of the child 
is emphasized and developed in the learning process. Such an approach enables 
parents to continue their positive influence on the children through their teen years and 
adulthood.16

1.3 Positive parenting approaches focus on parents being sensitive 
to children's individual needs and addressing children's 
developmental challenges with empathy and respect. The key 
indicators of positive parenting practices including parental 
sensitivity and warmth have been shown to be conducive 
to the quality of parent-child interactions. Frequent parent-
child interactions, especially play-based activities, can narrow 
socioeconomic gradients in all domains of school readiness.17

1.4 Parents practising an optimal level of involvement in children's education was found to 
have beneficial effects on children's engagement in school, thereby promoting children's 
language and psychosocial competence.18 It has been reported that while positive 
parenting behaviours (such as support, high positive affect expression, and a higher 
quality parent-child relationship) promote children's self-esteem and skills associated 
with adaptive emotion self-regulation, negative parenting behaviours (such as hostility, 
high negative affect expression, and a lower quality parent-child relationship) increase 
children's sense of anxiety and insecurity and contribute to poor emotion regulation 
skills.19 Thus, negative parenting tends to be ineffective for changing behaviours in the 
long term and can have detrimental effects on children.20 In contrast, the improvement 
in child outcomes resulted from positive parenting also benefits parents by means 
of improving their mental health and reducing conflicts with spouse.21 These positive 

16 Godfrey, D. (n.d.). Welcome to positive parenting: Peace begins at home. Positive Parenting. Retrieved February 9, 2020, 
from https://www.positiveparenting.com/

17 Ip, P., Rao, N., Bacon-Shone, J., Li, S.L., Ho, F.K.W., Chow, C.B. and Jiang, F. (2016). Socioeconomic gradients in school 
readiness of Chinese preschool children: The mediating role of family processes and kindergarten quality. Early Childhood 
Research Quarterly, 35, 111-23. https://doi.org/10.1016/j.ecresq.2015.10.005

18 Wong, R.S.M., Ho, F.K.W., Wong W.H.S., Tung, K.T.S., Chow, C.B., Rao, N., Chan, K.L., and Ip, P. (2018). Parental 
involvement in primary school education: Its relationship with children's academic performance and psychosocial 
competence through engaging children with school. Journal of Child & Family Studies, 27(5), 1544-55. https://doi.
org/10.1007/s10826-017-1011-2

19 Schweizer, T.H., Olino, T.M., Dyson, M.W., Laptook, R.S., and Klein, D.N. (2018). Developmental origins of rumination in 
middle childhood: The roles of early temperament and positive parenting. Journal of Clinical Child & Adolescent Psychology, 
47(sup1), S409-S20. https://dx.doi.org/10.1080%2F15374416.2017.1359787

20 Afifi, T.O., Fortier, J., Sareen, J., and Taillieu, T. (2019). Associations of harsh physical punishment and child maltreatment 
in childhood with antisocial behaviours in adulthood. JAMA Network Open, 2(1), e187374-e. https://doi.org/10.1001/
jamanetworkopen.2018.7374

21 Sanders, M.R., Kirby, J.N., Tellegen, C.L., and Day, J.J. (2014). The Triple P-Positive Parenting Program: A systematic 
review and meta-analysis of a multi-level system of parenting support. Clinical Psychology Review, 34(4), 337-57. https://
doi.org/10.1016/j.cpr.2014.04.003
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changes in family environment in turn shape a secure base for children which reduces 
anxiety and promotes exploration and confidence to engage in future activities 
and relationships.22 Evidence also demonstrates that the associations of children's 
behavioural problems and parenting emotions and practices are often bidirectional.23

1.5 Parents should avoid unhealthy parenting approaches as they may affect children's long-
term development (see Appendix 5).

2. Reading

2.1 Parental involvement in reading is important in children development in language, 
literacy as well as social and emotional development. Parents as reading role models at 
home have a positive influence on children's interest in reading and their attentiveness 
in classroom.  Besides, parent-child reading also brings other benefits like better parent-
child relationship and positive social development of the children.   

2.2 Reading to children is beneficial. Better development in cognitive skills (eg. language 
and literacy, numeracy, memory) has been observed in children with more exposure 
to parent-child reading at an early age. Researches have shown that the frequency of 
reading to children at a young age has a direct causal effect on their schooling outcomes 
regardless of their family background and home environment.24

2.3 Common reading intervention approaches for parent-child reading include dialogic 
reading, interactive shared book reading and shared book reading. These three 
approaches involve different forms and degrees of children participation. Dialogic 
reading uses different prompts to help the children respond to the story-telling parents. 
During dialogic reading, when parents act as active listeners and questioners, they may 
switch roles with the children and guide the children to learn to become the storyteller. 
Interactive shared book reading encourages parents to use various techniques before, 
during, and after book reading to engage children in the text. Shared book reading allows 
the parents to read and reread a story to their children, with less extensive interactions.25

22 Oosterhouse, K., Riggs, S.A., Kaminski, P., and Blumenthal, H. (2020). The executive subsystem in middle childhood: Adult 
mental health, marital satisfaction, and secure-base parenting. Family Relations, 69(1), 166-79. https://doi.org/10.1111/
fare.12408

23 Pinquart, M. (2017). Associations of parenting dimensions and styles with internalizing symptoms in children and 
adolescents: A meta-analysis. Marriage & Family Review, 53(7), 613–640. https://doi.org/10.1080/01494929.2016.1247761

24 Kalb, G., and van Ours, J.C. (2014). Reading to young children: A head-start in life? Economics of Education Review, 40, 1-24. 
https://doi.org/10.1016/j.econedurev.2014.01.002

25 Trivette, C.M., & Dunst, C.J. (2007). Relative effectiveness of dialogic, interactive, and shared reading interventions. 
CELLreviews, 1(2), 1-12.

https://doi.org/10.1111/fare.12408
https://doi.org/10.1111/fare.12408
https://doi.org/10.1080/01494929.2016.1247761
https://doi.org/10.1016/j.econedurev.2014.01.002
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2.4 The degree of child's active participation is probably the 
highest in dialogic reading. Dialogic reading is also a more 
structured procedure. Studies have shown that dialogic 
reading enhances reading experiences in young readers 
and encourage pre-reading skills.  However, it is sometimes 
challenging for young children to remain focused during 
reading.  Studies showed that reading sessions lasting 15 
minutes or less are more effective than sessions that are 
longer than 15 minutes.  Dialogic reading may help engage 
children who have a hard time sitting down and listening to a 
book (Trivette & Dunst, 2007).  Details on the practical skills of 
dialogic reading can be found in Appendix 13: Exemplar 1A - 
Developing Reading Habits.

3. Free Play

3.1 Play is of critical importance in (i) facilitating parent's engagement; (ii) promoting 
safe, stable, and nurturing relationships; and (iii) encouraging the development of 
numerous competencies, including executive functioning skills; and improving life course 
trajectories.26

3.2 Play is brain building. Play has been shown to have both direct and indirect effects on 
the formation of brain structure and functioning.  There are two major types of play: 
Free play (i.e. unstructured, voluntary, child-initiated activity) and structured play (i.e. 
organised and happens at a fixed time/space, often led by a grown-up).

3.3 According to EDB's Kindergarten Education Curriculum Guide, 
"free play" is defined as a behavioural activity evoked by the 
intrinsic motivation of children. It places emphasis on children's 
autonomy and free participation and children are not limited 
by the rules or preset goals established by adults. During 
free play, children can choose their own tools, ways to play, 
playmates and activity area.27 Quality free play can promote 
learning and adaptive and/or prosocial behaviour through 
improvement in executive functions and socioemotional skills 
and changes in neuronal and gene activities. Details on the 
practical skills of free play are further illustrated in Appendix 
14: Exemplar 1B - Learn Through Play.

26 Yogman, M., Garner, A., Hutchinson, J., Hirsh-Pasek, K., Golinkoff, R.M., Committee on Psychosocial Aspects of Child 
and Family Health, & Council on Communications and Media (2018). The Power of Play: A Pediatric Role in Enhancing 
Development in Young Children. Pediatrics, 142(3). https://doi.org/10.1542/peds.2018-2058

27 Education Bureau. (2017). Kindergarten Education Curriculum Guide. Retrieved from https://www.edb.gov.hk/attachment/en/
curriculum-development/major-level-of-edu/preprimary/ENG_KGECG_2017.pdf
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3.4 The beneficial effects of free play are extensive which include improvements in executive 
functioning, language, early mathematic skills (numerosity and spatial concepts), 
social development, peer relations, physical health and fitness, and enhanced sense of 
agency.28 Free play in a variety of forms (e.g. active physical play, pretend play, and play 
with traditional toys, blocks and shape sorters) improves children's skills and diverse 
learning abilities. For instance, children can develop imagination and understand others 
through role play, and their body co-ordinations can be enhanced with games involving 
physical activities. In the presence of an adverse early child environment, play can take 
an even more important role where parents and children can experience harmony and 
joy together during the process, thus downregulates the body's stress response and 
protect the brain development.

3.5 Unstructured playtime can bring numerous benefits to children, including the 
enhancement of foundational motor skill development. Some publications suggested that 
it may have lifelong health benefits in reducing risk of obesity, hypertension, and type 2 
diabetes (Yogman et al, 2018).

4. Physical Activities 

4.1 Physical activity, sedentary time and sleep time, and developing healthy habits with 
these elements in early childhood help shape habits through childhood, adolescence and 
into adulthood. Hence, it is of utmost importance for parents to encourage their children 
to develop such healthy habits, such as regular physical activity and healthy lifestyle 
starting from early childhood.29

4.2 Physical activity in young children is associated with improved motor development, 
cognitive development, psychosocial health, fitness, cardiovascular, bone and skeletal 
health. Young children should be encouraged to participate in various developmentally 
appropriate, safe and enjoyable play-based physical activities. Children should have 
quality sedentary time. Parent-child reading, singing, dancing, role-playing and other 
interactive non-screen-based activities can bring recreation and relaxation to the 
children, and improve their social and cognitive development. Adequate and good quality 
sleep can be better achieved by regular sleep and wake-up times.30 

28 Yogman, M., Garner A., Hutchinson J., Hirsh-Pasek K., Golinkoff R. M., Committee on Psychosocial Aspects of Child 
and Family Health and Council on Communications and Media (2018). The power of play: A pediatric role in enhancing 
development in young children. Pediatrics,142(3). Retrieved from https://pediatrics.aappublications.org/content/142/3/
e20182058

29 Department of Health. (2020). Physical activity guide for children aged 2 to 6 (for kindergartens and child care centres). 
Retrieved from https://www.startsmart.gov.hk/files/pdf/physical_guide_en.pdf

30 Carson, V., Lee, E.Y., Hewitt, L., Jennings, C., Hunter, S., Kuzik, N., Stearns, J.A., Unrau, S.P., Poitras, V.J., Gray, C., 
Adamo, K.B., Janssen, I, Okely, A.D., Spence, J.C., Timmons, B.W., Sampson, M., and Tremblay, M.S. (2017). Systematic 
review of the relationships between physical activity and health indicators in the early years (0-4 years). BMC Public Health, 
17(Suppl 5), 854. https://doi.org/10.1186/s12889-017-4860-0

https://pediatrics.aappublications.org/content/142/3/e20182058
https://pediatrics.aappublications.org/content/142/3/e20182058
https://www.startsmart.gov.hk/files/pdf/physical_guide_en.pdf
https://doi.org/10.1186/s12889-017-4860-0
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4.3 Based on the Department of Health's guidelines on physical 
activity, young children aged 3–6 should spend more than 
180 minutes in a variety of types of physical activities at any 
intensity, of which at least 60 minutes is moderate to vigorous 
intensity physical activity, spreading throughout the day, or 
more is better.31 It is important to promote physical activity 
in the early years to optimize the general health of young 
children.

5. Healthy Eating Habit and Diet 

5.1 To achieve the growth, health, and development of children to their full potential, 
adequate nutrition in early childhood is essential. It can prevent stunting growth caused 
by nutritional deficit, which would lead to the adult being several centimetres shorter than 
his or her potential height. Receiving proper nutrition and diet help avoid early childhood 
malnourishment that results in impaired intellectual performance and reduced capacity 
for physical work in adult stage. Malnutrition in girls may result in reduced reproductive 
capacity, more complicated childbirth, and having lower birth weight children in later 
life.32 

5.2 Parents should understand that feeding across all stages is a relationship between 
the caregiver and the child. Feeding is not just for nutrition and calories. It provides 
early opportunities for socialising, forming attachments, regulating emotions, achieving 
satisfaction, and developing trust.33 An enjoyable feeding experience can further 
strengthen a child's social interactions and emotional development. Kindergarten 
children are encouraged to establish the habit of self-feeding.

31 World Health Organization. (2019). Guidelines on physical activity, sedentary behaviour and sleep for children under 5 years 
of age. Retrieved from https://apps.who.int/iris/bitstream/handle/10665/325147/WHO-NMH-PND-2019.4-eng.pdf

32 World Health Organization. (2009). Session 1, The importance of infant and young child feeding and recommended 
practices. In Infant and Young Child Feeding: Model Chapter for Textbooks for Medical Students and Allied Health 
Professionals. Retrieved from https://www.ncbi.nlm.nih.gov/books/NBK148967

33 The Royal Children's Hospital Melbourne. Social and emotional development. Retrieved from https://www.rch.org.au/
feedingdifficulties/development/social-emotional-development
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 5.3 Although there is diversity in feeding experiences across different cultural and religious 
practices, parents are encouraged to schedule feeding to three main meals and two or 
three snacks per day by the age of 12 months. Caregiver and child are equal partners in 
a healthy feeding relationship. The caregiver has the responsibility to provide a variety of 
nutritious foods and the child has the responsibility to decide whether to eat a particular 
food and the amount. The caregiver should encourage the child to expand food choices 
by effective strategies such as repeated exposure and modeling. It is quite common 
that parents and grandparents may underestimate the child's weight gain based on a 
local survey study. The caregiver needs to be sensitive to the cues of hunger and satiety 
from a child. Forceful feeding may result in further behavioural feeding problems in the 
long run. Parents should set rules and limits to facilitate the development of appropriate 
mealtime behaviours. It is essential that the caregiver can provide a conducive eating 
environment, modeling desirable eating behaviours as well as minimising distractions 
such as TV, electronic device, and toys.34

6. Having Adequate Sleep and Avoiding Excessive Use of Electronic Devices

6.1 Optimal sleep duration is associated with better school 
readiness in kindergarten children, whereas sleep deprivation 
is associated with lower school readiness, more hyperactivity 
and inattention, and less prosocial behaviour.35 Department 
of Health recommends children aged 3-5 to have 11-13 hours 
sleep per day (including naptime).36

34 Leung, S., Leung, C., and Luk, W.Y. (2012). A Survey of Infant and Young Child Feeding in Hong Kong: Parental Perceptions 
and Practices. Department of Applied Social Sciences, The Hong Kong Polytechnic University and Family Health Service, 
The Department of Health, Hong Kong SAR Government. Retrieved from https://www.fhs.gov.hk/english/archive/files/
reports/Survey_IYCF_parents%20perception.pdf

35 Tso, W., Rao, N., Jiang, F., Li, A.M., Lee, S.L., Ho, F.K.W, Li, S.L., and Ip, P. (2016). Sleep Duration and School Readiness 
of Chinese Preschool Children. The Journal of Pediatrics, 169, 266-271. https://doi.org/10.1016/j.jpeds.2015.10.064

36 Student Health Service, Department of Health. (2018). Healthy Use of Internet and Electronic Screen Products. Retrieved 
from https://www.studenthealth.gov.hk/english/internet/tips/health_effects_tips.html
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6.2 Electronic devices are widely used for various purposes such as gaming and learning. 
Increasing use of these devices with longer time durations is associated with increased 
psychosocial problems in young children, which may induce more parental stress.37 
For children in 2 to 5 years of age, Department of Health recommends restricting daily 
screen use (watching TV or using computer, tablet computer or smartphone) to within 
1 hour.38 Parents are advised to choose media content that is interactive, non-violent, 
educational and appropriate to their children's age. Parents should watch and discuss 
together with young children, and find other activities for children to do that are healthy 
for their bodies and minds.

E. Issues on Promotion of Healthy, Happy and Balanced Development of 
Children

1. Mental and Psychosocial Well-being of Children

1.1 Positive parenting is associated with healthy, happy and balanced development of 
children and helps reduce risk of child mental health problems. 

1.2 Frequent quality parent-child interactive activities (in particular those involving 
recreational activities like sports and physical exercises, reading, doing handicrafts, 
playing music) are highly encouraged as they are effective in promoting positive 
psychosocial development of children. 

1.3 Sleep deprivation, which is relatively common among kindergarten-aged children, is 
associated with lower school readiness (i.e. less ready to learn), more inattention and 
behavioural problems and lower psychosocial well-being.39 Kindergarten-aged children 
are expected to sleep for 11 to 13 hours per day. Parents and caregivers should pay 
attention to the importance of ensuring sufficient sleep of good quality among preschool 
children.

1.4 Overuse of electronic devices is an emerging issue among kindergarten-aged children 
which will affect learning, behaviours, sleep quality and other aspects of child health. 
Parents should pay attention to avoid young children's overuse of electronic devices (e.g. 
less than one hour per day for kindergarten-aged children) and spend quality time using 
electronic devices together with children for learning and developmental stimulation.

37 Gurunathan, D., Nivedhitha, Moses, J., Mathew, M.G., and Chowdhari, S. (2021). Can national kockdown due to Covid-19 
be considered as a stress factor for bruxism in children? International Journal of Dentistry and Oral Science, 08(03), 2056-
2059. http://dx.doi.org/10.19070/2377-8075-21000405

38 Department of Health. (2021). Do your 0-5-years old children need electronic screen products? Retrieved from https://www.
fhs.gov.hk/english/health_info/child/30047.html

39 Tso, W., Rao, N., Jiang, F., Li, A.M., Lee, S.L., Ho, F.K.W, Li, S.L., and Ip, P. (2016). Sleep Duration and School Readiness 
of Chinese Preschool Children. The Journal of Pediatrics, 169, 266-271. https://doi.org/10.1016/j.jpeds.2015.10.064

http://dx.doi.org/10.19070/2377-8075-21000405
https://www.fhs.gov.hk/english/health_info/child/30047.html
https://www.fhs.gov.hk/english/health_info/child/30047.html
https://doi.org/10.1016/j.jpeds.2015.10.064
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2. Learner Diversity and Children with Special Needs

2.1 Parents need to understand children's diversity in learning as every child has different 
abilities and potential in learning. Parents should facilitate and support their children's 
learning according to their potential, abilities and interests. If parents find their children 
having learning difficulties and other problems, parents should seek necessary support 
from schools, community and relevant sources.

2.2 Starting nursery or kindergarten is a major milestone for a child but it may also lead to 
a major change in routine that is uneasy for children with special needs to understand 
and handle. Supporting parents to prepare children with special needs to adapt to school 
life will help the children and their families immensely. Early interventions can maximize 
the developmental potentials of children. Hence, heightened awareness of common 
developmental problems including language or other aspects of developmental delay, 
autism spectrum disorder, attention deficit/hyperactivity disorders, specific learning 
difficulties will help support children with specific developmental needs. Parents are 
encouraged to communicate with kindergarten teachers if they show concerns regarding 
their children's developmental progress. Early referral for developmental assessment 
should be encouraged so that children can have early intervention and training such as 
the On-site Pre-school Rehabilitation Services.40

2.3 When children with special needs progress to Primary One, they will be given 
appropriate support according to their needs in order to help them adapt to the new 
school life. Therefore, parents of children with special needs are encouraged to pass 
the information to the primary schools so that timely and appropriate support can be 
arranged for their children.

3. Early Intervention for Children with Adverse Childhood Environment

3.1 Early childhood development is the critical period involving the function and maturation 
of the sensory pathways in our brain development. Parents should be more alert about 
the importance of providing necessary support and resources and spending more effort 
on and time with their children during their early childhood to ensure good quality parent-
child interactions and necessary stimulations to children which are the most important to 
their long-term health and development (Heckman et al 2006).

3.2 Emerging evidence suggests that optimal developmental potential of children can only 
be reached by parents' and caregivers' investment of time, efforts and resources to 
ensure a warm and loving early childhood environment providing nurturing care and 
protection for children to explore, learn and develop (Britto et al 2017).

40 The Child Assessment Service under the Department of Health provides professional assessments for and follow-up 
services needed by children who are under 12 years of age with developmental disorders or behavioural problems. For 
details, please refer to its webpage: https://www.dhcas.gov.hk/en/index.html

https://www.dhcas.gov.hk/en/index.html
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3.3 Exposure to adverse early childhood environment or 
experiences, such as severe neglecting environment and 
family violence should be avoided as it may lead to genetic 
changes and increase the risk of children's developmental 
delay and long-term mental health problems. In difficult 
situation, parents and caregivers should seek help and explore 
more community resources provided by different service 
providers in social service and education sectors in order to 
optimize the support to children's learning and development.

4. Boundary with Children

4.1 Building a relational boundary is critical in creating healthy relationships within the family. 
Healthy boundaries in parent-child relationships can strengthen the relationships by 
giving children a sense of security, a more solid sense of self and reducing potential 
conflicts. It can also help children learn how to set boundaries in other relationships, thus 
developing lifelong skills for children to establish happy, healthy and safe relationships. 
Healthy boundaries also help children maintain dignity and autonomy, as well as 
establishing security and emotional safety in relationships in their lives. It can act as the 
basis of positive growth and development, and allows children a degree of freedom to 
explore and develop a sense of identity.41,42

4.2 Boundaries in parent-child relationships should change over time, especially when 
children grow and seek more autonomy and freedom. It is important to give more 
opportunities for children to learn how to develop relationships with others, to explore 
their identities and interests, and to make mistakes, as they grow older.43 However, 
letting go can induce anxiety for parents. Parents have to learn to adapt and change 
rules of the boundaries to better fit their children's developmental stage.

4.3 Adoption of authoritative parenting style is supported by child-centredness attitudes. 
Parents are responsive, and are able to understand their children's feelings, give 
clear instructions to children and guide them how to regulate their emotions through 
discussions. This parenting style is characterized by high responsiveness to the 
emotional needs of children while having high demands and standards. Limits are set 
with consistent measures to enforce boundaries. Competent parents prefer positive 
discipline, to punitive or forceful punishments.

41 Beeslaar, E. (2019). Healthy boundaries in parent-child relationships. Retrieved from https://www.guilfordhri.org/healthy-
boundaries-in-parent-child-relationships

42 Gilles,G. (2020). Establishing healthy family relational boundaries. Retrieved from https://www.mentalhelp.net/blogs/
establishing-healthy-family-relational-boundaries

43 Beeslaar, E. (2019). Healthy boundaries in parent-child relationships. Retrieved from https://www.guilfordhri.org/healthy-
boundaries-in-parent-child-relationships
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5. Non-parent Child Caregivers 

5.1 Grandparenting is emphasized in Chinese culture, in which parenting is considered 
a lifelong responsibility. Many grandparents would undoubtedly agree that their 
grandchildren are blessings of their lives and are willing to help in childcare. Sometimes 
grandparents may even become exclusive childcare providers. They act as surrogate 
parents when parents are unable to take parental responsibility due to various reasons. 

5.2 In taking care of young children, it is important that parents and grandparents 
implement a consistent parenting style to foster children's happy, healthy and balanced 
development.  They are also encouraged to utilize social welfare services and 
community resources as necessary.

5.3 Domestic helpers make important contributions to the childcare for many Hong Kong 
families, but they should not be included as "parenting source". Parents should be aware 
of the domestic helper's role in taking care of children and supporting parents' key task 
in positive parenting. Parents shall note domestic helpers cannot replace the critical role 
of children's parents in nurturing their children.

F. Exemplars

Strand Exemplar 2A Exemplar 2B

II Theme:  
Educational Talk: 
Recommendations on Sleep, 
Physical, Recreational Activities 
and Media Use

Intended Learning Outcomes: 
Help parents understand the 
optimal sleep duration, adequate 
physical activities/play time as well 
as the appropriate use of digital 
device for kindergarten-aged 
children.

(Details are provided in Appendix 15.)

Theme:  
Positive Parenting: Parenting 
Strategies 

Intended Learning Outcomes: 
Help parent understand the 
importance and skills of building up 
parenting-child relationship. 

(Details are provided in Appendix 16.)
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G. Chapter Summary

Parents should focus on the importance of holistic child development involving mental, 
psychosocial and physical well-being, the core value of "child-centredness" learning and 
promoting a healthy and balanced environment to nurture their young children.  Parents play 
a crucial role in upbringing of their children and optimizing their developmental potential.  
Caring parents exhibit responsiveness to a child's needs as well as warmth, nurturance and 
affiliation, which facilitates the development of strong attachment with their children. Positive 
and quality parenting entails accessibility, responsibility, and setting structure and behaviour 
limits, all with a close eye towards the child's best interests.44

44 Carey, W., Crocker, A., Coleman, W., Elias, E.R., & Feldman, H. (2009). Developmental-behavioural Pediatrics. 4th Edition. 
Philadelphia: Saunders Elsevier.
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Chapter 4
Strand III:

Promotion of Parents' Physical 
and Psychological Well-being
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A. Introduction

According to the Bronfenbrenner's Ecological Systems Theory (1977), children develop within 
a complex system of relationships across and within different levels of their environment. 
The most core and inner layer, so-known as the microsystems, is considered to be the 
interactions encompassed within children's direct surrounding environments such as the 
family, school, and community. 

Parents play a significant role in children's social and emotional development. It is not 
uncommon for parents to report stress due to childcare demand in their daily lives. Parental 
stress, as defined as a distinct type of stress that occurs when a parent's perception of 
the demands of parenting outstrip his or her resources, is a normal part of the parenting 
experience (Deater-Deckard, 2004). While everyone feels stress at times, reactions to stress 
can be different for parents. 

Healthy child development requires that children grow and learn in supportive and nurturing 
families and environments (World Health Organisation, 2019). Parents' well-being and 
child development have been posited to have a mutual influence on each other across 
development. Parental well-being reflects the parents' coping strategies, satisfaction with the 
role as a caregiver, perceived social support, and general emotional stability in contrast to 
feeling stressed, depressed, and/or lonely (Piehler et al., 2014).  Positive parents will commit 
positive communication and engagement with their children by teaching them the socially 
desirable behaviours and attitudes. On the contrary, poor parental well-being hinders parents' 
capacity to provide a psychologically and emotionally healthy environment for their children, 
and affects their ability to establish a good parent-child relationship, which may expose 

1. Parents will develop awareness of positive mindset, psychological well-being and 
stress and the interconnectedness among them.

2. Parents will have reflection on the relationship between parents' family history to 
parental attitudes and behaviours.

3. Parents will be able to practise emotional management and stress coping strategies 
as well as problem-solving and conflict resolution skills.

4. Parents will develop commitment to parental self-care.

Chapter 4 Strand III: Promotion of Parents' Physical and 
Psychological Well-being

Learning Targets
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children to emotional deficiencies and psychological and behavioural problems. Promotion 
of physical and psychological well-being of parents is therefore of paramount importance in 
order to facilitate the betterment of physical and mental health of parents and children, as 
well as family relationships.

B. Key Concepts

1. Parental Well-being: How parents feel and how they function, both on a personal 
and a family level, and how they evaluate their family lives as a whole. It is generally 
indicated by good mental health, a high degree of life satisfaction, a  sense of meaning 
or purpose, and ability to manage stress (Diener, Scollon and Lucas, 2009).

2. Positive Mindset: A mental and emotional attitude that focuses on the positive side of 
life and expects positive results. People with positive mindset will encounter and interpret 
life challenges with a positive attitude and make the most of the adverse situations.

3. Stress: A normal physical and psychological response to changes in daily life. An 
optimal level of stress can motivate individuals to perform well and enhance efficiency. 
However, too much stress might be detrimental to physical and mental health. 

4. Stress Management: A wide range of techniques that a person employs to manage 
one's level of stress, either acute or chronic stress. It usually consists of preventing 
stress by practising self-care and relaxation, and managing response to stressful 
situations when they do occur.

5. Emotional Intelligence: The capability of a parent to manage and control his or her 
emotions and demonstrate the ability to manage their children's emotions or others. 
People who have higher emotional intelligence are considered to be more competent to 
consider multiple perspectives, experiences, and emotions of other people and utilise 
this information to explain the intention of others' behaviours (Goleman, 1998).

6. Self-care: Parents are encouraged to establish and maintain personal wellness, and 
to prevent illness. It is a broad concept encompassing hygiene (general and personal), 
nutrition (type and quality of food eaten), lifestyle (physical activities, sports, leisure, 
etc.), environmental factors (living conditions, social habits, etc.) socio-economic factors 
(income level, cultural beliefs, etc.) and self-medication (WHO, 1998).
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C. Awareness of Positive Mindset, Psychological Well-being and Stress

1. Positive Mindset

 Positive mindset is a life attitude that perceives situations in a constructive and 
meaningful way. Positive mindset is important when a parent encounters life events, 
such as having a new baby, performing a new role in the family, or preparing children 
for the first day of school. Being positive does not mean disregarding the negative, but 
acknowledge the realistic situation and looks at it productively, try to see the best in the 
environment and other people, and view oneself and own abilities in a positive light1.

 The explanatory style, which frames positive thinking, is how people explain why events 
happened. With an optimistic explanatory style, parents tend to attribute to personal 
or internal forces (such as personality, characters and personal efforts) when good 
things happen, whereas they will also attribute external forces (such as environment, 
other people, luck and fate) for undesirable outcomes. They also tend to see negative 
experiences as temporary and specific to a particular event (Seligman, 2006). Seligman 
has developed five core elements of psychological well-being and happiness, called 
PERMA, namely as Positive emotion, Engagement, Relationships, Meaning, and 
Accomplishment, which can help people work towards a life of fulfillment, happiness and 
meaning2 (Please refer to Appendix 6).

2. Understanding about Stress

 Stress can have both positive and negative effects. In a dangerous situation, stress 
signals the body to get prepared for a threat to flee to safety. In a non-threatening 
situation, stress can motivate people to perform well. Nevertheless, stress becomes 
negative when a person faces continuous adverse events without any effective stress-
coping strategies that help them relieve and relax. Stress can affect individuals 
physically, emotionally, cognitively and socially, and it can affect the way ones behave 
(Appendix 7). Stress can cause many health problems, especially when the stress 
becomes long-term or chronic, it can have serious effects on the body, such as high 
blood pressure, heart disease, hyperthyroidism, obesity and diabetes. 

 If parents are exposed to prolonged or chronic stress, they may be less able to adopt 
effective parenting strategies and render positive support to their children, which will 
have negative impacts on children's behaviour and adjustment, not to mention to perform 
a positive role model in coping with the challenges.

1 Seligman, M. (2006). Learned Optimism. New York City: Random House.
2 Seligman, M. (2018). PERMA and the building blocks of well-being, The Journal of Positive Psychology, DOI: 

10.1080/17439760.2018.1437466
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2.1 Parental stress and children's well-being

 Stress easily spreads from one person to another. When stress spreads within the family, 
it can be harder to escape its contagious effects. The relationship between parental 
stress and children's socio-emotional well-being is most likely bidirectional. Parental 
stress can adversely impact children's behaviour, including both internalizing and 
externalizing behavioural problems. Higher parental stress leads to greater children's 
behavioural problems, which continue to exacerbate parental stress in turn.

 Stress will affect parents' capacity in demonstrating positive parenting style. For 
instance, parents will be less responsive and affectionate toward their children due 
to psychological distress arising from life stressors, which will result a wide range of 
negative developmental outcomes of their children, such as lowered self-esteem, 
disruptive and aggressive behaviours, social withdrawal and isolation, feelings of 
loneliness, etc. On the contrary, less distressed parents tend to be more ready to 
demonstrate responsive, affectionate, rational communication patterns when they 
interact with the children, which will lead to better developmental outcomes in children 
such as higher self-esteem, school achievement, effective socio-emotional skills, ability 
to achieve a balance between conforming to parents and gaining autonomy. Therefore, 
parents are encouraged to be aware of their own physical and emotional capacity in 
dealing with everyday stresses, as well as developing a wide range of effective coping 
strategies, so that both parents and their children can be benefited with a better quality 
of family life. 

 Parental stress is a normal part of the parenting experience. It can represent pleasure 
or positive themes of parenthood (emotional benefits, self-enrichment, personal 
development) and negative components (demands on resources, opportunity costs and 
restrictions) (Berry & Jones, 1995). It usually arises when parenting demands exceed 
the expected and actual resources available to the parents that allow them to succeed 
in the parent role3. Parenting stress processes can be construed as containing three 
components: stressors, parents' cognitive appraisals of the stressors and the resulting 
stress reactions as illustrated in Table 1.

3 Abidin, R.R. (1995) Parenting Stress Index. Psychological Assessment Resources, Odessa.
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Table 1: Parenting Stress Processes

Components Illustrations

Parental stressors (a) Major life changes
• Positive life events (e.g. a new marriage, a planned 

pregnancy, a promotion, a child's graduation)
• Negative life events (e.g. illness, divorce and separation, the 

death of a loved one, unemployment or financial hardships)
(b) Daily hassles 

• Family or workplace (e.g. work or household chores that are 
unable to cope with, urgent deadlines)

• Interpersonal relationship (e.g. relationship problems with 
families such as children, spouse or parents/parents-in-law, 
lack of social support)

(c) Environment 
• Stimuli from the environment (e.g. a toddler's crying and 

yelling, or a crowded event)
(d) Unpredictable events 

• Disasters
• Accidents

Parents' cognitive 
appraisals of the 
stressors

Personal interpretation of a situation that eventually affects the 
extent to which the situation is perceived as stressful. In the process 
of cognitive appraisal, a parent tends to ask questions like:

• "What does this stressor and/or situation mean?"
• "How can it influence me?"

The three typical answers to these questions are:
• "This is not important!"
• "This is good!"
• "This is stressful!"

Stress reactions Physical, psychological and social symptoms that are developed in 
response to a stressful event. 
Parents may experience stress differently in different life situations 
such as family routines and childcare. Sometimes parents might be 
able to tell right away when they are feeling under stress, but other 
times they might keep going without recognising the signs. 
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 Stress may adversely affect mental well-being. Having experienced some stress may 
lead to feelings of mild anxiety or frustration, while having experienced prolonged or 
overwhelming stress, may lead to burnout, anxiety disorder, and depression. These 
feelings can sometimes affect each other and produce symptoms, such as irritability, 
anxiety, low mood, fatigue, sleeping problems, sudden weight gain/loss, sense 
of helplessness/hopelessness and social isolation, which make people feel even 
worse.

 Parental burnout has detrimental consequences for the 
family concerned, which not only affect the parent, but 
also the couple and the children. There are three typical 
symptoms of parental burnout, which are as follows4:

• An overwhelming exhaustion in relation to one's 
parental role 

• An emotional distancing from their children

• A loss of accomplishment in one's parental role 

2.2 Stress management

 Stress management is a wide spectrum of strategies and 
techniques aimed at managing a parent's level of stress, 
especially chronic stress, to relieve pressure and improve 
everyday functioning. The best stress management plans 
usually include a wide range of stress coping strategies 
that address stress in terms of physical, psychological and 
social domains.

i. Identification of stressful life events

 Effective stress management starts with identifying the sources of stress and 
developing strategies to manage them. Stressful life events include traumatic 
experiences (e.g. physical abuse), stressors in the aftermath of trauma (e.g. 
exposure to disasters), as well as personal and network events (e.g. death 
of loved one, separation or divorce)5,6,7. These are discrete events that are 
undesirable, unanticipated, non-normative, and/or uncontrollable, with a generally 
clear onset and offset that usually signify major life changes8.

4 Mikolajczak, M., & Roskam, I. (2018). A Theoretical and Clinical Framework for Parental Burnout: The Balance Between 
Risks and Resources (BR2). Frontiers in Psychology, 9(886). doi:10.3389/fpsyg.2018.00886

5 Mayo, D., Corey, S., Kelly, L. H., Yohannes, S., Youngquist, A. L…Loewy, R. L. (2017). The role of trauma and stressful 
life events among individuals at clinical high risk for psychosis: A review. Frontiers in Psychiatry, 8, 55. doi: 10.3389/
fpsyt.2017.00055

6 Liu, H., Petukhova, M. V., Sampson, N. A., Aguilar-Gaxiola, S., Alonso, J…Kessler, R. C. (2017). Association of DSM-IV 
posttraumatic stress disorder with traumatic experience type of history in the World Health Organization world mental health 
surveys. JAMA Psychiatry, 74, 270-281.

7 Smid, G. E., Drogendijk, A. N., Knipscheer, J., Boelen, P. A., & Kleber, R. J. (2018). Loss of loved ones or home due to a 
disaster: Effects over time on distress in immigrant ethnic minorities. Transcultural Psychiatry, 0, 1-21.

8 Carlson, D. (2014). Stressful Life Events. In: A. C. Michalos (Eds.), Encyclopedia of Quality of Life and Well-Being Research. 

Parents should seek 
help and explore 
community resources 
whenever necessary.  
Scan the QR code 
for information on 
the Community 
Resources and 
Helplines.



Curriculum Framework on Parent Education (Kindergarten)

54 Chapter 4

ii. Prevention of parental burnout9

 Parental burnout can be prevented by practising consistent self-care, establishing 
a strong support network, making a list of the child's core strengths, recalling 
fun and funny times, and not taking the child's behaviour personally. Preventing 
parental burnout can help reduce parent's stress induced by the parenting role, 
and improve the capacity to solve problems flexibly, hence building resilience and 
better parent-child relationship.

iii. Application of stress coping strategies

 Parents face various stressors in performing family and childcare responsibilities, 
and they have to find ways to relieve their stress effectively for the benefits of 
themselves as well as the family members. Parents are encouraged to maintain 
physical, psychological and social equilibrium by applying stress coping strategies 
in dealing with stressful life events or adverse situations. There are a few 
commonly identified stress coping strategies that help to manage stress levels in 
a healthy way:

• Emotion-focused coping strategies is great to employ in situations where a 
parent has little control of the situation, and needs to perceive the stressors as 
a challenge rather than a threat. For example, maintaining a sense of humour, 
cultivating optimism, and journaling about own emotions, can help to change 
parental perception of the situation. 

• Solution-focused coping strategies can be very effective in relieving stress, 
where a parent takes action and makes changes to the circumstances that he 
or she is facing. For example, engaging in problem-solving process in child 
caring tasks, challenging previously held beliefs that are not adaptive to deal 
with difficult situations can help reduce stress and improve well-being and 
mental and physical health. 

• Meaning-focused coping strategies are in its essence, appraisal-based coping 
in which parents can draw on his or her beliefs, values, and existential goals 
to motivate and sustain coping and well-being during a difficult time (Folkman 
& Moskowitz, 2007). Meaning-focused coping strategies include: 

a. Benefit finding, e.g. finding out new personal strengths after being a 
parent;

Springer, Dordrecht. doi: 10.1007/978-94-007-0753-5_2880
9 Mikolajczak, M., Raes, M. E., Avalosse, H., & Roskam, I. (2018). Exhausted Parents: Sociodemographic, Child-Related, 

Parent-Related, Parenting and Family-Functioning Correlates of Parental Burnout. Journal of Child and Family Studies, 
27(2), 602-614. doi:10.1007/s10826-017-0892-4
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b. Adaptive goal processes, e.g. reappraising goals in the light of changed 
family roles, and substituting new goals that are valuable to the new  
family stage; 

c. Reordering priorities, e.g. moving up or down the priority ladder such as 
prioritizing family over career, and

d. Infusing ordinary events with positive meaning, e.g. cleaning up messes 
at home as a way of expressing love to the family.

3. Emotional Intelligence and Emotional Regulation Skills

3.1 Emotional Intelligence

 Emotional intelligence helps parents build stronger family and parent-child relationships, 
succeed at work, and achieve personal goals. It helps parents connect with their 
feelings, turn intention into action, and make informed decisions. Emotional intelligence 
is commonly defined by four attributes (Segal, Smith, Robinson, and Shubin, 2020):

i. Self-management: Parents can control impulsive feelings and behaviours, manage 
their emotions in healthy ways, take initiatives, follow through on commitments, and 
adapt to changing circumstances.

ii. Self-awareness: Parents recognise their own emotions and how emotions affect 
their thoughts and behaviours. Parents know their strengths and weaknesses and 
have self-confidence.

iii. Social awareness: Parents can demonstrate empathy. They can understand the 
emotions, needs, and concerns of their children and other family members, pick up 
on emotional cues,  feel comfortable socially, and recognise the relationships issues 
in the family.

iv. Relationship management: Parents know how to develop and maintain good 
relationships with the family and children, communicate clearly, inspire and influence 
others, and manage conflicts.
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3.2 Emotional regulation skills for parents

 Emotional regulation can be automatic or controlled, conscious or unconscious, and 
may have impacts on the emotion producing process10. It helps parents to filter the most 
important pieces of information and motivates them to attend to it in ways that would 
not trigger stress or fear. Parents who practise emotional regulation tend to have better 
stress coping strategies in which they cope better with life stressors, have higher distress 
tolerance and are more resilient. Furthermore, emotional regulation is a protective factor 
against depression and anxiety disorders. It also allows parents to have a balanced 
judgement of their feelings and action and carefully decide which affective outcomes to 
embrace and which ones to avoid.

i. Emotional literacy and expression

 Emotional literacy allows parents and children to identify and communicate their 
feelings. Through naming and communicating the emotions, it helps parents to 
identify the unmet needs and social support in assisting them to meet their own 
needs. It also allows parents to understand themselves and their children on 
an emotional level and gives parents the ability to handle children's disruptive 
behaviours or conflicts in family relationships.

 Parents are encouraged to express their emotions in a socially desirable manner, 
as they are playing an important role in the socio-emotional development of their 
children. Parents can constantly and regularly employ a wide range of social 
appropriate words to express emotion with their children, providing a role model 
of emotional expression.  Apart from verbal expression, parents can also express 
emotions in a non-verbal manner, such as facial expression (e.g. smiling or 
frowning), simple behaviours (e.g. sobbing, crying or laughing), or more complex 
behaviours (e.g. sharing, writing a letter or giving a gift).

ii. Mindful awareness on body and mind

 Parents are being mindful when they maintain a constant 
state of awareness of the body and mind in its sensation, 
breath, coming and going of thoughts and feelings, without 
judgement. Practising mindful awareness helps parents 
become fully engaged in activities and create a greater 
ability to deal with negative events, which helps to improve 
well-being. It also helps decrease emotional reactivity, 
relieve stress, improve cognitive flexibility, and enhance 
relationship satisfaction, in turn, it leads to improved physical 
and mental health of themselves and family members.

10 Gross, J. J. (1998). The emerging field of emotion regulation: An integrative review. 
Review of General Psychology, 2(3), 271-299. doi: 10.1037/1089-2680.2.3.271

Scan the QR code 
for more materials 
on Mind-body 
Connection  
(Exemplar 3A)
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iii. Differentiation between reaction and response

 Parents are encouraged to learn the differences 
between reaction and response. Reaction is an 
instant and reciprocal act in response to a particular 
situation or person. It is driven by the beliefs, 
biases and prejudices of the unconscious mind, in 
which the person says or does something "without 
thinking". That reaction may be favourable or not, 
depending on how the parent feels.

 On the other hand, response usually comes more 
slowly. It is based on information from both the 
conscious and unconscious mind. It takes into 
consideration parents' and other's well-being and 
the desired outcome of the interaction and weighs 
the long-term effects and stays in line with parents' 
core values.

iv. Awareness of automatic thoughts

 Both parents and children can be their own critics. Cognitive distortions are 
automatic thought patterns that cause parents and children to view the reality 
in inaccurate and negative ways. These distorted thinking patterns cause 
negative feelings, and if they are reinforced often enough, they could increase 
anxiety, deepen depression, result in relationship difficulties, and lead to 
other complications. Cognitive distortions can also serve as a way to cope 
with adverse life events. The more prolonged and severe the adverse events 
are, the more likely that one or more cognitive distortions will be formed (see 
Appendix 8). Parents and children are encouraged to recognise and identify 
common cognitive distortions that may be affecting their thinking.

v. Cognitive reframing

 Cognitive reframing is a technique to help parents to identify, challenge and 
change the way they view situations, experiences, events, ideas, and/or emotions. 
How parents perceive the potential stressors can greatly increase or minimise 
their stress levels (Clark, 2014). Reframing is a process that the cognitive structure 
through which a person views a situation determines their perspective. When that 
frame is altered, the perspective will change and eventually affect the emotional 
and behavioural consequences. Cognitive reframing can help parents look at the 
situations from a slightly different perspective, and thus, change the experience of 
it. It is a way that can alter the perceptions of stressors, hence relieving significant 
amounts of stress and promoting a more positive life and greater sense of control.

Scan the QR code 
for more materials 
on Mindful Parenting 
(Exemplar 3B)
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D. Healthy Relationships and Interpersonal Skills

1. From Self-efficacy to Parental Efficacy: Building Healthy Relationship Boundaries

1.1 Healthy boundaries in families are not only reflected in parent-child relationships, but 
also referred to how parents maintain a healthy and well-differentiated relationship 
with their own parents and parents-in-law. Creating time for self-care allows parents to 
address their own needs, which helps them to be better prepared to take care of their 
children.

1.2 Boundaries for healthy differentiation of self11,12, include:

i. Differentiation of self

 As parents, how they nurture their children will be mostly affected by their own 
upbringing experiences. Their own family-of-origin experiences in terms of their 
parents' parenting behaviour will impact the way they perceive and bring up their 
children, as well as handle interpersonal relationship. It is important for parents to be 
aware of and differentiate their own past upbringing experiences from their current 
parenting experiences.

 Differentiation can be achieved when parents are psychosocially grounded and can 
sufficiently identify themselves as independent individuals from their original families, 
to the extent that they are capable of distinguishing their emotional experiences 
from those of their family members (Bowen, 1978; Hall, 1981; Kerr & Bowen, 1988). 
Parents who are considered as "well differentiated" from their past experiences 
are more capable of being flexible, adaptable, self-sufficient, and autonomous in 
their thinking and feeling. They are more able to develop healthy interpersonal 
relationships. In contrast, parents who are not "well differentiated" may display 
rigidity and emotionally dependence on others for their sense of well-being. They 
are more likely to experience problems of over-identification and a failure to set 
appropriate boundaries when they develop new relationship with and parenting for 
their children.

11 Belsky, J., Conger, R. D., & Capaldi, D. M. (2009). The intergenerational transmission of parenting: Introduction to the 
special section. Developmental Psychology, 45, 1201-1204.

12 Holtrop, K., Ewing, E. S. K., Topham, G. L., & Miller, D. L. (2020). Prevention of Parent-Child Relational Problems. In K. S. 
Wampler & L. M. McWey (Eds.), The Handbook of Systemic Family Therapy (pp. 55-86).
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ii. Support from others

 Parents' parenting attitudes and behaviours are being influenced by intergenerational 
transmission of relationship patterns and their family-of-origin. The style of parenting 
in past generation will influence their parenting behaviour in the current parent-
child relationship. It is generally believed that harsh parenting practice in the first 
generation is associated with controlling parenting practices in the current parent-
child relationship. Nevertheless, supportive and stable relationship experiences, 
via relations with partners or friends, can help break the cycle of intergenerational 
transmission of parenting.

2. Interpersonal Skills Competence in the Family Context

 As a parent, being competent in interpersonal skills means they are able to demonstrate 
to their children how to maintain good relationships with others, even at times, at the cost 
of their own comfort and convenience. This competency is even more important when a 
marriage has ended as how they interact with each other will have a direct impact on the 
overall well-being of their children.

2.1 Marital enrichment for dual-parent families

 Marital enrichment can help strengthen marital relationship, improve relationship 
satisfaction, enhance couple communication skills, improve couples' quality of life, and 
create more intimacy and intellectual connection13,14,15. In dual-parent families, the two 
parents are encouraged to work towards the growth of marital relationship, develop 
effective communication style that is mutually agreeable, and learn creative ways of 
managing and using conflicts to promote the awareness of self and spouse and gain 
better understanding of each other's perceptions, expectations, and feelings. With 
improved competency in their interpersonal skills, parents become more mindful on how 
their children would be influenced by their behaviours. Children are then able to model 
the appropriate behaviours of their parents from a young age and therefore build better 
relationships outside family context as early as kindergarten age.

13 Scott, F. J. et al. (2004). A Review of Empirically Supported Marital Enrichment Programs. Family Relations, 53(5), 528-536. 
doi: 10.1111/j.0197-6664.2004.00062.x

14 Burchard, G. A. et al. (2003). A Study of Two Marital Enrichment Programs and Couples' Quality of Life. Journal of 
Psychology and Theology, 31(3), 240-252. doi: 10.1177/009164710303100309

15 Worthington, E. L. J., Buston, B. G., & Hammonds, T. M. (1989). A component analysis of marriage enrichment: Information 
and treatment modality. Journal of Counseling and Development, 67(10), 555-560. doi: 10.1002/j.1556-6676.1989.tb01327.x
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2.2 Problem-solving in the family context

 There is a commonly known phrase in Chinese, which can be loosely translated as 
"There is a scripture in each and every family, in which the contents are too profound 
and complex to read and understand". It means that "every family has its own unique set 
of problems to deal with". While the problems of each family are unique, how the parents 
handle and solve problems can also be very distinctive.

Examples of problem-solving strategies include:

i. Focus on just one problem at a time

ii. Define the problem

iii. Clarify what each one wants

iv. Brainstorm solutions

v. Evaluate solutions and choose one

vi. Try the solution

vii. Review the solution

 When parents are willing and able to adopt a positive problem-solving approach, it 
indicates that they are aware that when problems arise in the family, how they deal with 
the problems is going to influence how the children react and respond under similar 
situations. This certainly will give the children a head-start in developing effective 
interpersonal skills and skills in dealing with problems in other aspects.

2.3 Conflict resolution in the family context

 Children growing up in family with more conflicts are more likely to display more 
behavioural issues than children growing up in family whereby their parents are 
committed to communicate and sort things out amicably. When parents are able to 
put children's interest and well-being above their own differences and disagreements, 
they will still work towards some forms of conflict resolution as they have the common 
understanding of the detrimental effects on children if they insist on "winning" an 
argument. Needless to elaborate, effective conflict resolution is closely related to the 
competency in interpersonal skills of both parents. Examples of conflict resolution skills 
are illustrated in Appendix 9.
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E. Childcare versus Self-care: Balancing the Child’s Needs with One’s Own 
Personal Needs

Parenthood can be very rewarding but it is also physically, emotionally, mentally and perhaps 
even spiritually exhausting and draining. As caregivers of children, it is important for parents 
to recognise that in order to provide the best care to their children, they must first put aside 
some "me" time for their own self-care

Self-care is taking care of own self so that parents can stay healthy and well (see Appendix 
10). It is doing different things or engaging in different activities deliberately that could help 
them achieve better physical, emotional, mental and spiritual health, yet parents often 
overlook the importance of self-care. Some parents even think that they are being selfish if 
they take "time off" from childcare responsibility. If parents could see "self-care" through the 
right lens, they will discover that self-care not only can help them fulfill their personal needs 
and prevent parental burnout, but also address the child's needs, which is a major part of a 
parent responsibility. Appendix 11 includes a wide range of physical, emotional and spiritual 
exercises.

F. Issues on Promotion of Parents’ Physical and Psychological Well-being

1. Work-family-life Balance for Working Parents

 A healthy work-family-life balance gives parents the mental and emotional energy to give 
their children the attention needed. It also allows parents to spend quality time with their 
children, which helps develop better parent-child relationships and address the needs 
of their children. In turn, it helps the children obtain warmth, loving attention and quality 
time from their parents, which are essential for them to develop, learn and thrive.

 Having a work-family-life balance is important in maintaining an individual's physical and 
mental health, it helps reduce stress and prevent burnout in the workplace and parental 
role. Work-family-life balance consists of three components16:

• Time balance: allocating equal time to both work and family roles;
• Involvement balance: dedicating equal levels of psychological involvement to both 

work and family roles; 
• Satisfaction balance: having equal levels of satisfaction towards both work and family 

roles.

 Maintaining a healthy work-family-life balance allows parents to take care of themselves, 
and they are more likely to feel less stressed and tired, better control of their time, 
be able to make responsible decisions and fulfill commitments, and most importantly, 
physically and psychologically healthier.

16 Greenhaus, J., Collins, K. M., & Shaw, J. D. (2003). The relation between work-family balance and quality of life. Journal of 
Vocational Behavior, 63(3), 510-531.
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2. Support for Parents in Needs

 Peer support through group work provides an avenue for parents to interact and be 
validated when they start seeing and hearing the similar challenges faced by other 
parents. Parents can enjoy social interaction with the use of online learning, which 
allows them to share their own experience, establish support networks and learn from 
each other.

 Families with different backgrounds, characteristics and attributes may need to receive 
support as per family situations, for example, dual parents families, single parent 
families, blended families. 

3. Parents' Self-awareness in the Children's Interfacing between Kindergarten and 
Primary Education 

 Primary one admission is considered as one of the most stressful events for parents 
throughout their children's kindergarten life. Parents may set high expectation of the 
children's abilities and potentials, and are keen to achieve admission to their ideal 
primary school. Parents should be mindful that every child is unique with his/her learning 
needs and pace of development. They are encouraged to hold reasonable expectations 
of their children and avoid exerting too much pressure on themselves as well as their 
children; and collaborate with the kindergartens in helping their children to choose 
a suitable school and adapt to the new environment. While the kindergartens may 
arrange visits to primary schools along with talks or sharing on how to prepare children 
in adapting to the new teaching modes in primary settings, skills in making new friends, 
etc., it is also important to enhance parents' self-awareness on their emotional reactions 
which might affect children's emotional reactions as well.

G. Exemplars

Strand Exemplar 3A Exemplar 3B
III Theme:  

Mind-body Connection

Intended Learning Outcomes:  
Help parents understand the 
relationship between stress and 
health and practise stress-relieving 
techniques.

(Details are provided in Appendix 17)

Theme:  
Mindful Parenting

Intended Learning Outcomes:  
Help parents understand the 
concept of mindfulness and mindful 
parenting, and practise the skills of 
mindfulness.

(Details are provided in Appendix 18)
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H. Chapter Summary

Parenting is a life-long commitment. Parental life can be full of joys and rewards, but can also 
be tiring and stressful. Parents play a pivotal role in children's development. Both parents' 
well-being provides a foundation for positive parenting and the physiological, psychosocial, 
emotional development of their children. It is important for parents to look after their own 
physical and mental health when they are taking care of the children and families.

Promoting parents' well-being can enhance their parenting efficacy, which reinforces their 
belief and increases their confidence that they have the skills, abilities, and resources to 
nurture their children effectively, thus establishing supportive and trusting relationships in the 
family and positively influencing the children's development. Therefore, proper understanding 
of parents' needs, together with promotion of parental well-being can help establish a healthy 
development in children.
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Chapter 5
Strand IV:

Fostering Home-school 
Co-operation and Communication
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A. Introduction

Parents play key roles in the education of their children. When children make the first 
schooling in kindergartens, parents are not only caregivers of their children but also partners 
of the kindergarten teachers. To maximize the good impacts of home-school co-operation, 
parents should work closely with the kindergarten concerning the needs of children, and also 
get involved in school activities in supporting their children. Overall, parents with children at 
kindergarten age (3 to 6) should acquire the knowledge of raising their children, understand 
their own roles as well as the roles of schools, support provided by the Government and 
availability of community resources, all of which may lead to the initiative and willingness of 
parents to work with schools hand in hand for the betterment of their children. 

Meanwhile, kindergartens should provide and advocate home-school co-operation activities, 
so as to motivate parents to work with teachers to address their children's learning and 
development needs.

1. Parents will learn the knowledge, skills, values and attitudes related to home-school 
co-operation and communication;

2. Parents/Schools will have increased awareness of the contemporary diverse family 
patterns and structures in terms of their social and cultural backgrounds; and the 
corresponding needs of the family; and

3. Parents/Schools will be better prepared to explore solutions to problems and 
challenges affecting the level of parental involvement in home-school co-operation 
for supporting the children.

Chapter 5 Strand IV: Fostering Home-school Co-operation and 
Communication

Learning Targets
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B. Key Concepts

1. Home-school Co-operation: "Active participation of schools and parents in home-
school activities, with the aim of strengthening mutual connection, communication and 
forming close partnership to collaboratively foster children's academic, physical and 
psychological development"1. "Home-school co-operation" takes a variety of forms 
and levels of co-operation between families and schools, both in and out of the school 
setting.

2. Nature and Functions of Family: Fundamentally, Article 19 of the Hong Kong Bill of 
Rights provides that "the family is the natural and fundamental group unit of society"2. 
Family plays a positive role in education and socialization. Family protects children from 
threats to their well-being. Effective parenting, supervising children's education, and 
ensuring them a safe, congenial and comfortable environment are essential for children 
to become productive members of the societies when they reach adulthood. 

3. Effective Communication: Communication in the home-school context refers to the 
regular, two-way dialogue between families and the children's schools. Effective and 
open communication between families and teachers can establish a support system that 
helps children grow up healthily, happily and enjoy learning in schools.

C. Home-school Co-operation with Effective Communication

1. Home-school Co-operation

1.1 Benefits of home-school co-operation

 Early childhood development period occurs in different social contexts including a 
child's home and early childhood education settings. The co-operation and shared 
responsibilities from all parties can facilitate children's development. 

a. For children, they increase their motivation to learn when they feel a sense of 
achievement in learning with the concerted effort of parents and teachers. They also 
feel a sense of bondage when an entire team of supportive adults is on their side. 
All these benefits provide a good condition for the readiness of children in their next 
stage of education.

1 Education Commission. (2019). Task Force on Home-school Co-operation and Parent Education. (2019). Review Report. 
Positive Parenting, Cross-section Collaboration and Innovation Foster Healthy Child Development. Hong Kong: Author. 
pp.14.

2 Para. 2, page 1, Legal Service Division Legislative Council Secretariat (2009). Paper for the Panel on Welfare Services 
Information Note on the definition of "marriage" and "family" in the legislation of Hong Kong. 20 January 2009. LC Paper No.  
LS33/08-09. Retrieved from https://www.legco.gov.hk/yr08-09/english/panels/ws/papers/ws0123ls-33-e.pdf

https://www.legco.gov.hk/yr08-09/english/panels/ws/papers/ws0123ls-33-e.pdf
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b. For parents, through working with teachers, they know much more about the 
kindergarten curriculum and the school culture. The parenting activities, workshops, 
and sharing expand their horizons by sharpening their own parenting and home 
support skills. Thus parents with different backgrounds will also have personal 
growth in the process of home-school co-operation. They also learn from the 
teachers about the child, gaining a better understanding of the child's abilities, 
personality and challenges.

c. For teachers, through working with parents, they have more understanding on 
each child's experience, habits and behaviours at home. Teachers can plan learning 
activities with more knowledge in their real-life experience hoping to cater for the 
interest and needs of the children.

1.2 Important aspects of fostering home-school co-operation

 To foster home-school co-operation, different stakeholders should work collaboratively 
in order to build a sustainable home-school partnership. Six long-term directions for 
promoting home-school co-operation and parent education, as suggested by the Task 
Force on Home-School Co-operation and Parent Education, can be taken as reference 
when formulating strategies fostering home-school co-operation3:

a. Enhance parents' capacity, knowledge, skills and attitude in nurturing children and 
parenting;

b. Assist parents in acquiring a more comprehensive understanding of the 
development/alternative pathways available to their children, as well as their own 
abilities and personalities to set the direction of their plan for raising their children;

c. Deliver diverse and innovative home-school co-operation and parent education 
activities;

d. Foster better collaboration between parents and schools, strengthen mutual 
connection and communication and build partnerships;

e. Further strengthen the role of Parent-Teacher Associations (PTAs) and Federation 
of Parent-Teacher Associations (FPTAs) and the competency of their members; and

f. Devote effort to promote home-school co-operation and parent education. Schools 
are encouraged to set up PTAs to provide, through parent networks, more parent 
education programmes.

3 Education Commission. (2019). Task Force on Home-School Co-operation and Parent Education (2019). Review Report. 
Positive Parenting, Cross-section Collaboration and Innovation Foster Healthy Child Development. Hong Kong: Author. 
pp. 37-39. Retrieved from https://www.e-c.edu.hk/doc/en/publications_and_related_documents/education_reports/Report_
TF%20on%20HSC_en.pdf

https://www.e-c.edu.hk/doc/en/publications_and_related_documents/education_reports/Report_TF%20on%20HSC_en.pdf
https://www.e-c.edu.hk/doc/en/publications_and_related_documents/education_reports/Report_TF%20on%20HSC_en.pdf
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 Schools are encouraged to set up PTAs to provide, through parent networks, more 
parent education programmes.

2. Communication Skills and Channels

 Effective communication relies heavily on the attitude and 
mentality. For the benefits of children, both teachers and 
parents should rest on common goals with mutual trust and 
respect. It is also important for teachers and parents to set 
aside their preconceptions and self-interest.

Table 1: Tips for Effective Communication between Parents and Teachers

1 Build trust

2
Be warm and genuine, with a smile and eye contact, body 
language and gesture

3
Praise, assure and acknowledge the contribution and roles 
of each other

4 Align interests for the benefits of the child
5 Make no prior agenda and assumption
6 Be positive and enthusiastic
7 Communicate often
8 Ask questions and listen attentively
9 Address parents' concern
10 Have empathy
11 Form buddy schemes for parents

For the means of informal and formal communication, please refer to Appendix 12.

Scan the QR code 
for more materials 
on Parents' 
Communication Skills 
in Home-school  
Co-operation  
(Exemplar 4B)



Curriculum Framework on Parent Education (Kindergarten)

70 Chapter 5

D. Roles of Different Stakeholders

1. Roles of Parents

1.1 Introduction

 A child's education starts at home. Parents are the first teachers of their children and 
they have a key role to play in shaping up the different aspects of development of the 
children. When a child starts formal education in kindergarten, parents should play an 
active role in home-school co-operation. To benefit their children's learning from home-
school co-operation, parents can join hands with the principal, teachers and other school 
personnel of the children's kindergarten as well as other stakeholders such as some 
specialists and community partners. The different stakeholders can work together to 
maximize the beneficial effect of home-school co-operation, as illustrated in Figure 1.

 

Stakeholders of home-school co-operation

Family: e.g. parents, 
non-parent caregivers, 
grandparents, siblings and 
families members in 
different family structures.

School personnel: 
e.g. principals, 
teachers, school 
staff, school 
managers.

Specialists with connection with 
family and children: e.g. social 
workers, educational psychologists, 
counsellors, school nurses.

Community partners: e.g. 
post-secondary education 
institutions, publishers, NGO 
representatives from literary, 
cultural and civic organisations.

Home-school
co-operation

 Figure 1: Stakeholders of Home-school Co-operation

1.2 The definition of parental involvement

 Parental involvement refers to a parent's commitment and active participation in the 
schooling of their children. This includes a range of activities to support and extend a 
child's learning at home and school. The activities are usually initiated by schools and 
are designed to meet parents' aspirations for understanding their children's learning 
progress, about curriculum and school matters, and for participating in school events 
and parent education activities, etc.
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1.3 Strategies of overcoming parents' barriers to their participation in school activities 

 Two-parent family is a common type of family structure. But with social changes, there 
are more different types of family structures. Parents of different family structures may 
reflect on the needs and problems of their role of parents. They should work with the 
kindergartens of their children to ensure that home-school co-operation goes on well in 
both communication with teachers and involvement in school activities.  For example: 

 - Dual-employed parents may try to plan their work and the education for children 
well in order to be able to attend school functions and events related to the learning of 
their children as often as possible.

 - Single-parent families may utilize a variety of resources 
such as close relatives and parent support networks so to 
help strengthen their parental roles and partnership with the 
kindergartens. 

 - Grandparenting families may refresh their knowledge and 
skills in taking care of young children. They may attend any 
parent talks and workshops organised by the kindergartens.

 - Parents of other types of family structures such as 
those of cross boundary students may need more time to 
handle their household matters but they should not overlook 
the importance of attending to the well-being of their 
children. Frequent communication with the kindergartens 
about the learning, emotion and behaviour of their children 
is of paramount importance.

1.4 Parents' reflection on their roles in home-school co-operation

 The many family configurations are related to different levels of parental involvement. 
Schools have to render different communication strategies in order to involve more 
parents in children's learning and development. Parents may also reflect on their roles in 
home-school co-operation.

 Aspects for parents' reflection and action:
 - Understanding the pace of child development, uniqueness and diversity

 - Forming age-appropriate expectation of children

 - Getting involved in school activities

 - Understanding the mission of the kindergarten the child is attending to

 - Informing and communicating with the school about the needs and situations of 
children

 - Working with the school in supporting children

Scan the QR code for 
more materials on  
Co-operate with 
School and Foster 
Children's Learning 
at Home  
(Exemplar 4A)
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2. Roles of Kindergartens

2.1 Different categories of home-school collaboration

 Parents are close partners of schools. Parents are also important resources of schools. 
They can assist schools in the planning and implementation of the curriculum. It is of 
prime importance to establish mutual trust between schools and parents4.

 In Hong Kong, research interest has been building up in parent education since 1990s. 
Researchers point out the importance of parent education as a condition to home-school 
co-operation and there are different proposals for hierarchy of parent involvement in 
home-school co-operation ( 龐憶華 , 2000; 何瑞珠 , 2002; Pang, 2011; 吳迅榮 , 2017).

 Epstein Model is one of the most widely referenced frameworks for parental involvement 
in Hong Kong. Kindergartens may encourage parents to co-operate with kindergartens 
in six ways to support children's learning and development5:

a. Parenting: Involvement occurs when family practices and home environments 
support "children as students" and when schools understand their children's 
families.

b. Communicating: Involvement occurs when teachers, children, and families have 
effective channels of school-to-home and home-to-school communications. This 
enhances mutual understanding and gathers information about children's lives both 
at home and at schools.

c. Volunteering: Involvement occurs when schools recruit parents' help and support 
to assist schools in implementing activities to foster a sense of belonging to the 
schools in them.

d. Learning at home: Involvement occurs when information, ideas, or training are 
provided to educate families about how they can help students at home with 
homework and other curriculum-related activities.

e. Decision making: Involvement occurs when schools include parents in school 
decisions in circumstances deemed appropriate and develop parent leaders and 
representatives.

f. Collaborating with the community: Involvement occurs when community services, 
resources, and partners are integrated into the educational process to strengthen 
school programmes, family practices, and student learning and development.

4 Curriculum Development Council. (2017). Kindergarten Education Curriculum Guide. Hong Kong: Curriculum Development 
Council. pp.95.

5 Epstein, J. L. and Associates (2019). School, Family, and Community Partnerships: Your Handbook for Action. Fourth 
edition. Thousand Oaks, CA: Corwin Press.
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2.2 Functions and events for parent education

 Kindergartens are encouraged to organise diversified parent education courses and 
activities so that parents can improve their parenting knowledge, skills and attitudes and 
develop a sense of belonging to the kindergartens6. 

a. Peer mentoring scheme or buddy scheme: Schools may invite parents with 
more experience in parenting to be mentors to newer parents with less experience. 
Kindergartens can arrange the mentors to attend a training course for them to 
acquire leadership skills or mentoring skills before the scheme starts.

b. Lesson observation for parents: Through lesson observations arranged by the 
schools, parents can understand the curriculum in which their children are involved 
by joining lesson observations. Then the parents may help their children with 
curriculum related activities at home.

c. First-hand experience as learners of the school curriculum: Schools can 
organise seminars, workshops, fun days, or lessons for parents to join together with 
their children.

d. Parents as guest speakers for certain themes: Schools may offer chances for 
parents to be guest speakers for specific themes, e.g. people who help us.  Parents 
may introduce their own jobs (e.g. a fireman, a chef), or demonstrate a special 
skill in sports or other hobbies. Through such activities, parents will have better 
understanding of teachers' work.

e. PTA Committee members: Schools may encourage parents to join PTA and 
play different roles to plan, manage, coordinate, organise and implement various 
activities for the fellow parents and their children. This involvement will help 
enhance their leadership skills, benefit from the support network and bring meaning 
and significance to their own life.

6 Curriculum Development Council. (2017). Kindergarten Education Curriculum Guide. Hong Kong: Curriculum Development 
Council. pp.95.
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2.3 Respects for parents of diverse backgrounds (including diverse family structures and 
cultural backgrounds) 

 Kindergartens should pay attention to the diverse backgrounds of children and their 
families and tailor caring and support services to the children and their families. The 
following strategies are adapted from the performance indicators for kindergartens7:

 - The school maintains close liaison with parents to enhance communication and 
mutual understanding. The school also provides appropriate guidance and support 
according to the needs of children of different backgrounds.

 - The school uses appropriate strategies and techniques to guide ordinary children 
and parents to accept children with different backgrounds and needs, so as to create 
an inclusive environment in school. 

 - The school optimises the use of resources from outside. For example, in 
collaboration with relevant experts, the school maps out appropriate strategies to 
support teachers in taking care of children of different backgrounds, enrich children's 
life experiences, and help them obtain appropriate services and support.

 In practice, kindergartens should respect parents of different races, languages, family 
structures, and cultural backgrounds for them to feel understood and valued8. Besides, 
kindergartens may plan various types of activities, e.g. workshops and talks, to meet the 
needs of parents of diverse cultural backgrounds.

 For instance, for the children coming from families with diverse cultural backgrounds in 
kindergartens, many are non-Chinese speaking (NCS) children. They need additional 
care and support in knowledge and skills about everyday life. Some strategies that 
schools can adopt and work together with parents include9:

a. deepen children's understanding of the environment and facilities of the community;
b. help children understand local cultures and lifestyles;
c. improve children's abilities in listening and speaking Cantonese; and
d. assist children to learn traditional Chinese characters.

 In addition, teachers may encourage parents who understand both Cantonese and other 
languages to be a bridge of communication to facilitate exchange for other parents10.

7 Education Bureau. (2017). Performance Indicators (Kindergartens). Hong Kong: Education Bureau. ｀Caring and Support 
Services Tailored to Children's Backgrounds and Needs' in Domain III: School Culture and Support for Children. pp.47-48.

8 Curriculum Development Council. (2017). Kindergarten Education Curriculum Guide. Hong Kong: Curriculum Development 
Council. pp.95.

9 Curriculum Development Council. (2017). Kindergarten Education Curriculum Guide. Hong Kong: Curriculum Development 
Council. pp.81.

10 Curriculum Development Council. (2017). Kindergarten Education Curriculum Guide. Hong Kong: Curriculum Development 
Council. pp.82.
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 Besides, teachers should pay attention to the learning abilities and behaviour of the 
children in daily lessons. If any potential special needs are noted in some children, the 
school should communicate with their parents and discuss appropriate support for the 
children.

3. Support on Home-school Co-operation Provided by the Government

3.1 Background

 Set up in 1993 pursuant to the Education Commission Report No.5, the Committee on 
Home-School Co-operation (CHSC) has placed emphasis on promoting home-school 
interface as parent-school co-operation has significant contributions towards the whole-
person development of students. The EDB has been actively encouraging schools, 
with the support of the CHSC, to set up PTAs in order to enhance the connection and 
collaboration between parents and schools, and supporting schools in promoting parent 
education.  

 With PTAs, schools could organise different forms of parent activities at the school level. 
There are also district-based FPTAs in the 18 districts, connecting school PTAs within 
the same district to share home-school co-operation practices. 

 The Education Commission set up the Task Force on Home-school Co-operation and 
Parent Education (Task Force) in December 2017 to review the promotion approach 
of home-school co-operation and parent education. The Task Force released its report 
in April 2019. The EDB has fully accepted the recommendations of the Task Force 
and relevant measures on home-school co-operation and parent education are being 
implemented progressively.

3.2 Resources for schools and PTAs

 With the support of CHSC, various resources are provided to support PTAs and promote 
home-school co-operation.

3.2.1 Subsidies for schools

 The Government provides PTAs of kindergartens, kindergartens-cum-child 
care centres, primary schools and secondary schools (including special 
schools), with funding to assist them in organising school-based and/or joint-
school home-school co-operation activities.  Schools can also apply for grants 
for setting up PTAs and subsidising the recurrent expenditure of existing PTAs.
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3.2.2 Activities for parents

 Various home-school co-operation activities are conducted by the CHSC on its 
own or in collaboration with other organisations, e.g. the annual Parents-Also-
Appreciate-Teachers Drive, a variety of talks, workshops and sharing sessions 
for parents. 

3.2.3 Supporting information for parents

 Information on parent education and home-school co-operation activities is 
provided on the website of CHSC. In addition, parents can access up-to-date 
school information through the School Profiles available on the CHSC website.

4. Community Partners 

4.1 Making good use of community resources

 When planning home-school co-operation activities, schools may consider the needs 
of children and parents, and make good use of community resources, including 
professional organisations and child education specialists and other professionals. 

4.2 Introducing community resources to parents

4.2.1 Post-secondary education institutions (PSEIs) and non-government 
organisations (NGOs)

a. Local organisations, including PSEIs and NGOs, are important community 
resources in promoting parent education11. Currently, a number of 
local PSEIs and NGOs are running parent education programmes and 
activities formally and informally using various forms, ranging from 
seminars, certificate courses to master's degree courses12.

b. These organisations also deliver parent education information for 
parents using different channels, for example, in printed materials, online 
platforms, etc.

11 Education Commission. (2019). Task Force on Home-School Co-operation and Parent Education (2019). Review Report. 
Positive Parenting, Cross-sector Collaboration and Innovation Foster Healthy Child Development. Hong Kong: Author. 
pp.46-47.

12 Education Commission. (2019). Task Force on Home-School Co-operation and Parent Education (2019). Review Report. 
Positive Parenting, Cross-sector Collaboration and Innovation Foster Healthy Child Development. Hong Kong: Author. 
pp.20-21.
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c. PSEIs and NGOs cover a larger number of parents with diversity. 
Therefore, it is important to note that the content should address the 
needs of parents with different backgrounds, for example, parents from 
different nationalities with diverse cultural backgrounds, parents of 
children with different learning needs, etc. The content should also be 
simple and easily understood by parents from different age groups and 
educational backgrounds. The medium of instruction for the programmes 
and the language of materials should also be considered to fit the target 
group. In some situations, use of interpreters in programmes or activities, 
or the use of subtitles in different languages might be considered. 

d. Teachers may introduce community resources by providing parents with 
relevant information on diversified parent education courses and activities 
organised by FPTAs and NGOs so that they can choose to participate in 
those they are interested in13.

4.2.2 Specialists and professionals

 Social workers help families with special needs or help families to cope with 
difficult situations. Therefore, they can work closely with kindergartens to 
identify parents that need special care through parent education. Social work 
services are provided in some kindergartens14.

 Parents in need can be invited by either social workers or teachers to attend 
appropriate parenting programmes for them. In addition, social workers can 
facilitate effective communication between different parties.

E. Issues on Fostering Home-school Co-operation and Communication

1. Development of PTA

 School sponsoring bodies (SSBs)/school operators may demonstrate their commitment 
to provide quality education by many means including fostering home-school 
co-operation and communication. To do this, SSBs/school operators may try to give 
support to kindergarten principals, teachers and parents to set up their PTAs.

13 Education Commission. (2019). Task Force on Home-School Co-operation and Parent Education (2019). Review Report. 
Positive Parenting, Cross-sector Collaboration and Innovation Foster Healthy Child Development. Hong Kong: Author. 
pp.42.

14 For early identification of and providing assistance to pre-primary children and their families with welfare needs, the 
Government has launched a three-year "Pilot Scheme on Social Work Services for Pre-primary Institutions" in phases in 
the 2018/19 school year. For details please refer to Social Welfare Department's information on Day Child Care Services. 
Retrieved from https://www.swd.gov.hk/en/index/site_pubsvc/page_family/sub_listofserv/id_childcares/

https://www.swd.gov.hk/en/index/site_pubsvc/page_family/sub_listofserv/id_childcares/
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2. Parental Involvement Spectrum

 Parents tend to choose certain types of parental involvement, e.g. recreational activities. 
Schools may administer a needs survey to gather more information on the profile of 
families and their interest in home-school co-operation. Schools may provide more 
incentives to attract parents to participate in different types of home-school co-operation 
activities.

3. Motivation of Parents

 Different levels of motivation lead to different degrees of participation of parents. 
Motivation is embedded with trade-offs and expectations. Parental involvement in 
children's education requires time and energy which could be used for other things 
also valuable to the household. Parents' motivation to get involved in their children's 
education is also affected by the expectations they have for the potential impact of their 
actions on the educational outcome and future of their children.

School resources, workplace support,
community resources, cultural barriers

Feedback

Parents’
Time, Energy &

Expectation

Parental
Involvement

Parents’
Motivation

Figure 2: Parents' Motivation Dynamic

 The importance of motivation to parental involvement is illustrated in Figure 2. Parents' 
motivation is influenced by their time, energy and expectation of the usefulness of their 
involvement to the education of their children. Encouraging feedback can increase 
parents' expectation and induce more involvement.
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 Parents' motivation and their involvement are subject to external constraints. Adequate 
school resources, workplace support by the employers (e.g. flexible work hours and 
leaves to allow parental involvement), community resources, and support to reduce 
cultural barriers can lessen some constraints that tend to limit parental involvement.

 Schools should find ways to attract the "hidden parents" who, for various reasons, do not 
participate in activities organised by the school for parents and do not communicate with 
the school. Schools may provide practical incentives, e.g. certificates, learning materials 
or souvenirs for attending parent education activities. However, the best way is to plan 
diverse and innovative parent education and home-school co-operation activities to 
reach different types of parents, including the "hidden" parents. The intrinsic motivation 
of parents will make their participation in the activities more meaningful.

4. Integration of Different Parent Groups

 Some parent clusters (e.g. families with diverse cultural backgrounds) may feel 
neglected if kindergartens hold activities without targeting at them or catering for their 
needs. While there is a common understanding of the importance of acceptance of 
diversity in cultures, the issue of acceptance of diversity still demands special attention 
from the school to ensure inclusivity. Kindergartens are encouraged to promote 
acceptance of diverse cultures of parents. Buddy parent groups can be formed to ensure 
the parents of diverse cultural backgrounds can meet and share parenting skills in a 
relaxing and friendly atmosphere.

F. Exemplars

Strand Exemplar 4A Exemplar 4B

IV Theme:   
Co-operate with School and Foster 
Children's Learning at Home  

Intended Learning Outcomes: 
Help parents better understand 
Integrated Approach and real-life 
themes adopted in kindergartens, 
and learning records in ECE, and 
facilitate them to read and make use 
of their children's learning portfolios 
to foster children's learning at home.

(Details are provided in Appendix 19)

Theme:  
Parents' Communication Skills in 
Home-school Co-operation

Intended Learning Outcomes: 
Help parents better understand 
the significance of home-school 
co-operation and roles of school 
and parents in home-school co-
operation, and facilitate them to 
grasp the effective communication 
skills in home-school co-operation

(Details are provided in Appendix 20)
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G. Chapter Summary

In this Strand, the content and the importance of home-school co-operation in parent 
education are discussed. With effective parent education in kindergarten, parents may help 
their children learn better and themselves grow as parents. The knowledge, skills, values and 
attitudes acquired by the parents with children at kindergarten age may also have a positive 
impact on parents' continuous interest and willingness to get involved in their children's 
schooling when their children move on to primary schools.
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Chapter 6
Highlights and Recommendations
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A. Highlights

Parents play key roles in their children's holistic development in early childhood, and 
parenting is a life-long commitment with various challenges. Effective parent education allows 
parents to be better informed and supported to realise their potential in enhancing children's 
physical and psychological well-being. Besides, the well-being of parents themselves should 
be concerned with positive parenting and stress management to reinforce parenting efficacy. 
Close partnerships between parents and schools can cater for the needs of the children in 
family and in school, and help optimize the delivery of parent education.

With extensive study to collect opinions and suggestions from different stakeholders on 
parent education, the current situation of parent education for kindergarten level in Hong 
Kong has been reviewed, and the Curriculum Framework with Four Core Strands has been 
developed: 

• Strand I: Understanding of Child Development
• Strand II: Promotion of Healthy, Happy and Balanced Development of Children
• Strand III: Promotion of Parents' Physical and Psychological Well-being
• Strand IV: Fostering Home-school Co-operation and Communication 

The Curriculum Framework is developed in an evidence-informed approach. It will serve 
as a reference for different parties to design parent education activities for parents with 
kindergarten-aged children in the territory.

B. Recommendations

1. Promoting Parent Education at the Kindergarten Stage is Important

 Parenting is challenging - first-time parents have no precedent experience on parenting, 
and every child is unique and has his/her own needs and developmental pace. To tackle 
with the challenges, parents need to acquaint themselves with essential knowledge 
and skills in child nurturing. According to the findings from focus group interviews and 
quantitative territory-wide cross-sectional survey, the notion that parent education is 
important for supporting children's development is universally accepted among various 
stakeholders, including parents with kindergarten-aged children, kindergarten principals, 
teachers, prospective teachers and undergraduate students. The vast majority of parents 
agree that a quality kindergarten should include parent education.

Chapter 6 Highlights and Recommendations
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2. Modes of Delivery Should Be Strategic to Reach Parents with Diverse Needs

 Parent education can take different modes of delivery, depending on the objectives, 
resources and match of providers and target audience. Parent education providers 
should be purposeful, target-group specific and resources-sensitive in designing the 
modes of delivery. Generally speaking, the use of "parent-based" approach and real-life 
cases to provide concrete applications of knowledge and skills acquired are encouraged 
when delivering parent education courses/programmes.

 Different parent groups should be offered with chances to receive parent education.  
Schools are the most direct and effective platform to promote parent education and 
hence schools should maintain effective communication with parents, including non-
Chinese speaking (NCS) parents and parents of children with special needs. 

 The parties providing parent education should also pay attention to the needs of different 
families with diverse backgrounds, including family structures, cultural backgrounds 
and socio-economic status. Online and alternative modes are suggested to be 
explored to facilitate working parents and non-parent caregivers (e.g. domestic helpers, 
grandparents, etc.). When supporting NCS parents, providing educational materials 
in their native languages and delivering information via relevant community support 
networks need to be considered.

3. Evidence-informed Practice Will Further Enhance the Quality of Parent Education

 Evidence-informed practice in parent education is widely accepted by kindergartens 
and other early childhood education professionals in Hong Kong. It uses evidence 
from a range of professional studies to ensure the information provided to the parents 
is accurate and effective. Continuous reviews and reflections by all parties can further 
enhance the quality with innovations.  
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Study Conducted to Formulate the Curriculum Framework

In order to develop the Curriculum Framework which serves a data-based, parent-
oriented reference for parent education service providers and kindergartens, the Team 
employed a mixed-qualitative and quantitative method and multi-phase research approach 
(sandwich mode) as shown in Figures 1 – 2. The purpose is to collect essential data, 
such as facts, needs, concerns and perspectives from different stakeholders in relation to 
the core components on parent education, in contributing to the Curriculum Framework's 
development.

Mixed-method
Study

Qualitative
Focus
Group

Interviews

Quantitative
Cross-sectional

Survey

Figure 1: Mixed-qualitative and quantitative method

Sandwich
Mode

Qualitative Focus Group  Interviews
(1st round)

Qualitative Focus Group  Interviews
(2nd round)

Quantitative Cross-sectional Survey

Figure 2: Multi-phase research approach (Sandwich mode)

A two-round focus group interview of stakeholders (Chinese and non-Chinese speaking 
parents with children studying in kindergartens, and professionals serving such children and 
families), sandwiched a one round e-form quantitative survey to collect opinions from parents, 
teachers, prospective teachers and undergraduate students.

 Appendix 1
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The data collected from the first round of focus group interviews and the e-survey was used 
to invite input for the Team's formulation on the Curriculum Framework and Strands, while the 
second round of focus group interviews was used to fine-tune the Team's near-final proposal 
on the Curriculum Framework.

1. First Round of Focus Group Interviews

 Seven focus group sessions were conducted in September and October 2020 with a total 
of 50 participants. Among these sessions, three were conducted for professionals from 
the fields of early childhood education (ECE), social work and health care profession 
as well as NGOs and school sponsoring bodies. There were 31 professionals joining 
the interviews and at least 6 of them are experienced in serving non-Chinese speaking 
(NCS) communities. The other four sessions were held for parents with children studying 
in kindergartens. A total of 19 parents joined the four interview sessions, including 11 
Chinese parents and eight parents from NCS communities. In view of the local epidemic 
situation, all focus group interviews were conducted online and video-taped with prior 
written consents from participants.  

2. Quantitative Cross-Sectional Survey

 The survey was targeted at kindergarten principals, kindergarten teachers, student 
teachers in kindergartens, parents with kindergarten level children, and students aged 18 
or above studying in tertiary institutions as prospective parents. It was conducted from 
November 2020 to January 2021. Online questionnaires were distributed to over 1,000 
kindergartens in 18 districts among the territory, and seven major tertiary institutions in 
Hong Kong. 1,992 valid questionnaires were collected. 

3. Second Round of Focus Group Interviews

 Six focus group sessions were conducted in April and May 2021. The target groups were 
the same as those of the first round. Three sessions were designed for professionals 
and the other three sessions were for parents. A total of 20 parents (7 Chinese parents 
and 13 parents from NCS communities) and 23 professionals joined the interview 
sessions. All focus group interviews were conducted online and video-taped with prior 
written consents from participants.

4. Tryout Sessions for the Exemplars 

 Eight exemplars were developed for the Four Core Strands of the Curriculum 
Framework, with each Strand having two exemplars. In order to review and further 
improve the exemplars, ten tryout sessions with at least one session for each exemplar 
were conducted for parents with kindergarten level children from March to July 2021 
to collect their feedback. Local Chinese parents and NCS parents were invited to 
participate in the sessions designed for them respectively.
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Summary of Child Development Stages – Age Three to Six1

1. Children aged 3-4

Table 1: Physical, Self-care, Cognitive, and Language Development

Physical 
Development

Self-care 
Development

Cognitive 
Development

Language 
Development

Gross motor 
development

1. Able to walk 
upstairs with 
alternate foot.

2. Able to go up a 
slide and climb 
frame on their own.

3. Able to walk 
along a line or 
on footprints.

4. Able to cross legs 
when sitting.

5. Able to kick a 
ball rolling slowly 
towards them.

6. Able to catch a 
big ball thrown 
to them.

7. Able to pedal 
a tricycle and 
steer direction.

1. Able to eat with 
a spoon.

2. Able to pour 
water from a jar.

3. Able to wipe their 
mouth after meals.

4. Begin to wash 
hands with soap, 
though adult 
assistance in 
drying their hands 
is still required.

5. Able to go to toilet 
on their own during 
the day, seldom 
wet their pants.

6. Know how to take 
off and put on 
their trousers.

7. Able to put on 
and take off loose 
jackets/blouses.

8. Able to undo 
big buttons.

9. Try putting clothes 
on hangers.

1. Able to distinguish 
between two 
objects by size, 
length, texture, 
hardness.

2. Able to stack 5 
rings according 
to size upon one 
or two attempts.

3. Able to assemble 
puzzles of 6 
pieces.

4. Begin to 
understand 
the concept of 
sequence, and 
able to make 
patterns with 
blocks or beads 
according to 
sequence shown.

5. Begin to know how 
to classify and 
match objects like 
food, clothing, and 
able to associate 
objects according 
to use, such as 
shoes with socks, 
cups with plates.

1. Able to understand 
some abstract 
words like "same/
different", "open/
close", "top/
bottom", "in/out".

2. Able to understand 
the meaning of 
"pretending".

3. Able to attend to 
storytelling, like 
to ask adults to 
repeat favourite 
stories.

4. Begin to give a 
simple account 
of past events 
in chronological 
sequence.

5. Mainly use 
nouns, verbs 
and sometimes 
adjectives in 
sentences.

6. Able to use words 
like "here", "there", 
"you" and "me".

7. Begin to ask 
"what", "where" 
and "who" 
questions.

1 The reference materials on psychosexual development and moral development do not state the development stages of each 
year. The description on these development areas may not be different every year.
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(cont'd) Table 1: Physical, Self-care, Cognitive, and Language Development

Physical 
Development

Self-care 
Development

Cognitive 
Development

Language 
Development

Fine motor 
development

1. Able to hammer 
wooden sticks.

2. Able to screw 
bottle cap.

3. Able to build a 
tower of more 
than 10 blocks.

4. Begin to hold a 
pencil like an adult.

5. Colour in a 
random manner; 
can stay within 
boundaries later.

6. Able to draw a 
cross and an 
inclined line.

7. Able to use 
scissors to cut 
paper strips.

8. Can apply glue.

10. Begin to 
understand 
danger, and know 
that they should 
not approach fire, 
boiling water etc.

11. Able to follow 
rule, will not run 
out to the road 
when going out.

6. Able to match 
3 to 4 colours 
and identify 
their names.

7. Know own name, 
sex and age.

8. Able to differentiate 
between boys 
and girls.

9. Able to draw 
a person with 
head and some 
body parts.

10. Able to recite 
from 1 to 10.

11. Able to count 3 to 
4 objects correctly.

12. Able to repeat a 
string of 3 digits 
just heard.

13. Able to find 2 
objects by memory.

8. Able to use 
appropriate 
gestures, tone, 
volume and speed 
when speaking.

9. Though their 
articulation is 
still not clear, 
people (including 
strangers) 
can generally 
understand 
what they say.

10. Able to recite 
nursery rhymes 
with accompanying 
actions.

Source: Family Health Service, Department of Health (2020). Pre-primary Children Development and 
Behaviour Management - Teacher Resource Manual. Retrieved from https://www.edb.gov.
hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-
service/3_Chapter%20II%2020200821.pdf

https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
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Table 2: Emotional and Social, Psychosexual and Moral Development

Emotional and Social 
Development

Psychosexual 
Development

Moral Development

1. Able to play with toys alone 
without adult's company.

2. Like to join games led 
by adults, able to follow 
rules of games.

3. Able to take turns when 
playing with toys.

4. Know what belongs to 
them and what does not.

5. Able to care for younger 
children and are willing 
to share toys.

6. Able to accept advice, 
regard parents as authority 
and follow instructions.

7. Begin to have manners, 
able to say "thank you" and 
"please" when reminded.

8. Begin to expand their 
interests and attention 
outside their families and 
enjoy outdoor activities.

1. Begin to recognize the 
difference between male 
and female through 
clothes, toys and activities.

2. Able to recognize 
and identify with 
one's own gender.

3. Begin to be curious to 
know more about one's 
own and other people's 
bodies, with more frequent 
touching or observations 
on their own genitals.

4. Begin to ask questions 
on sex issues.

1. Begin to be aware of 
other people's mental 
and emotional states.

2. Begin to be aware of 
that behaviours causing 
physical or psychological 
harm are morally wrong.

3. Begin to show guilt for 
some misbehaviours, 
such as damaging a 
valuable object.

4. Have little or no knowledge 
of social institutions.

Sources: 香港家庭計劃指導會 (1997)。《親子性教育活動手冊（兒童篇）》。香港：香港家庭計劃指

導會。

 McDevitt, T.M., & Ormrod, J.E. (2004). Child development: Educating and working with 
children and adolescents. Upper Saddle River, NJ: Pearson Prentice Hall.
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2. Children aged 4-5

Table 3: Physical, Self-care, Cognitive, and Language Development

Physical 
Development

Self-care 
Development

Cognitive 
Development

Language 
Development

Gross motor 
development

1. Able to jump 
forward and 
backward, hop 
on one leg and 
skip forward.

2. Able to pick up 
objects on the 
ground while 
running.

3. Able to throw and 
catch a bean bag.

4. Able to walk on a 
balance beam.

5. Able to throw 
a small ball.

6. When swimming, 
able to walk in 
shallow water or 
float with floaters.

7. Play confidently 
on slides, 
climbing frames 
and swings.

1. Start to eat with 
chopsticks under 
guidance.

2. Able to help clean 
up the dinner 
table after meals.

3. Able to clean 
up dirt with a 
piece of cloth.

4. Able to wash and 
dry their hands 
and faces by 
themselves.

5. Learn how to 
brush teeth and 
clean nose by self.

6. Able to get up 
and go to the 
toilet at night with 
no bedwetting.

7. Begin to dress 
and undress 
themselves.

1. Able to distinguish 
between living 
things (e.g. cat, 
dog, tree) and non-
living things (e.g. 
toy, cup and plate).

2. Able to match 
furniture with 
the room where 
they belong.

3. Able to point out 
the odd one from a 
group of objects.

4. Able to assemble 
puzzles of 8 
pieces.

5. Able to identify 
things and what's 
happening 
by sound.

6. Able to imitate the 
sounds of animals.

7. Able to draw a 
man with head, 
body, limbs and 
facial features.

8. Begin to 
understand the 
concept of time, 
able to tell what 
they usually do 
in the morning, 
afternoon and 
evening.

1. Begin to 
understand 
the difference 
between "past" 
and "present".

2. Able to carry 
on a simple 
conversation 
over phone.

3. Able to talk about 
everyday life 
experiences.

4. Begin to express 
themselves with 
complex or longer 
sentences.

5. Able to tell stories 
from picture 
sequence.

6. Able to use words 
like "because-
therefore", "some", 
"several", "many" 
appropriately in 
conversation.

7. Able to use 
opposites/ 
complementary 
words and 
phrases.
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(cont'd) Table 3: Physical, Self-care, Cognitive, and Language Developmentt

Physical 
Development

Self-care 
Development

Cognitive 
Development

Language 
Development

Fine motor 
development
1. Able to thread 

small beads.
2. Able to draw 

a square.
3. Able to draw 

simple pictures 
such as people, 
houses, trees, 
cars, etc.

4. Able to fold a 
piece of paper 
diagonally.

5. Begin to do 
artwork with 
cutting and gluing.

6. Able to cut a 
simple shape.

7. Able to secure 
several pieces of 
clay together.

9. Begin to 
understand 
position and 
speed, e.g. able 
to distinguish 
front and back, 
fast and slow, 
middle, the first 
and the last, etc.

10. Pay attention to 
the environment, 
able to point out 
the missing or 
inconsistent part 
in a picture.

11. Able to identify 
simple and 
common signs, 
like road and 
shop signs.

12. Able to recite 
from 1 to 20.

13. Able to count 
1 to 10 objects 
correctly.

14. Able to recall 
4 things in a 
picture they 
have just seen.

15. Able to tell which of 
the 3 objects just 
seen are missing.

16. Able to read 
simple words.

17. Able to single out 
a word of different 
nature, e.g. "cow, 
goat, dog, car".

8. Able to tell the 
names of their 
family members, 
the district 
they live in.

9. Able to tell the 
colour of a 
particular object, 
like, banana 
is yellow.

10. Able to talk about 
people of different 
occupations 
and their 
responsibilities.

11. Like to ask 
questions and 
seek explanations 
for things they do 
not understand.

12. Begin to ask 
"why", "when" and 
"how" questions.

13. Able to solve 
simple riddles like: 
"I have four legs, 
a tail, like to eat 
fish and can catch 
mice, what am I?"

14. Able to speak fairly 
fluently and clearly.

Source: Family Health Service, Department of Health (2020). Pre-primary Children Development and 
Behaviour Management - Teacher Resource Manual. Retrieved from https://www.edb.gov.
hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-
service/3_Chapter%20II%2020200821.pdf

https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
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Table 4: Emotional and Social, Psychosexual and Moral Development

Emotional and Social 
Development

Psychosexual 
Development

Moral Development

1. Able to be self-disciplined 
and stay within a confined 
area even without 
adult's supervision.

2. Willing to observe game 
rules when playing 
with other children.

3. Able to take care of 
younger children and 
pets and console their 
playmates who feel upset.

4. Have vague concepts of 
right and wrong, only know 
that they will be punished 
for bad behaviour and 
praised for good behaviour.

5. Know how to say 
"thank you", "sorry".

6. Able to hold a conversation 
with strangers at ease.

7. Able to help in simple 
chores at home.

1. Begin to recognize the 
difference between male 
and female through 
clothes, toys and activities.

2. Able to recognize 
and identify with 
one's own gender.

3. Begin to be curious to 
know more about one's 
own and other people's 
bodies, with more frequent 
touching or observations 
on their own genitals.

4. Begin to ask questions 
on sex issues.

1. Begin to be aware of 
other people's mental 
and emotional states.

2. Begin to be aware of 
that behaviours causing 
physical or psychological 
harm are morally wrong.

3. Begin to show guilt for 
some misbehaviours, 
such as damaging a 
valuable object.

4. Have little or no knowledge 
of social institutions.

Sources: 香港家庭計劃指導會 (1997)。《親子性教育活動手冊（兒童篇）》。香港：香港家庭計劃指

導會。

 McDevitt, T.M., & Ormrod, J.E. (2004). Child development: Educating and working with 
children and adolescents. Upper Saddle River, NJ: Pearson Prentice Hall.
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3. Children aged 5-6

Table 5:  Physical, Self-care, Cognitive, and Language Development

Physical 
Development

Self-care 
Development

Cognitive 
Development

Language 
Development

Gross motor 
development

1. Able to run well 
on tiptoe and take 
sharp turns.

2. Able to run fast 
for a distance of 
50 feet without 
feeling tired.

3. Able to walk up and 
down stairs alone 
with alternate 
foot like adults.

4. Able to catch a ball 
while running, kick 
a rolling ball or play 
ball with a racket.

5. Able to climb a 
rope-ladder.

6. Able to play 
on their own 
on a swing.

1. Able to use 
chopsticks to 
pick up food.

2. Able to go to toilet 
alone in public.

3. If trained, some 
children can clean 
themselves after 
using the toilet.

4. Know how to 
choose suitable 
clothes to wear.

5. Able to use a comb 
or brush for hair.

6. Able to perform 
simple housework, 
e.g. pack own 
clothes, help 
setting the table 
before a meal.

7. Able to cross the 
road carefully.

8. Know how to 
ask for help 
when losing their 
way and able 
to tell their own 
telephone number 
and address.

1. Able to arrange 
objects by length, 
height, width or 
size in correct 
order easily.

2. Able to complete 
a simple game 
of maze.

3. Able to tell 
many colours 
and shapes of 
daily objects.

4. Able to describe 
a picture they 
have just seen.

5. Able to retell 
three acts from a 
story just heard.

6. Able to count 20 
objects, and write 
from 1 to 20.

7. Able to tell the 
order and position 
of an object 
(e.g. the first, 
the second).

8. Able to understand 
the difference 
between "half 
piece" and 
"one piece".

9. Able to do simple 
additions and 
subtractions.

10. Able to recall 
5 digits just 
heard or seen.

1. Begin to 
understand 
difference of 
"yesterday", 
"today" and 
"tomorrow".

2. Able to understand 
words like in/out, 
far/near, bottom/
top, enter/leave, 
start/end etc.

3. Able to understand 
the content 
of a story.

4. Able to give a 
logical account 
of what has 
happened recently.

5. Able to describe 
a picture.

6. Able to 
communicate with 
family members 
or peers without 
difficulty.

7. Able to speak 
in turn, without 
digressing from 
the topic.

8. Able to use 
grammar and 
structure of 
language more 
or less the same 
as adults.
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(cont'd) Table 5:  Physical, Self-care, Cognitive, and Language Development

Physical 
Development

Self-care 
Development

Cognitive 
Development

Language 
Development

Fine motor 
development
1. Able to nail with 

a hammer.
2. Able to put small 

beads into a bottle.
3. Able to hold 

objects weighing 
over 10 pounds.

4. Able to thread 
shoelaces.

5. Able to use a 
pencil sharpener.

6. Able to draw 
straight lines 
with a ruler.

7. Able to use an 
eraser without 
tearing the paper.

8. Able to do 
colouring within 
the outlines.

9. Able to draw a 
rhombus and 
a triangle.

10. Able to fold a 
piece of paper 
into half and then 
a further half.

11. Able to cut out an 
irregular shape.

12. Able to copy 
numbers and 
simple Chinese 
and English words.

11. Begin to 
understand 
concepts of 
calendar and time, 
able to tell the date 
of the year and 
day of the week.

12. Able to tell the time 
(e.g. 3 o'clock, 4 
o'clock) from a 
clock, provided 
they are given the 
chance to learn.

13. Able to understand 
the meanings 
of commonly 
seen words.

14. Able to read and 
understand dozens 
of commonly 
seen words.

9. Able to use words 
like "although", 
"however', "but", 
"so", though 
sometimes 
inappropriately.

10. Able to use 
different adjectives 
to describe 
a person or 
an object.

11. Able to briefly 
describe the 
four seasons.

12. Able to tell their 
own birthday.

13. Able to express 
feelings such 
as fear, anger, 
sadness, and 
happiness with 
appropriate words.

14. Able to talk back, 
protest or even 
scold others 
when frustrated.

Source: Family Health Service, Department of Health (2020). Pre-primary Children Development and 
Behaviour Management - Teacher Resource Manual. Retrieved from https://www.edb.gov.
hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-
service/3_Chapter%20II%2020200821.pdf

https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
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Table 6: Emotional and Social, Psychosexual and Moral Development

Emotional and Social 
Development

Psychosexual 
Development

Moral Development

1. Able to play cooperative 
games with several peers, 
understand the principle of 
fair play and the need to 
follow group decisions, also 
able to explain rules of the 
game to other children.

2. Able to play competitive 
games like chess.

3. Begin to choose 
companions they like.

4. Able to turn on/off 
television and choose their 
favourite programmes.

1. Begin to demand more 
private time and space, 
such as taking bath alone.

2. Prefer the companion 
of same sex peers 
to opposite sex

1. Begin to be aware of 
other people's mental 
and emotional states.

2. Begin to be aware of 
that behaviours causing 
physical or psychological 
harm are morally wrong.

3. Begin to show guilt for 
some misbehaviours, 
such as damaging a 
valuable object.

4. Have little or no knowledge 
of social institutions.

Source: 香港家庭計劃指導會 (1997)。《親子性教育活動手冊（兒童篇）》。香港：香港家庭計劃指導會。

 McDevitt, T.M., & Ormrod, J.E. (2004). Child development: Educating and working with 
children and adolescents. Upper Saddle River, NJ: Pearson Prentice Hall.

Extended Readings

On physical, self-care, cognitive and language development:

Family Health Service, Department of Health (2020). Pre-primary Children Development and 
Behaviour Management - Teacher Resource Manual. Retrieved from https://www.edb.gov.
hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-
service/3_Chapter%20II%2020200821.pdf 

On psychosexual development:

香港家庭計劃指導會 (1997)。《親子性教育活動手冊（兒童篇）》。香港：香港家庭計劃指導會。

On moral development:

McDevitt, T.M., & Ormrod, J.E. (2004). Child development: Educating and working with 
children and adolescents. Upper Saddle River, NJ: Pearson Prentice Hall.

https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/comprehensive-child-development-service/3_Chapter%20II%2020200821.pdf
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Attachment Difficulties

• Risk factors include low socioeconomic status, maternal substance abuse, mood problems 
and teenager problems.

• Disruption of communication and responsiveness have adverse effects on the 
development of secure attachment.

• Insecure attachments can affect development of cognitive, emotional and behavioural 
difficulties.

• Insecure attachments in early childhood results in defensive patterns that guide 
experience of future relationships.　

• These self-protective strategies are unconscious.

• They are set in place in the earliest years, even before we have access to language.

• These results in pervasive and hidden struggles (core sensitivities) that can be transmitted 
inter-generationally from parent to child.

 Appendix 3
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Knowledge and Practice on New Positive Parenting Styles

The five positive parenting styles introduced below are supported by reflections on life and 
unconditional love to children:

1. Mindful Parenting1,2

 Mindful parenting is a practice in which parents bring their conscious attention to what is 
happening, instead of getting hijacked by their emotions. Being a mindful parent means 
that the parent pays attention to their feelings, but acts on them mindlessly. Practising 
mindful parenting helps parents to become more aware of their own feelings and 
thoughts, and more responsive of their children's needs, thoughts and feelings. It also 
allows parents to become better at regulating their emotions, less critical of themselves 
and their children, and better at standing back from situations and avoiding impulsive 
reactions. Nurturing relationships in this way may help strengthen bonds and improve 
parent-child relationships.

2. Attachment/Intuitive/Natural Parenting3

 Attachment parenting is a parenting approach that emphasises responding sensitively to 
children's needs. It is characterized by warm and loving attitudes to work out a peaceful 
parent-children relationship. This parenting style can bring positive influences on 
children's healthy development as well as harmony in the family.

3. Unconditional/Conscious Parenting4

 Unconditional parenting is a practice in which parental love and attention do not depend 
on how the children behave. It emphasises to look at the child as a whole person rather 
than a compilation of good and bad behaviours. Unconditional parenting style leads 
children to have a healthier brain development and stronger immune system, enhances 
their ability to forge positive relationships, and improves stress resilience.

1 Bögels, S., & Restifo, K. (2013). Mindful Parenting: A Guide for Mental Health Practitioners (2014 ed. Vol. 3). New York, NY: 
New York, NY: Springer New York.

2 Hoffman, K., Cooper, G., Powell, B., Benton, C. M., & Siegel, D. J. (2017). Raising a Secure Child: How Circle of Security 
Parenting Can Help You Nurture Your Child's Attachment, Emotional Resilience, and Freedom to Explore. New York: New 
York: Guilford Publications. 

3 Sears, B., & Sears, M. (2001). The Attachment Parenting Book: A Commonsense Guide to Understanding and Nurturing 
Your Baby. New York: Boston: Little, Brown and Company.

4 Reagan, R. (2006). Unconditional Parenting: Moving from Rewards and Punishments to Love and Reason Rules, Rituals 
and Routines: A Values Based Approach to Managing Behaviors at Home. The Video librarian.
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4. Spiritual/Holistic Parenting 

 Spiritual parenting is about helping children to stay centred within themselves. It supports 
the idea that there are no objective rules in the world, and children can make sense of 
the world through checking in with their own inner compass. This parenting style helps 
children to become more conscious of their feelings and thoughts.

5. Slow/Nurturant Parenting5

 Slow parenting is a parenting style in which few activities are organized for children. 
Instead, it allows children to explore the world at their own pace. It gives children the 
space to learn how to navigate their emotions, and allows children to become adept at 
solving problems independently, which builds their confidence, resourcefulness and a 
sense of mastery.

5 Honore, C. (2009). Under Pressure: Rescuing Our Children from the Culture of Hyper-Parenting. New York: NY: Harper 
Collins.
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Four Unhealthy Parenting Approaches

Knowledge about different parenting styles and its impact on children's development: four 
examples of unhealthy parenting approaches with detrimental long-term consequences are 
listed below:

1. Narcissistic Parenting

 A narcissistic parent is exclusively and possessively close to his or her children, being 
threatened by children growing independence. Being raised by a narcissistic parent 
adversely affects the children's psychological development, reasoning, and emotional, 
ethical, societal behaviours and attitudes. The children may also feel the suffocation of 
self and struggle with loneliness and pain.

2. Helicopter Parenting/Overparenting1

 A helicopter parent overly focuses on their children, oversees every aspect of their 
children's life constantly, and strictly supervises their children in all aspects of their lives, 
including social interactions. They are involved in their children's life in a way that is 
overcontrolling, overprotecting and overperfecting. Being raised by a helicopter parent 
leads children to develop lower confidence and self-esteem, have undeveloped coping 
skills and life skills, experience higher levels of anxiety and depression, and have at a 
higher risk of developing entitlement issues.

3. Tiger Parenting2

 A tiger parent highly values academic achievement and success in high-status extra-
curricular activities. Children are pressured to attain such achievement by authoritarian 
parenting methods, in which they practise positive and negative parenting strategies 
simultaneously. Being raised by a tiger parent leads children to experience higher levels 
of academic pressure, harbour feelings of alienation from parents, and have higher rates 
of depressive symptoms.3

1 Levine, M. (2006). The price of privilege: how parental pressure and material advantage are creating a generation of 
disconnected and unhappy kids. Harper Collins.: Harper Collins.

2 Kim, S. Y. (2013). Defining Tiger Parenting in Chinese Americans. Human Development, 56(4), 217-222. 
doi:10.1159/000353711

3 Lui, P.P. (2020). Tiger mother. In B.J. Carducci, C.S. Nave, Christopher S. Nave (Ed.) The Wiley encyclopedia of personality 
and individual differences: Models and theories. (pp. 335-340). https://doi.org/10.1002/9781118970843
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4. Toxic Parenting

 A toxic parent behaves in ways that cause guilt, fear, or obligation in their children. They 
are more concerned with their own needs rather than considering whether what they are 
doing is harmful or damaging. Being raised by a toxic parent adversely affects children's 
feelings of self-worth, perception of and trust in others, and the way they perceive the 
world.
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PERMA™ Theory of Parental Well-being1,2

Martin Seligman's PERMA™ theory of well-being can be applied as a guidance for parents  
to cultivate their best version of themselves and live a meaningful life, so that they can 
serve as a positive role model for their children on how to build their capacities for love and 
compassion, creativity and curiosity, work and resilience, and integrity and wisdom.

PERMA (Positive emotion, Engagement, Relationships, Meaning, Accomplishment) – an 
acronym presenting the five elements developed by the founder of positive psychology, 
Martin Seligman – illuminates what enables flourishing and makes up the "good life" as well 
as achieving authentic happiness and sustaining well-being:

1. Positive Emotion (P)

 Positive emotion is considered as one of the cornerstones to sustained well-being. 
Parents are encouraged to cultivate and maintain their positive emotion about the events 
in the past (e.g. by cultivating gratitude and forgiveness), the present (e.g. by cherishing 
pleasures and mindfulness) and the future (e.g. by developing hope and optimism). It 
is believed that gratitude, kindness, optimism, hope and satisfaction can contribute to 
flourishing a "pleasant life".

 Maintaining positive emotion can help parents cultivate positive parent-child relationships 
and personal life, and inspire others to be more compassionate, creative and resilient, 
as well as to take more challenges. In the life of being a parent, there are highs and 
lows, focusing on "the lows" may have negative impacts on parental well-being. On 
the contrary, there are many health benefits to optimism and positivity, such as higher 
physical immunity, higher psychological wellbeing, lowered rates of depression and 
anxiety, and higher resilience. In this regard, parents can enjoy the daily interactions 
with the children and persevere with life challenges they will face inside the families. For 
example, when a parent works on a parent-child assignment with the child together, he/
she can enjoy the process of discovering strengths of the child as well as him/herself.

1 Seligman, M. (2012). Flourish: A visionary new understanding of happiness and well-being. New York: Free Press. 
2 Seligman, M. (2018). PERMA and the building blocks of well-being, The Journal of Positive Psychology, DOI: 10.1080/17439760.2018. 

1437466 
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2. Engagement (E)

 Engagement is an experience in which someone is absorbed and immersed by a present 
activity or task and fully deploys his/her skills, strengths, and attention in the process. 
Parents can engage in different activities or tasks in the daily life, such as playing sports, 
listening to music, cooking, doing household chores or other work. Parents can also stay 
at the present moment through full engagement, as well as synthesising the activities 
where they can experience calmness, joy and pleasure.

  According to Mihaly Csikszentmihalyi3, a Hungarian-American psychologist, this 
produces an experience called "flow" that is so gratifying that people are willing to do 
it for its own sake, rather than for what they will get out of it. Parents are encouraged 
to engage themselves in daily life activities or tasks which they can pay attention to 
and enjoy the present moment, eventually creating a "flow" of blissful immersion into 
the activities or tasks. For example, parents can find pleasure and satisfaction when 
they engage in a parent-child conversation, doing exercises, walking, eating, planting, 
working on an interesting project at work or even just a hobby.

3. Relationships (R)

 (Positive) Relationships and social connections are crucial to meaningful lives.4 People 
need human connection in terms of affection, intimacy, and emotional and physical 
contact with others. Positive relationships with family members, peers, coworkers, and 
friends are essential components to positive emotions. Parents are encouraged to 
cultivate positive and strong relationships with others which can be an important social 
resource providing support in times of difficulties.

4. Meaning (M)

 Meaning refers to one's sense of purpose in life that connects with own values and 
brings satisfaction and joy to oneself. Parents can revisit what they are doing is important 
and of value. Understanding the meaning of having children, being parents and forming 
family may help parents enjoy the family life and become more satisfied with what they 
are doing. For example, when you are interacting with your children, think of what you 
spend most of your time doing.

3 Csikszentmihalyi, Mihaly (1990). Flow: the psychology of optimal experience (1st ed.). New York: Harper & Row.
4 It's Mental. PERMA + V Model. Retrieved from https://www.itsmental.co.uk/PERMA-V-MODEL

https://www.itsmental.co.uk/PERMA-V-MODEL
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5. Accomplishment (A)

 Accomplishment refers to a sense of mastery in life. It can be achieved when people are 
working towards their goals by means of displaying perseverance during goal attainment. 
It is generally believed that accomplishing intrinsic goals (such as personal satisfaction 
and growth) will lead to greater improvement in well-being in terms of self-esteem and 
confidence than extrinsic goals (such as performance, reputation or money). Parents 
are encouraged to set their own personal goals that are realistic and achievable, so that 
when they finally achieve these goals, they can reach a sense of pride and fulfilment. 
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Symptoms of Stress

Stress is a natural physical and psychological reaction to changes in the environment, and it 
triggers the body's fight-or-flight response in order to deal with the stressor. The body reacts 
to these changes with physical, mental and emotional responses.1 Stress can affect all parts 
of an individual's life, including physical health, emotions and thinking ability. Nevertheless, 
symptoms of stress will vary depending on the ways people manage their stress. Below is a 
list of symptoms of stress:

 
• Aches and pains
• Frequent sickness
• Sleep problems
• Digestive issues
• Skin conditions
• Weight problems
• Autoimmune diseases
• Sexual functioning issues
• Fatigue

• Memory problems
• Hard to concentrate
• Poor judgement
• Being pessimistic
• Anxious or racing thoughts
• Constant worrying

• Social withdrawal
• Lacking motivation
• Being critical of oneself or
 others
• Loss of interest
• Blaming self or others

• Sadness or depression
• Anxiety or agitation
• Feelings of worthlessness
• Moodiness
• Irritability or anger
• Feeling overwhelmed
• Loneliness and isolation

Physical

Cognitive

Emotional

Social

1 Casarella, J. (2019). The Effects of Stress on Your Body. Retrieved from https://www.webmd.com/balance/stress-
management/effects-of-stress-on-your-body
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Cognitive Distortions

Examples of common cognitive distortions among parents

Cognitive Distortions Definition Example

1. All-or-nothing thinking This involves viewing 
things in extremes. 
Everything is black or 
white, everything or 
nothing. When people 
encounter an imperfect 
situation, they will treat it 
as a complete failure.

"If my child didn't get a 
good result in the P1  
admission exercise, then 
he/she is a failure."

2. Overgeneralisation This occurs when an 
individual draws a 
conclusion about a single 
event and incorrectly 
applies that conclusion 
across the board.

"My son messed up the 
room today. He never does 
anything right!"

3. Mental filtering This is the tendency to 
ignore positives and 
only focus on negatives. 
It leads people to have 
a negative perspective 
of themselves and 
their future, which 
can cause feelings of 
hopelessness. 

The child missed a mark 
on one spelling mistake 
in an English dictation. 
The parent focuses solely 
on the misspelling and 
overlooks those correct 
answers.
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Cognitive Distortions Definition Example

4. Discounting the 
positive  
(Or so-called 
Minimising)

This involves a negative 
bias in thinking, ignoring 
or invalidating positive 
things that have 
happened. Having this 
cognitive distortion is 
likely to reduce people's 
motivation and lead them 
to cultivate a sense of 
"learned helplessness".

"My daughter did well 
on that one test, it's just 
because of her luck."  
Or:  
The teacher said, "Your 
son is very well-behaved", 
and I think she's just being 
nice. She doesn't really 
mean it.

5. Catastrophising  
(Or so-called 
Magnification)

This leads people to 
dread or assume the 
worst when facing 
the unknown, and 
worries can quickly 
escalate when people 
catastrophise. The 
repeated experiences 
of adverse events, 
such as chronic pain or 
childhood trauma may 
make a person fear the 
worst in many situations, 
which was the result of 
the cognitive distortion 
developed.

"If my son  cannot get 
into a good school in P1 
admission exercise, his/her 
future will be in a ruin." 
Or: 
"If my daughter doesn't 
learn quickly in her writing, 
she will never catch up with 
the learning." 

6. Personalisation This occurs when 
people take things 
personally when they 
are not connected to the 
situation or when the 
situation is out of their 
control.

"My child fell at the 
playground. I should 
not choose this unsafe 
playground.  It's all my 
fault."
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Cognitive Distortions Definition Example

7. Jumping to conclusions

(i) Mind reading

(ii) Fortune-telling

This occurs when 
people interpret things 
negatively when there 
are no facts to support 
the conclusion.

This occurs when people 
assume they know 
what others are thinking 
or they think others 
are going to react in a 
particular way.

This occurs when 
predicting something 
is going to turn out in a 
negative way. Viewing 
the future pessimistically 
can influence one's 
motivation and 
behaviour, which can 
become a self-fulfilling 
prophecy that people act 
as if in a negative way. 

"Other parents are hanging 
out with each other without 
me. I'm sure they don't 
like me." (In fact it might 
be that other parents may 
have known each other for 
a longer time.)

"I know that my child is 
going to do badly on that 
assignment" (so the parent 
may induce pressure to 
the child subtly, which may 
lead to child's anxiety and 
panic and whom perform 
less effectively on it).

8. "Should" statements This occurs when people 
think in terms of what 
"should" and "ought" 
to be said or done and 
emphasise unattainable 
standards to themselves. 

"I should be able to be a 
good father and husband. 
What's wrong with me?"

9. Emotional reasoning This is a false belief in 
which people perceive 
their emotions are the 
truth, and their feeling 
on a situation accurately 
reflects the reality.

"I feel anxious, something 
dangerous is going to 
happen." 
Or: 
"I feel inadequate of being 
a parent, therefore I am a 
worthless person."
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Cognitive Distortions Definition Example

10. Labeling This involves making 
a judgement about 
oneself or others as 
a person, rather than 
seeing the behaviour 
as something others 
did that does not define 
them as an individual. 
When people label, they 
define themselves and 
others based on a single 
event or behaviour. It 
can cause people to 
criticise themselves, 
and misunderstand or 
underestimate others.

"I'm a failure instead of I 
failed that time."
Or: 
"My spouse is not always 
helpful in taking care of 
the kids, he/she is so 
irresponsible."
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Family Conflict Resolution Skills

Disagreements are a part of family life. People are born with different backgrounds and 
live with different experiences, leading to different values, perspectives or beliefs. Family 
conflicts may happen when disagreements clash or members misunderstand each other and 
prematurely jump to an erroneous conclusion. It is therefore important to learn and adopt 
effective conflict resolution strategies within the families.

It is normal for couples or other family members to disagree with each other from time to 
time, especially on the parenting issues. As young parents with children at the toddler stage, 
it is well recognised that they will go through different kinds of conflicts when they are going 
through life transitions such as coupling, parenting and caretaking children. 

Family conflicts can negatively affect the well-being of children. The psychosocial impacts 
depend on the frequency, intensity and proximity of the conflicts to the child, which will put the 
child at a greater risk of developing emotional, social, behavioural and academic problems. 
Therefore, couples are encouraged to adopt better communication skills to resolve the 
disagreement and reduce the possibility of engaging into conflicts, where intense emotions or 
power struggles between couples may impact the family relationship and child development 
in a long run.

Common Causes of Family Conflicts

Across lifespan, families will go through life transitions throughout developmental stages. 
During life transitions, family will go through a lot of changes, decision-makings and 
adjustments which may lead to conflicts in terms of:

• Coupling and forming new family
• Family planning
• Making decisions on childbearing
• Family life arrangement
• Dealing with intergenerational relationships
• Parenting
• Caretaking and educating children
• Others

 Appendix 9
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Principles in Handling Family Conflicts

Fisher and Ury (1983) have published a book "Getting to yes: Negotiating agreement without 
giving in" which has illustrated some principles and strategies in dealing with conflicts through 
negotiation and mediation, which can be applied into family conflicts1.

1. Maintain the long-term relationship with the other person in mind

 There is always a saying "Winning the Battle but Losing the War," which has been 
adopted in illustrating the impacts of conflict on family relationships. It is important for 
parents to be mindful of

• addressing specific issues during conflicts;
• acknowledging the interdependence between each other;
• separating the person from the problem;
• not being emotionally entangled in the problem; and
• keeping mutual respect, instead of confronting.

2. Being aware of the children's psychological needs during family conflicts

 When parents are conflicting or resolving conflicts, they are encouraged to be mindful 
about the psychological reactions of the children throughout the process.

 Suggestions include2:

 In midst of conflicts, parents are advised to avoid

• arguing in front of the children;
• asking the children to carry hostile messages to the partner;
• asking the children upsetting questions about the partner;
• asking the children to hide information;
• making the children feel like they have to hide positive feelings about each one from 

the other; and
• criticising the partner or others in front of the children.

 It is also important to let children know that they are not the centre of the problem,

• making sure children know that the argument is not about them – it is between the 
parents or adults;

• telling the children that parents or adults are working on a solution to the problem; 
and

• reminding oneself that some problems are for adults to sort out – children do not 

1 Fisher, R., & Ury, W. (1983). Getting to yes: Negotiating agreement without giving in. Middlesex, England: Penguin Books 
Ltd.

2 Raising Children Network (Australia). (2021). Conflict management for parents. Retrieved from https://raisingchildren.net.au/
grown-ups/looking-after-yourself/communication-conflict/conflict-management-for-parents.

https://raisingchildren.net.au/grown-ups/looking-after-yourself/communication-conflict/conflict-management-for-parents
https://raisingchildren.net.au/grown-ups/looking-after-yourself/communication-conflict/conflict-management-for-parents
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always need to know what the problem is and it is okay not to tell them.

3. Listening

 Conflict will escalate when the couples or parents are overwhelmed by intense emotions 
and own position. Couples and parents are advised to find out about and listen to the 
other person's point of view.

  Suggestions include:

• be mindful of the personal desire to assert position;
• acknowledge that people may have different point of view;
• do not interrupt the other person while they are speaking;
• actively listen to what they are saying and what they mean; and
• check that you understand your spouse or child by asking questions.

4. Communicating effectively3

 Couples or parents can communicate their different views in an open and constructive 
manner. This can also serve as a model for children to learn. 

 Suggestions include:

• communicate in a respectful and non-judgemental manner;
• express feelings appropriately;
• try to rephrase what the partner has said in own words to check if you understand;
• try to understand the partner's feelings or perspective. You do not have to agree, but 

you can try to understand where your partner is coming from;
• use "I" statements to explain how you feel, without blaming the partner; and
• avoid generalisations and words like "never" or "always".

5. Agreeing to negotiate

 When family conflicts arise, family members will easily focus on a particular position 
instead of the interests or concerns behind the position. Couples and parents are 
advised to elicit the concerns behind the position and draw the common ground between 
them. This will provide a good platform for both to come up with constructive suggestions 
which can address common concerns.

 Suggestions include:

• be mindful that the goal of the communication is conflict resolution instead of winning 
argument;

3 Raising Children Network (Australia). (2021). Conflict management for parents. Retrieved from https://raisingchildren.net.au/
grown-ups/looking-after-yourself/communication-conflict/conflict-management-for-parents

https://raisingchildren.net.au/grown-ups/looking-after-yourself/communication-conflict/conflict-management-for-parents
https://raisingchildren.net.au/grown-ups/looking-after-yourself/communication-conflict/conflict-management-for-parents
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• define the focus of the problem;
• try to elicit concerns and find commonalities between the parents;
• brainstorm suggestions without being judgemental; and
• discuss on suggestions in an open and reasonable manner.

6. Collaborating

 Once the couples or parents acknowledge and accept the views and feelings of the 
other, they can work out a solution and implement together. 

 Suggestions include:

• be open and willing to negotiate and compromise;
• make sure both parties clearly understand the compromised solution;
• try out the solution and review the process and outcome; and
• be open to review and adjust the solution.

7. Seeking professional advice

 Seek professional advice if the conflicts are intense and about to damage the family 
relationships.
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Tips for Lifestyle and Self-care Management

Parents are encouraged to take care of themselves in addition to performing household 
and childcaring responsibilities. When parents neglect to take care of themselves, they 
put stress on their mind and body. It is important that parents pay attention and take care 
of themselves. Practising self-care is an important step to becoming a better parent.  

Physical Self-care

• Taking care of your body
• Incorporating physical movement into daily life
• Eating a well-balanced diet
• Getting enough and quality sleep 

Psychological Self-care

• Accepting own feelings
• Setting healthy boundaries with children
• Journaling and expressive writing
• Reading
• Reflecting

Social Self-care

• Having meaningful connection with other people
• Keeping contact and interactions with family and friends 
• Engaging in social activities
• Participating in altruistic acts such as volunteering  

Lifestyle Self-care

• Engaging in physical activities on a regular basis
• Arranging and taking a break on a regular basis
• Setting personal goals on personal life managment 
• Doing relaxation exercise
• Taking vacations away from home and work 

 Appendix 10
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Creative Self-care

• Engaging in pleasurable or fun activities  
• Developing hobbies such as painting, pottery, writing, music, cooking, and/or  

gardening  

Spiritual Self-care

• Practising gratitude
• Practising meditation
• Praying
• Reading religious texts
• Spending time in nature
• Revisiting meaning of life
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Examples of Mind-body Exercises

The following is a list of recommended exercises to enhance mind-body health:

A.   Relaxation Exercises

1. Breathing Exercise

 This is the most basic and easy way to handle stress which can be done anywhere. 
Breathing exercises do not have to take a lot of time out of the day. It is just about setting 
aside some time to pay attention to your breathing.

 Parents can do it while waiting for the children outside the kindergarten, walking along 
the street, or sitting in a chair while they are taking on buses.

Instruction (NHS, 2018)1

i. Let your breath flow as deep down into your belly as is comfortable, without forcing it.
ii. Try breathing in through your nose and out through your mouth.
iii. Breathe in gently and regularly. Some people find it helpful to count steadily from 1 to 

5. You may not be able to reach 5 at first.
iv. Then, without pausing or holding your breath, let it flow out gently, counting from 1 to 

5 again, if you find this helpful.
v. Keep doing this for 3 to 5 minutes.

2. Progressive Relaxation Techniques

 This technique involves progressive tightening and relaxing of different muscle groups 
in the body. In the process, awareness of both body and physical sensations is being 
enhanced. When muscles are relaxed, the mind will relax. When practising progressive 
relaxation, people can use about 80% of the strength to tighten the specific group of 
muscles, feel the tension, then slowly release the tension, and  shift the focus to feeling 
the relaxation. Finally, people can experience the difference between muscle tension and 
relaxation. Progressive relaxation techniques have many benefits, including but are not 
limited to improved sleep, reduced anxiety, decreased blood pressure, lowered stress 
level and alleviated low mood.

1 National Health Service. (2018). Breathing exercises for stress. Retrieved from https://www.nhs.uk/mental-health/self-help/
guides-tools-and-activities/breathing-exercises-for-stress
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Instruction (Benson, 1976)2

i. Sit or lay down in a comfortable position. Keep quiet.
ii. Close your eyes.
iii. Relax all your muscles, beginning at your feet and progressing up to your face. Keep 

each muscle relaxed.
iv. Breathe naturally through your nose, becoming mindful of each breath as you do.
v. While inhaling, contract one muscle group (for example your upper thighs) for 5 

seconds to 10 seconds, then exhale and suddenly release the tension in that muscle 
group.

vi. Give yourself 10 to 20 seconds to relax, and then move on to the next muscle group 
(for example your buttocks).

vii. While releasing the tension, try to focus on the changes you feel when the muscle 
group is relaxed. Imagery may be helpful in conjunction with the release of tension, 
such as imagining that stressful feelings are flowing out of your body as you relax 
each muscle group.

viii. Continue this process for 10 to 20 minutes, keeping your eyes gently closed. 
ix. Gradually work your way up the body contracting and relaxing muscle groups.
x. When you finish, sit quietly for several minutes.

3. Meditation

 This is a form of self-relaxation that helps us listen and reconnect with our true feelings, 
access our subconscious minds, and empower us to face the stressors and challenges 
in life with a calmer mind. During meditation, we focus our attention while our body and 
spirit relax together, so that we are able to achieve a peaceful and tranquil state. There 
are many types of meditation, among which, sitting meditation is probably the most 
commonly practised. There are a lot of meditation audios and videos on the Internet. 
Parents are encouraged to follow the instructions and practise daily.

4. Mindfulness

 Mindfulness is "awareness that arises through paying attention, on purpose, in the 
present moment, and non-judgmentally"3. Through practising mindfulness, people can 
get in touch with moment-by-moment experiences with openness and acceptance, which 
will allow them to make choices and responses. Mindfulness can be cultivated through 
different types of practices such as sitting meditation, mindful walking, mindful eat, body 
scan, or mindfulness in daily life. 

2 Benson, H. (1976). The relaxation response. New York: William Morrow & Co, Inc.
3 Kabat-Zinn, J. (2013). Full Catastrophe Living: Using the Wisdom of Your Body and Your Mind to Face Stress, Pain and 

Illness (Revised edition). New York: Delta.
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Instructions

i. Settle yourself in a relaxed and comfortable position  
Take a seat or lay down on a mat. Please sit in a chair with the feet grounded on the 
floor, or sit on a meditation cushion with cross-legged. 

ii. Pay attention and relax your body  
Be aware of your body. Try to notice sensations of your body. Relax any areas of 
tightness or tension. Just breathe.

iii. Tune into your breath  
Follow the natural flow of breath. Breathe in and out. One breath at a time. When 
one breath ends, the next breath gently begins.

iv. Be kind to your wandering mind   
Notice when your mind has wandered. When you notice any thoughts, ideas, images 
wandering in the mind, just simply return the attention to the breath. Do not judge 
over the content of the wandering mind.

v. Stay here for 10 to 20 minutes   
Let yourself relax deeply and then offer yourself self-appreciation.

B.   Reflective Exercises

1. Self-compassion

 According to educational psychology academic Dr. Kristin Neff, who is also the creator of 
Self-compassion Scales, self-compassion entails three interconnected attitudes towards 
life, namely, Self-kindness, Common Humanity and Mindfulness. When people have 
self-kindness, there is kindness and understanding towards themselves when they are 
suffering, in pain, having failures and feeling inadequate, instead of harsh self-criticisms 
and judgements. When they embrace common humanity, there are insights into the 
imperfections in life and the inevitably of suffering. These insights will lead to recognition 
and realisation that the experience (e.g. failure) is not an isolated incident, but part of 
the larger human experience. Thus, people can free themselves from the distress of 
having that particular experience, as it is not an isolated experience. When they have 
mindfulness, there is awareness of the presence of pain and suffering as what they are 
without over-identification and attachments4,5.

4 Neff, K. D. (2003). Self-compassion: An alternative conceptualization of a healthy attitude toward oneself. Self and Identity, 
2(2), 85-102. doi: 10.1080/15298860390129863

5 Neff, K. D. (2003). The development and validation of a scale to measure self-compassion. Self and Identity, 2(3), 223-250. 
doi: 10.1080/15298860390209035
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 From time to time, parents will experience moments of self-doubts when something 
perceived to be negative has happened to the children. For example, when a pre-
schooling child fails to complete a task in a group activity and is saddened by the 
episode, the parent might start self-questioning on his or her failure of preparing the child 
for the task, feel lousy about the incident and start self-judging. What's worse is that the 
parent starts putting the blame on the child or spouse.

 Practising self-compassion will allow the parent to have the space and time to reflect on 
the incident, embrace and let go of it so that he or she can reach out to the child timely, 
address the child's emotions and reactions with a more positive and upbeating approach. 
This will in turn strengthen the bonding with the child and help the child restore his or her 
confidence.

2. Positive self-affirmation6

 Positive self-affirmations are to repeatedly use phrases and statements that affirm one's 
self-worth, which is usually associated with our core values. They serve the purpose of 
motivating positive thoughts, good feelings and proactive attitudes and help us overcome 
negative thoughts that could affect our self-esteem and self-confidence.

Some examples of positive self-affirmations that parents could consider writing down in 
diary or speaking out loud in front of a mirror on a regular basis are:

•  I am a caring, loving and responsible father/mother
•  I am confident and capable at the parental role I am playing
•  I trust that my wisdom, courage and resilience will help me manage my parental role 

confidently

6 Cascio, C. N., O'Donnell, M. B., Tinney, F. J., Lieberman, M. D., Taylor, S. E...Falk, E. B. (2016). Self-affirmation activates 
brain systems associated with self-related processing and reward and is reinforced by future orientation. Social Cognitive 
and Affective Neuroscience, 11(4), 621-629. doi: 10.1093/scan/nsv136
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3. Gratitude

 Gratitude is being thankful and appreciative of what one is possessing and experiencing 
and neither take them for granted nor attribute with an absolute value. When there is 
gratitude, there is space for mindset and mentality change.

Some ways of expressing gratitude of the present movement include:

•  Leading a simple and contented life
•  Writing a "gratitude" diary
•  Engaging in activities of caring for others
•  Coming into contact with the natures frequently
•  Showing appreciation to others
•  Enhancing one's spiritual life

4. Revisit of the purpose and meaning of life as a parent and as a person7

i. Having thoughtful prioritisation

ii. Balancing one's personal needs with the needs of one's children

iii. Balancing one's personal needs and responsibilities of all family members, 
especially in the face of various transitions in the family life 

iv. Preserving a balance between giving to and receiving from one's partner or spouse 
(autonomy and connection)

v. Being able to both accept and relinquish personal responsibility

7 Perumbilly, S. A., Anderson, S. A., & Boylin, W. M. (2017). Parents' Personal Growth: Expanding the View of Therapy for 
Child Behavioral Problems. Journal of Family Psychotherapy, 28(1), 59-75. doi:10.1080/08975353.2017.1279882
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Means of Home-school Communication: Informal and Formal Communication

Schools and parents can enhance effective communications through various means as listed 
below based on their school-based circumstances:

1. Have a chat while dropping off or picking up children from school. This helps build better 
relationships between teachers and parents.

2. Giving calls regularly to update the parents about their child's performance and 
behaviours at school; sharing with parents the fun and problems from time to time.

3. Regular parent newsletters, emails and social media chatrooms help. Some working 
parents may not be able to visit schools so often. Communication in print or digital form 
is a way to update these parents about their child's performance and things happening 
at school.

4. Inviting parents to take part in voluntary works such as helping out in school events or 
activities (e.g. story-telling day, graduation ceremony, field trips events/visits).

5. Empowering parents through sharing some school decision making with the PTA in 
auxiliary services such as school lunch, transportation, and outings.

6. Organising open days or school observation days. Making the school friendly and 
transparent is important to enhance home-school co-operation. Inviting parents to 
observe how teachers run a class and their own child's learning in class is a good way 
to build up better understanding of the role of each other. Schools, however, have to 
prepare the readiness of teachers for this approach.

7. Conducting parent-teacher conferences twice or up to four times a year. This is a 
formal way to discuss the performance of children and collect information of a child's 
performance at home.

8. Organising regular talks on child development, parenting skills, school's updates on 
curriculum or new initiatives are good to keep the school transparent.

9. For needy families, more assistance is required and home visits may be arranged.

10. Schools are encouraged to make use of websites and online social media platforms 
constructively.
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Exemplar 1A: Developing Reading Habits 

Strand Strand I: Understanding of Child Development

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Social workers and teachers with training on the topic

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Appreciate the importance of enjoying good reading habits 
between parents and children;

b. Understand the rationale and content of the "5 routines"; and

c. Learn to practise the "5 routines".

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture 

c. Notes for parents

d. Homework exercise
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

35 Introduction 
to the "5 
routines" 

Allow 
participants 
to understand 
the goals and 
skills of the "5 
routines"

• Instructor presents the goals and skills of 
the "5 routines" :

 a. Acquiring books 
 b. Reading culture at home
 c. Reading with child
 d. Attending to the environment
 e. Being appreciative and having fun

30 Role play Allow 
participants 
to practise 
the principles 
taught with 
immediate 
feedback from 
the instructor 
and other 
participants

• Instructor guides participants to take 
turns to take the roles of parent, child 
and observer, and conduct role plays 
to practise the principles taught in the 
session.

• Aims:
 ¾ Find out and tackle possible 

issues in carrying out the 
homework activities.

 ¾ Sharpen observations and 
learnings during the process.

15 Parent-child 
homework 
briefing

Help 
participants 
understand 
the procedures 
and purposes 
of the 
homework 
exercises

• Instructor introduces the aims and 
activities of the homework for the session 
and provides necessary clarifications.

10 Conclusion • Summary 
• Q & A
• Participants complete evaluation forms
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(If the exemplar is conducted as one of the sessions of a course with multiple sessions, some 
time should be allowed at the beginning of the session to revisit key points of the previous 
session. Similarly some time should be allowed at the close of the session to briefly highlight 
the theme of the following session.)

References and Resources: 

Leung, C. & Tsang, S.K.M. (2011). Hands on Parent Education (HOPE 30) Manual, Lesson 
23. Funded by the Research Grants Council.

Leung, C., Tsang, S. & Dean, S. (2011).  Outcome Evaluation of the Hands-On Parent 
Empowerment (HOPE) Program.  Research on Social Work Practice, 21, 549-561.

Ip, V. (2021). Love codes: Special words series. Hong Kong: VIP Love Codes. Retreived from
https://viplovecodes.org/zh/special-words-series/#

亞麗莎、游思行及阿豆 (2020) 。《童狗有話兒》繪本系列。香港：藍藍的天有限公司。

香港大學社會工作及社會行政學系支援濕疹兒童患者及其父母心靈健康親子課程「童心同行」

計畫 (2020) 。《搞搞震的白蝴蝶》。香港：小樹苗。

劉清虔著、簡廷諺繪 (2020)。天國的童話系列。香港：浸信會。

楊崗、何暉靈 (2017)。《陽光下的寓言》。香港：博學。

https://viplovecodes.org/zh/special-words-series/#
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Exemplar 1B: Learn Through Play

Strand Strand I: Understanding of Child Development

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Social workers and teachers with training on the topic

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Understand the importance of play on child healthy development 
and learning;

b. Understand how children play;

c. Understand parent's roles and skills in using play to facilitate 
children learning; and

d. Understand some resources on parent-child play. 

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture 

c. Notes for parents

d. Homework exercise 
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

40 Introduction 
and 
presentation 
on how 
children can 
benefit from 
play

Allow 
participants 
to understand 
the goals and 
skills of helping 
children learn 
through play

• Instructor delivers opening remark.
• Instructor invites brainstorming on "Play" 

and help participants understand and 
support children to play and learn:

 ¾ Play is children's right 
and enterprise

 ¾ Play can be conducted any time
 ¾ Play makes people happy
 ¾ Allowing children to freely explore 

through play benefits their 
development and learning

 ¾ Play does not require lots of 
monetary expenses

• Instructor introduces play can benefit: 
the different areas of child development  
which

 ¾ Moral (moral development)
 ¾ Psychological (managing 

emotions, learing development)
 ¾ Physical (physical development)
 ¾ Social (social skill)
 ¾ Aesthetic (arts and design)

• Instructor briefly introduces how 
children progress through four 
types of play styles with increasing 
degrees of complexity, according to 
their developmental competence:

 a. Solitary play
 b. Parallel play
 c. Associative play
 d. Cooperative play
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Time 
(min)

Section Objective Content

(cond't)
Introduction 
and 
presentation 
on how 
children can 
benefit from 
play

• Instructor illustrates that children's 
progress of development can be seen in 
different kinds of play activities, and such 
play further facilitates children  
development:

 ¾ Gross motor and fine motor 
games: Children need to use and 
coordinate different body parts 
in the games, thus enhancing 
physical development.

 ¾ Musical and artistic games: 
The games can help children 
appreciate arts, and express 
their emotions with arts.

 ¾ Exploratory and manipulative 
games: The games allow children 
to play by controlling objects 
(e.g. playing building blocks). 
Children can learn new knowledge 
via free exploration, facilitated 
by sensory stimulation and 
repeated practice of the skills.

 ¾ Imaginative and social games: 
They help children develop 
imagination and understand 
others through role play. Children 
can also interact with each 
other and nurture friendship.

 ¾ Problem solving rehearsal 
games: It helps prepare 
children to face and cope with 
common situations (e.g. losing in 
competitive games) and special 
life experiences (e.g. major 
illnesses, hospitalization)
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Time 
(min)

Section Objective Content

(cond't)
Introduction 
and  on how 
children can 
benefit from 
play

• Instructor uses two slides on the 
education approach in the kindergartens 
in Finland to stimulate participant 
to consider the possible cultural 
differences in child education practice, 
and therefore they need to be open-
minded with different approaches 
but work out their own decisions 
under various circumstances.

• Instructor invites participants to clarify 
on some common myths on play, e.g.

 ¾ Is it that play must involve a lot of  
toys?

 ¾ Are toys all safe?
 ¾ Is it acceptable to use 

electronic devices to stimulate 
children learning?

• Instructor helps participants appreciate 
that children can learn a lot through 
the fun-filled "cooking game":

 ¾ Knowledge: children can learn 
cooking-related materials, manners  
and language

 ¾ Skills: children can learn eye-hand 
coordination through preparing food

 ¾ Attitude: children can learn how 
to manage food and cooking 
in a clean and tidy manner

 Through the process, it can help promote  
the children's holistic development in 
moral, psychological, physical, social and  
aesthetic areas.
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Time 
(min)

Section Objective Content

(cond't)
Introduction 
and mini-
lecture on 
how children 
can benefit 
from play

• Instructor can also help participants 
perform different roles in children's 
play, like the cooking game:

 ¾ Opportunities provider: e.g. toys,  
materials

 ¾ Companion: enjoy the play with the  
child

 ¾ Respondent: play serve and return 
with the child in the play process

 ¾ Cheers: appreciate and encourage  
the child's efforts

 ¾ Narrator: describe the child's play 
activities to facilitate their own  
articulations

 ¾ Model: set examples to the child e.g. 
cleaning up the setting after play

 ¾ Facilitator: help child to go further in 
the play e.g. what to eat next time

 ¾ Others: help children to 
manage new or unexpected 
experiences during play

15 Parent-child 
homework 
briefing

Encourage 
participants to 
practise and 
enhance their 
roles and skills 
to facilitate 
children to 
learn through 
play

• Instructor introduces the activity 
details of parent-child homework. 

• Participants are encouraged to practise 
play activities of different natures learned 
from the session in their parenting.

• Parents are expected to identify 
and expand their roles in facilitating 
children's play and learning.

25 Role play Facilitate 
participants to 
be familiar with 
the correct 
steps and skills 
related to the 
different roles 
to facilitate 
children to 
learn through 
play

• Instructor presents the content of parent-
child homework. (Details can be found 
in the part of "Role Play & Parent-child 
Homework" of the Instructor Guide.)

• Participants pair up to practise as 
the role of parent/child for a chosen 
activity, and switch roles for another.

• Instructor observes and provides 
feedback and guidance. Participants 
can also seek clarifications with the  
instructor. 
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Time 
(min)

Section Objective Content

10 Conclusion • Summary: Play is good!
• Introduction to play resources
• Q & A
• Participants complete evaluation forms

(If the exemplar is conducted as one of the sessions of a course with multiple sessions, some 
time should be allowed at the beginning of the session to revisit key points of the previous 
session. Similarly some time should be allowed at the close of the session to briefly highlight 
the theme of the following session.)

References and Resources:   
(Parents should be encouraged to use commonly available and safe materials to play with 
children instead of only relying on purchased toys for play.)

Leung, C., Tsang, S., & Heung, K. (5.2015). The effectiveness of Healthy Start Home Visit 
Program: Cluster randomized controlled trial. Research on Social Work Practice.  Published 
online before print May 8, 2014, DOI: 10.1177/1049731514533390. 25(3), 322-333.

Leung, C. Tsang, S.K.M. & TWGHs. (2013). Healthy Start Home Visitation Project. 《健康由

家庭開始計劃》教材套 . Funded by Quality Education Fund. Hong Kong: Authors.

Playright. Retrieved from: www.playright.org.hk

SOWGOOD! Positive Education Centre of St. James Settlements. Retrieved from: https://
sowgood.sjs.org.hk/zh-hk

香港保護兒童會 (2017)。「家」出小玩意。取自：https://ccd.hkspc.org/enews-share/game-
parent-child-time/  

賽馬會童亮抗逆親子盒 第一、 二套 (2020, 2021) 。取自： https://family.caritas.org.hk/zh-hk/
services/view/123#.YL72pvkzZPY 

http://www.playright.org.hk
https://sowgood.sjs.org.hk/zh-hk
https://sowgood.sjs.org.hk/zh-hk
https://ccd.hkspc.org/enews-share/game-parent-child-time/
https://ccd.hkspc.org/enews-share/game-parent-child-time/
https://family.caritas.org.hk/zh-hk/services/view/123#.YL72pvkzZPY
https://family.caritas.org.hk/zh-hk/services/view/123#.YL72pvkzZPY
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Exemplar 2A: Educational Talk: Recommendations on Sleep, Physical,  
Recreational Activities and Media Use

Strand Strand II: Promotion of Healthy, Happy and Balanced Development 
of Children

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Social workers, teachers, nurses and parent ambassadors with  
pre-service training on the topic

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Have the knowledge on recommended sleep duration and duration 
of physical activity, the importance of free play for kindergarten-
aged children, as well as appropriate use of electronic devices;

b. Review and/or modify the daily schedule and activities of 
kindergarten-aged children to promote healthy lifestyle; and

c. Develop the attitude that is essential to maintain a healthy 
lifestyle for kindergarten-aged children in order to facilitate optimal 
behaviour and learning in kindergarten-aged children.

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture 

c. Notes for parents

d. Sample timetables

e. Sample timetable stickers

f. Sample star charts

 Appendix 15
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

15 Introduction Introduce the 
main points of 
the session

• Instructor invites participants to write 
down how much time their children 
involve in the following activities 
everyday:
a. Sleeping
b. Physical activities
c. Free play
d. Using electronic devices

30 Importance 
of sleep, 
physical 
activities and 
free play in 
kindergarten-
aged children 

Allow 
participants 
to understand 
that optimal 
sleep duration, 
adequate 
physical 
activities and 
play time 
promote better 
behaviour and 
learning in 
kindergarten-
aged children

• Instructor presents the importance of 
sleep, physical activities and free play 
to kindergarten-aged children. 

• Instructor presents the recommended 
sleep duration and physical activity 
duration based on international 
recommendations/guidelines. 

• Instructor presents health conditions 
that can affect sleep or physical 
activities. 

10 Importance of 
appropriate 
use of 
electronic 
devices

Allow 
participants to 
understand the 
appropriate 
use of 
electronic 
devices

• Instructor presents the harm of 
unlimited/excessive use of electronic 
devices.

• Instructor presents the recommended 
screen time for kindergarten-aged 
children based on international 
recommendations/guidelines. 

• Instructor also emphasises on needs 
to select educational programmes and 
using the devices together.
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Time 
(min)

Section Objective Content

30 Interactive 
session 

Allow 
participants to 
follow up the 
issues learned 
from the 
session with 
children

• Instructor distributes blank timetables 
for participants to design child's daily 
activities. 

• Instructor distributes star charts – as 
incentives to correct problematic sleep 
habits/excessive screen time or to 
promote physical activities.

• Participants can discuss in groups with 
instructor regarding the timetable that 
they have designed for their children. 
They can also get advice from instructor 
regarding tips on how to correct 
problematic sleep habits/excessive 
screen time

5 Conclusion • Summary
• Q & A
• Participants complete evaluation forms

References:

Eunice Kennedy Shriver National Institute of Child Health and Human Development (2019).  
How much sleep do I need?  Retrieved from https://www.nichd.nih.gov/health/topics/sleep/
conditioninfo/how-much

Healthychildren.org (2019).  Healthy digital media use habits for babies, toddlers & 
preschoolers. Retrieved from https://healthychildren.org/English/family-life/Media/Pages/
Healthy-Digital-Media-Use-Habits-for-Babies-Toddlers-Preschoolers.aspx

World Health Organization (2019). Guidelines on physical activity, sedentary behavior and 
sleep for children under 5 years of age.  Retrieved from https://apps.who.int/iris/bitstream/
handle/10665/325147/WHO-NMH-PND-2019.4-eng.pdf

https://www.nichd.nih.gov/health/topics/sleep/conditioninfo/how-much
https://www.nichd.nih.gov/health/topics/sleep/conditioninfo/how-much
http://Healthychildren.org
https://healthychildren.org/English/family-life/Media/Pages/Healthy-Digital-Media-Use-Habits-for-Babies-Toddlers-Preschoolers.aspx
https://healthychildren.org/English/family-life/Media/Pages/Healthy-Digital-Media-Use-Habits-for-Babies-Toddlers-Preschoolers.aspx
https://apps.who.int/iris/bitstream/handle/10665/325147/WHO-NMH-PND-2019.4-eng.pdf
https://apps.who.int/iris/bitstream/handle/10665/325147/WHO-NMH-PND-2019.4-eng.pdf
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Exemplar 2B: Positive Parenting: Parenting Strategies

Strand Strand II: Promotion of Healthy, Happy and Balanced Development 
of Children

Target 
participants

Parents of kindergarten level children 

Qualifications 
of session 
conductors

Social workers and childcare workers with pre-intervention training

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Understand the skills of brushing up parent-child relationship; and

b. Understand the parenting skills of raising well-behaved children.  

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture

c. Notes for parents

d. Homework exercise

Source: Parent-Child Interactive Program of KeySteps@JC Project. Funded by The Hong Kong 
Jockey Club Charities Trust.

 Appendix 16
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

5 Introduction Introduce the main 
points of the session

• Instructor introduces the 
procedure of the workshop, and 
evidence-informed effective 
parenting strategies.

15 Importance 
and skills of 
building up 
parent-child 
relationship

Allow participants 
to understand the 
importance and skills 
of building up parent-
child relationship

• Instructor presents the 
importance and skills of building 
up parent-child relationship: 
a. Reflect
b. Imitate 
c. Describe 
d. Show enthusiasm 

• Participants practise in groups 
regarding the skills introduced 
to them.

15 Importance 
and skills of 
giving praise 
and reward 

Allow participants to 
understand how to 
promote children's 
positive behaviour 

• Instructor presents how parents 
can promote children's positive 
behaviours by giving descriptive 
praise and reward scheme. 

• Participants discuss in groups 
regarding the examples of 
praise and reward given.

15 Giving 
precise 
instructions to 
children

Allow participants 
to understand the 
principles and skills 
of giving precise 
instructions to children

• Instructor presents how to 
encourage children to behave 
positively with the principles of 
giving precise instructions.

• Participants discuss in groups 
regarding the examples of 
parent-child conversations and 
see if the principles of precise 
instructions are applied.
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Time 
(min)

Section Objective Content

10 Managing 
misbehaviour

Allow participants to 
learn skills of managing 
misbehaviour

• Instructor presents how parents 
can manage children's mild 
and severe behaviour problems 
by using planned ignoring, 
clear instruction and logical 
consequence.  

• Participants practise the skills 
introduced to them through a 
role-play exercise. 

15 Emotion 
coaching

Allow participants to 
learn emotion coaching 
strategies

• Instructor introduces the 
four steps that parents can 
teach children to express and 
regulate emotion by using 
emotion coaching strategies. 

• Participants practise the skills 
introduced to them through a 
role-play exercise.

5 Parent-child 
homework 
briefing

Allow participants to 
understand the aims 
and details of parent-
child homework

• Instructor introduces the 
aims and the activity details 
of parent-child homework. 

10 Conclusion • Summary
• Q & A
• Participants complete 

evaluation forms

References: 

Leung, C., Tsang, S., & Dean, S. (2011). Evaluation of a programme to educate 
disadvantaged parents to enhance child learning. Research on Social Work Practice, 21, 
549–561. doi:10.1177/1049731511404904

Leung, C., Tsang, S., & Heung, K. (2014). The effectiveness of Healthy Start Home Visit 
Program: Cluster randomized controlled trial. Research on Social Work Practice, DOI: 
10.1177/1049731514533390
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Exemplar 3A: Mind-body Connection

Strand Strand III: Promotion of Parents' Physical and Psychological  
Well-being

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Social workers and teachers with pre-service training on the topic

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Understand the relationship between stress and health;

b. Learn to practise the stress-relieving techniques including 
progressive muscle relaxation, simple stretching exercise and 
breathing exercise; and

c. Increase awareness of the importance of self-care. 

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture

c. Notes for parents

 Appendix 17
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

5 Introduction Allow 
participants to 
understand the 
objectives of 
the session

• Instructor presents the objectives of the 
session.

15 Reflective 
exercise

Increase 
awareness of 
the relationship 
between stress 
and health  

• Reflective exercise: "Body Scan"
 ¾ Instructor distributes a worksheet 

with a body scan diagram.  
Participants are asked to mark 
down the body parts that they have 
been feeling pain or discomfort over 
the past two weeks. 

 ¾ Participants are asked to share 
with the partner about their body 
feelings.

 ¾ Instructor illustrates the relationship 
between stress and physiological 
responses. 

15 Health-
related 
exercise

Practise 
stress-relieving 
technique 

• Instructor guides participants to practise:
 ¾ Progressive muscle relaxation 
 ¾ Simple stretching exercise

• Instructor introduces stress management 
and the health benefit of progressive 
muscle relaxation and simple stretching 
exercise. 

• Instructor introduces the technique of 
"Dialogue with the Body".



139Appendix 17

Time 
(min)

Section Objective Content

15 Reflective 
exercise

Increase 
awareness of 
the relationship 
among 
stressors, life 
changes and 
health

• Reflective exercise: "Revisiting our life 
events"

 ¾ Instructor distributes a worksheet 
on life changing units. 

 ¾ Participants are asked to calculate 
their life changing units by adding 
up their life events over the past 
years.

 ¾ Instructor illustrates the relationship 
between stressor and health. 

15 Health-
related 
exercise

Practise 
stress-relieving 
technique

• Instructor guides participants to do 
breathing exercise

15 Homework 
exercise 

Increase 
awareness of 
the importance 
of self-care

•  Homework: "Self-care plan"
 ¾ Instructor distributes a homework 

worksheet on self-care plan. 
 ¾ Participants are asked to work out a  

feasible self-care plan for themselves.
 ¾ Participants are invited to share 

their plan with the partner.

10 Conclusion • Summary 
• Q & A
• Participants complete evaluation forms 

References:

Benson, H., & Proctor, W. (2010). The relaxation revolution: Enhancing your personal health 
through the science and genetics of mind body healing. New York: Simon and Schuster.

Department of Social Work and Social Administration (2021). Integrated Body Mind Spirit. 
Retrieved from https://learning.hku.hk/ibms/

Lee, M. Y., Chan, C. H. Y., Ng, S.-m., Leung, P. P. Y., & Chan, C. L. W. (2018). Integrative 
body-mind-spirit social work: An empirically based approach to assessment and treatment 
(2nd ed.). Oxford: Oxford University Press.

https://learning.hku.hk/ibms/
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Exemplar 3B: Mindful Parenting 

Strand Strand III: Promotion of Parents' Physical and Psychological  
Well-being

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Social workers or counsellors with professional training on Mindfulness-
based Stress Reduction Exercise

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Understand the concept of mindfulness and mindful parenting; and

b. Learn to practise the skills of mindfulness. 

Resources 
required

a. Instructor guide

b. PowerPoint for mini lecture

c. Notes for parents

 Appendix 18
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

5 Introduction Allow 
participants to 
understand the 
objectives of 
the session

• Instructor presents the objectives of the 
session.

15 Sharing Increase 
awareness of 
the parental 
challenges

• Sharing 
 ¾ 3 chal lenges in the parent ing 

process  
 ¾ 3 strengths of being a parent

20 Reflective 
exercise  

Practise 
stress-relieving 
techniques

• Reflective exercise: "Selective attention"
 ¾ What is mindfulness?
 ¾ Core concepts of mindfulness:

i. Attention
ii. Present-focused awareness
iii. An accepting or open attitude
iv. A non-judgmental approach
v. Compassion for self and others

30 Reflective 
exercise and 
mini-lecture

Allow 
participant 
to learn the 
concept of 
mindfulness

• Reflective exercise: "Mindful eating"
 ¾ Instructor leads the raisin meditation 

exercise.
 ¾ The exercise requires participants 

to focus one's mind on the present 
moment using all senses - what 
people can see, hear, smell, taste 
and touch. The idea is that by 
focusing all the attention on the tiny 
raisin, people help to bring their mind 
into the moment and train it to notice 
the present. 

 ¾ Instructor debriefs with participants 
on how this exercise can inspire the  
parental life.  
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Time 
(min)

Section Objective Content

• Concepts and skills related to mindful  
parenting:

 ¾ What is mindful parenting?
 ¾ Skills in mindful parenting:

i. Listening: This means truly listening 
and observing with full attention. 

ii. Non-judgmental acceptance: It 
refers to approaching the situation 
without judgment for your feelings 
or your child's feelings. Non-
judgmental also involves letting go of 
unrealistic expectations of the child.

iii. Emotional awareness: Bringing 
about awareness to parenting 
interactions extends from the parent 
to the child and back. Modeling 
emotional awareness is key to 
teaching the child to do the same. 
There are always emotions affecting 
situations, whether they were formed 
a long time ago or are more fleeting.

iv. Self-regulation: This means 
not letting the emotions trigger 
immediate reactions, like yelling 
or other automatic behaviors. 
In short: It is thinking before 
acting to avoid overreacting.
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Time 
(min)

Section Objective Content

15 Reflective 
exercise and 
mini-lecture

Allow 
participant 
to learn the 
practice 
of mindful 
compassion

• Reflective exercise: 
"Compassion meditation" 

 ¾ Instructor leads the meditative  
exercise

• Concepts and skills related to mindful  
compassion:

 ¾ What is compassion in mindful  
parenting?

 ¾ Skills in mindful parenting:
 Compassion: Parents may not agree 

with the child's actions or thoughts, 
but mindful parenting encourages 
parents to have compassion. This 
involves being empathetic and 
understanding for the child's position 
in the moment. Compassion extends 
to the parent as well, as there is 
ultimately less self-blame if a situation 
doesn't turn out as parents' hoped.

5 Conclusion • Summary
• Q&A 
• Participants complete evaluation forms

References:

Race, K. (2014). Mindful parenting: Simple and powerful solutions for raising creative, 
engaged, happy kids in today's hectic world. New York: St. Martin's Griffin.

Neff, K. (2011). Self-compassion: The proven power of being kind to yourself. New York: 
Harper Collins.

Kabat-Zinn, J. (2013). Full catastrophe living: Using the wisdom of your body and mind to 
face stress, pain, and illness. New York: Bantam.
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Exemplar 4A: Co-operate with School and Foster Children's Learning at Home

Strand Strand IV: Fostering Home-School Co-operation and 
Communication

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Kindergarten teachers/specialists with rich knowledge and field 
experience on the topic

Intended 
learning 
outcomes

By the end of the session, participants will be able to:

a. Understand Integrated Approach and real-life themes adopted in 
kindergartens;

b. Understand portfolio as a learning record in the early childhood 
education (ECE) curriculum; and

c. Understand parents' roles in curricular activities of kindergartens.

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture

c. Notes for parents

 Appendix 19
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

35 Overview 
and Hong 
Kong ECE 
curriculum

Allow participants 
to understand 
why parents 
should learn 
about Integrated 
Approach and 
real-life themes 
with examples 
of kindergarten 
curriculum

• The instructor introduces the 
objectives of the session.

• The instructor introduces the 
Hong Kong ECE Curriculum

• The instructor presents why parents 
should learn about kindergarten 
curriculum and what they should 
learn about Integrated Approach 
and real-life themes with examples 
being adopted in kindergartens.

10 Portfolio and 
parental 
involvement

Allow participants 
to understand how 
parents can read 
and make use of 
learning portfolio 
to facilitate their 
children's learning

Portfolio and parental involvement
• Instructor introduces to participants 

on parents can to read and 
make use of  learning portfolio 
(children's collection of work) to 
facilitate their children's learning 

20 Group 
activity

Allow participants to 
practise designing 
learning activities 
that parent can do 
with young children 
at home

Group activity
• Instructor guides participants to 

discuss in groups and suggest 
some learning activities parents 
can do with young children at 
home under topics provided.

20 Provide feedback 
and guidance 
to participants' 
suggestions

Report and debriefing
• Instructor will give feedback to the 

presentation given by each group 
and guide participants to reflect 
on their learning in the session.

5 Conclusion • Conclusion
• Q & A
• Participants complete evaluation 

forms
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Exemplar 4B: Parents' Communication Skills in Home-school Co-operation

Strand Strand IV: Fostering Home-school Co-operation and 
Communication

Target 
participants

Parents with kindergarten level children

Qualifications 
of session 
conductors

Kindergarten teachers and/or specialists with field knowledge and 
experience on the topic

Intended 
learning 
outcomes

By the end of the session, participants will be able to :

a. Understand the significance of home-school co-operation, roles of 
school and parents in home-school co-operation, and the definition 
and purposes of "communication", etc;

b. Grasp effective communication skills in home-school co-operation; 
and

c. Have enhanced interest in participating in the work and activities 
of home-school co-operation.

Resources 
required

a. Instructor guide

b. PowerPoint for mini-lecture

c. Notes for parents

d. Worksheet for parents

 Appendix 20
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Procedure (90 minutes in total)

Time 
(min)

Section Objective Content

10 Introduction Allow 
participants 
to understand  
the 
significance of 
home-school 
co-operation

• Instructor elaborates the significance 
of home-school co-operation through 
inviting participants to review their home-
school co-operation experiences and 
introducing the different stakeholders 
in home-school co-operation.

10 Core input 1 Allow 
participants to 
understand the    
roles of school 
and parents in 
home-school 
co-operation

• Instructor explains the roles of the 
school and parents in home-school 
co-operation.

25 Core input 2 Allow 
participants to 
grasp effective 
communication 
skills with 
school in 
home-school 
co-operation

• Instructor presents the definition of 
"communication", psychological status in 
communication, the purposes of home-
school communication as well as its 
principles and the Dos and Don'ts.

• Instructor introduces the tips on 
how parents can establish a good 
relationship with the school 

20 Group 
activity:  
Case 
analysis

Allow 
participants to 
analyse two 
school cases -  
Case 1 and 
Case 2

• Instructor puts participants in groups 
to discuss two cases relating to 
home-school co-operation.

• Instructor gives feedback and guidance 
on the views shared by participants 
and provides a debriefing on the two 
cases after group presentation.
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Time 
(min)

Section Objective Content

15 Group 
activity: 
Role play

Allow 
participants to 
have role play 
on a school 
case - Case 3

• Instructor puts participants in groups 
to discuss the scenario of Case 3. 

• Participants apply the communication 
skills learned in the role play exercise.

5 Reflection Allow 
participants to 
reflect on their 
learning

• Instructor leads participants to 
reflect on and discuss what they 
have learned about home-school 
co-operation, communication skills 
and their degrees of participation 
in home-school co-operation.

5 Conclusion • Conclusion
• Q & A
• Participants complete evaluation forms
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Resources

Strand I: Understanding of Child Development

1. Parent Education Programmes/Projects

 ¾ Hands-On Parent Empowerment (HOPE): It is a 30-session parent education 
programme based on social learning, cognitive behavioural and developmental 
theories. It provides developmental skills and behaviour management techniques 
training to parents with children aged 3 to 5. It is locally-developed with established 
evidence on efficacy in 2011.

 (Website: https://www.dep.hkps.org.hk/hands-on-parent-empowerment/)

 ¾ Happy Parenting: It is an 8-session programme designed for parents and their 
children aged under 6 with special learning needs. It is locally-developed with  
established evidence on efficacy in 2015.

 (Website: https://www.heephong.org/eng/tools-and-resources/publications/parent-
support/happy-parenting-programme-summary) 

 ¾ Healthy Start: It is a home visit parent education programme targeting disadvantaged 
families with children aged 3 to 5. Parent assistants would receive structured 
training and deliver the home visit programme under the supervision of a project co-
ordinator. It is locally-developed with established evidence on efficacy in 2013.

 Website: http://www.tungwahcsd.org/en/our-services/research-and-development/
youth-and-family-services;news/4426/-)

 ¾ Jockey Club Playful Community League: It is a project providing game spaces in 
communities to fulfill the children's right to play. (Chinese version only)

 (Website: https://jc-playright-playful-community-league.hk/;
 Introduction to the project with subtitles in English can be found in https://youtu.be/

A87lGxedfOs/)

 Appendix 21
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 ¾ Positive Parenting Programme (Triple-P): It is originated from Australia and is a 
behavioural family intervention programme based on social learning principles. It 
contains group sessions, telephone follow-up sessions and homework. Triple-P has 
been introduced to Maternal and Child Health Centres by Family Health Service. 
Parents having parenting challenges with children aged from 2.5 to 5 years old may 
enroll.

 (Website: https://www.fhs.gov.hk/english/main_ser/child_health/14725.html)

 ¾ 3Es (3Es 情 + 社 同 行 計 劃 ): It is an evidence-based project aiming to enhance 
social-emotional competence in early childhood. It promotes a school-based model 
of early prevention, early identification and early intervention. (Chinese version only)

 (Website: http://3esproject.eduhk.hk/tc/about.php?id=1&proj_id=1)

 ¾ 東華三院「愛．傳．情」家校培幼計劃 : It is a school-based programme aiming 
to raise parents' and teachers' concerns about the social and emotion needs of 
children. By promoting the confidence and competence of parents and teachers 
through training courses, they can better assist children to understand and manage 
their own emotions. (Chinese version only)

 (Website: http://healthystartschool.tungwahcsd.org)

2. Books 

 ¾ Vivian Ip. (2021). Love codes: Special words series. Hong Kong: VIP Love Codes. 
Retrieved from https://viplovecodes.org/special-words-series/#

 ¾ Berk, Laura E. (2015)。《發展心理學：兒童發展》（第二版），古黃守廉、姜元御、

曾幼涵、陳亭君、李美芳及黃立欣譯。台灣：雙葉書廊。

 ¾ 伍詠光、葉玉珮 (2016)。《當子女說你好煩    與青少年溝通的技法和心法》。香港：

突破。

 ¾ 何基佑 (2018)。《不打不罵教出好孩子》。香港：天窗。

 ¾ 吳思源 (2014)。《不信贏在起跑線》。香港：突破。

 ¾ 曾潔雯 (2004)。《做孩子的心理學家》。香港：荷花。

 ¾ 楊崗、何暉靈 (2017)。《陽光下的寓言》。香港：博學。

 ¾ 劉清虔 (2011)。《猶太人的親子教育：讓孩子贏在終點》。香港：浸信會。

https://www.fhs.gov.hk/english/main_ser/child_health/14725.html
http://3esproject.eduhk.hk/tc/about.php?id=1&proj_id=1
http://healthystartschool.tungwahcsd.org
https://viplovecodes.org/special-words-series/#
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3. Websites and Media Resources

3.1 Child development information

 ¾ Department of Health. Child development. Retrieved from
 https://www.fhs.gov.hk/english/health_info/class_life/child/child_tsy_child.html 

 ¾ Education Bureau. Parent education information at kindergarten stage. 
Retrieved from

 https://www.edb.gov.hk/en/student-parents/parents-related/parent-info/ 
index.html

 ¾ Education Bureau. Smart parent net. Retrieved from
 https://www.parent.edu.hk/en/home

3.2 Parent education apps related to child development

 ¾ 五邑工商總會張祝珊幼兒園幼稚園。i 世代親子實驗劇（免費親子管教互動應用程

式）。取自

 https://www.youtube.com/watch?v=9QFcINnTqWE

Strand II: Promotion of healthy, happy and balanced development of children  

1. Academic Publications

 ¾ Hughes, D.A., & Baylin J. (2012). Brain-based parenting: The neuroscience of 
caregiving for healthy attachment. New York: W. W. Norton. 

 ¾ Institute of Medicine and National Research Council. (2000). From neurons 
to neighborhoods: The science of early childhood development. Washington,  
DC: The National Academies Press.

2. Parent Education Programmes/Projects 

 ¾ Circle of Security: It is a programme promoting secure attachment. It is based on 
attachment theory and focuses on enhancement of relationship with child rather than 
behavioural modification. (Chinese version only)

 (Website: https://www.tungwah.org.hk/en/press-release/evaluation-study-on-circle-
of-security-parenting-program-project/)

https://www.fhs.gov.hk/english/health_info/class_life/child/child_tsy_child.html
https://www.edb.gov.hk/en/student-parents/parents-related/parent-info/
https://www.parent.edu.hk/en/home
https://www.youtube.com/watch?v=9QFcINnTqWE
https://www.tungwah.org.hk/en/press-release/evaluation-study-on-circle-of-security-parenting-program-project/
https://www.tungwah.org.hk/en/press-release/evaluation-study-on-circle-of-security-parenting-program-project/
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 ¾ Happy Kids Charter: It is a guide of positive parenting to help children deal with 
stress developed by the project "Joyful@HK". (Chinese version only)

 (Website: https://www.edb.gov.hk/attachment/tc/edu-system/special/resources/
joyfulatschool/Family_1.pdf)

 ¾ Jockey Club Home-school Physical Fitness – Academy for Kindergarteners: It is 
a programme promoting physical fitness of kindergarten level children. Parent-
child exercises at home are encouraged to develop children's interest in sports. 
(Website: https://jchspfa.hk/en/program-summary/)

 ¾ KeySteps@JC: It is a project aiming to integrate medical, education and 
welfare sectors to support chi ldren from disadvantaged backgrounds. 
(Website: https://www.keysteps.hk/en/) 

 ¾ Parent-Child Interaction Therapy (PCIT): The programme originated from the United 
States and local efficacy has been established since 2007. It provides services on 
proper parenting for families with children aged 2 to 7 showing behavior problems. 
It consists of 14 to 20 sessions of training for individual pairs of parent-child dyads. 
(Website: http://www.pcit.org/what-is-pcit.html)

 PCIT programme has been adopted in Hong Kong since 2004. Related services and 
training are provided by local NGOs.

 (Website: http://www.pcit.org/pcit-in-hong-kong.html)

 ¾ Parent Management training (PMT): It is a programme for kindergarten level and 
school-age children with challenging behaviours. Parents are taught with related skills 
by therapists and they are expected to practice the skills at home after each session 
(Website: https://depts.washington.edu/uwhatc/PDF/TF-%20CBT/pages/positive_
parenting.html)

 ¾ StartSmart@school.hk Campaign - Parent Child Physical Games: It is a series of 
parent-child physical games designed to promote a healthy life style at home with 
suitable exercises.

 (Website: https://www.startsmart.gov.hk/en/others.aspx?MenuID=117)

 ¾ The Incredible Years: It is a series of interlocking, evidence-based programmes 
aiming to prevent and treat young children's behaviour problems and promote their 
social, emotional, and academic competence. Local NGOs also provide related 
programmes. (Chinese version only)

 (Website: http://www.tungwahepsc.org/tc/course_detail.php?cid=157/)

https://www.edb.gov.hk/attachment/tc/edu-system/special/resources/joyfulatschool/Family_1.pdf
https://www.edb.gov.hk/attachment/tc/edu-system/special/resources/joyfulatschool/Family_1.pdf
https://jchspfa.hk/en/program-summary/
https://www.keysteps.hk/en/
http://www.pcit.org/what-is-pcit.html
http://www.pcit.org/pcit-in-hong-kong.html
https://depts.washington.edu/uwhatc/PDF/TF-%20CBT/pages/positive_parenting.html
https://depts.washington.edu/uwhatc/PDF/TF-%20CBT/pages/positive_parenting.html
mailto:StartSmart%40school.hk?subject=
https://www.startsmart.gov.hk/en/others.aspx?MenuID=117
http://www.tungwahepsc.org/tc/course_detail.php?cid=157/
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3. Books

 ¾ 江峰、關煥園 （2018）。《兒童體適能（3-12 歲）》。香港：博學。

 ¾ 張嘉文（2015）。《幼兒飲食圖冊》。香港：香港中文大學健康教育及促進健康中心。

 ¾ 趙長城，方玉輝（2018）。《兒童急症疾病及意外家庭應急手冊》。香港：萬里。

4. Websites and Media Resources

4.1 Information on healthy, happy and balanced development of children

 ¾ 香港中文大學健康教育及促進健康中心 (2020)。《SING 計劃參與幼稚園／幼兒

園膳食調查報告》。(Chinese version only) 取自

 http://www.cuhk.edu.hk/med/hep/research/pdf/reports/SING_SchDiet_Report.
pdf

4.2 Parent education programmes related to healthy, happy and balanced development 
of children

 ¾ 123 Magic: It is an evidence-based parenting programme to promote a loving, 
supportive family atmosphere with effective discipline for children aged 2 to 12

 (Website: https://www.youtube.com/user/123MagicParenting)

 ¾ Department of Social Work and Social Administration, and Faculty of Education 
of The University of Hong Kong. Maths buddy. (Chinese version only) Retrieved 
from http://mathsbuddy.hku.hk/

 ¾ Faculty of Social Sciences of The University of Hong Kong. Jockey Club autism 
support network (JC A-Connect Project). Retrieved from

 https://www.socsc.hku.hk/JCA-CONNECT/lang/

 ¾ Hong Kong Specific Learning Difficulties Research Team of The University of 
Hong Kong, Heep Hong Society, Society of Boys' Centres, and The Chinese 
University of Hong Kong. Read & write: A Jockey Club learning support network. 
(Chinese version only) Retrieved from http://www.psychology.hku.hk/rwjclsn/

 ¾ The Hong Kong Council of Social Services. Raising special kids, braving 
obstacle race. Retrieved from http://www.sen.org.hk/en/

http://www.cuhk.edu.hk/med/hep/research/pdf/reports/SING_SchDiet_Report.pdf
http://www.cuhk.edu.hk/med/hep/research/pdf/reports/SING_SchDiet_Report.pdf
https://www.youtube.com/user/123MagicParenting
http://mathsbuddy.hku.hk/
https://www.socsc.hku.hk/JCA-CONNECT/lang/
http://www.psychology.hku.hk/rwjclsn/
http://www.sen.org.hk/en/
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Strand III: Promotion of Parents’ Physical and Psychological Well-being 

1. Parent Education Programmes/Projects

 ¾ FAMILY: It is a Jockey Club Initiative for a Harmonious Society ("FAMILY Project") 
launched by the School of Public Health of The University of Hong Kong. It aims 
to identify the sources of family problems, to devise, implement and evaluate 
preventive measures, and to promote FAMILY Health, Happiness and Harmony (3Hs) 
through a territory-wide household survey, intervention projects and public education.  
(Website: https://www.family.org.hk/en/about-us/about/)

 ¾ Heart to Heart Parent-Child Programme: It is a child protection educational 
programme launched by Save the Children.  The programme is designed to promote 
positive parenting while enhancing children's communication and problem-solving 
skills.

 (Website: https://savethechildren.org.hk/en/what-we-do/our-work-in-hong-kong/
heart-to-heart-programme/)

2. Websites and Media Resources

2.1 Information on parents' physical and psychological well-being

 ¾ Department of Social Work and Social Administration of The University of Hong 
Kong. Integrative body-mind-spirit. Retrieved from 
https://learning.hku.hk/ibms/

2.2 Parent education programme related to parents' physical and psychological well-
being

 ¾ 香港小童群益會。香港小童群益會賽馬會「兒家傾」親子溝通計劃。(Chinese 
version only) 取自

 https://pcces.bgca.org.hk/tc/

https://www.family.org.hk/en/about-us/about/
https://savethechildren.org.hk/en/what-we-do/our-work-in-hong-kong/heart-to-heart-programme/
https://savethechildren.org.hk/en/what-we-do/our-work-in-hong-kong/heart-to-heart-programme/
https://learning.hku.hk/ibms/
https://pcces.bgca.org.hk/tc/
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Strand IV: Fostering Home-school Co-operation and Communication 

1. Academic Publications

� Carnegie, D. (1981). How to win friends and influence people. Hauppauge, NY: Dale 
Carnegie. (Original work published 1936).

� Lee, N.Y.A. & Bagley, C. (2017). School choice with education vouchers: An empirical 
case study from Hong Kong. International Studies in Sociology of Education, 26(1), 3-18.

2. Websites and Media Resources

2.1 Information on home-school co-operation and communication

 ¾ Committee on Home-School Co-operation. (2014). Parent-teacher association 
handbook: Unity of home and school, life with love and care. Retrieved from 

 https://www.chsc.hk/upload/attachments/pta_handbook/Whole_Book(English).
pdf

 ¾ Committee on Home-School Co-operation Website. Retrieved from
 https://www.chsc.hk/main.php?lang_id=1

 ¾ Department of Health. (2016). Understanding your child's development: For 
parents of preschool children. Retrieved from https://www.fhs.gov.hk/english/
health_info/child/14821.html

 ¾ Department of Health (2020). To nurture or to pressure. Retrieved from https://
www.fhs.gov.hk/english/health_info/child/30006.html 

 ¾ Education Bureau. (2014). Parent guide on the whole school approach to 
integrated education. Retrieved from 

 https://www.edb.gov.hk/attachment/en/edu-system/special/support/wsa/
ieparentguide.pdf

 ¾ Education Bureau. (2017). Helping your children of kindergarten age. Retrieved 
from

 https://www.edb.gov.hk/attachment/sc/student-parents/parents-related/parent-
info/parent%20booklet_en.pdf

https://www.chsc.hk/upload/attachments/pta_handbook/Whole_Book(English).pdf
https://www.chsc.hk/upload/attachments/pta_handbook/Whole_Book(English).pdf
https://www.chsc.hk/main.php?lang_id=1
https://www.fhs.gov.hk/english/health_info/child/14821.html
https://www.fhs.gov.hk/english/health_info/child/14821.html
https://www.fhs.gov.hk/english/health_info/child/30006.html
https://www.fhs.gov.hk/english/health_info/child/30006.html
https://www.edb.gov.hk/attachment/en/edu-system/special/support/wsa/ieparentguide.pdf
https://www.edb.gov.hk/attachment/en/edu-system/special/support/wsa/ieparentguide.pdf
https://www.edb.gov.hk/attachment/sc/student-parents/parents-related/parent-info/parent%20booklet_en.pdf
https://www.edb.gov.hk/attachment/sc/student-parents/parents-related/parent-info/parent%20booklet_en.pdf
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 ¾ Education Bureau. (2021). Knowing more about children's learning: Parents' 
pamphlet. Retrieved from

 https://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-
edu/preprimary/ParentPamphlet_EN.pdf 

2.2 Policy documents and official guidelines on home-school co-operation and 
communication

 ¾ Education Bureau. (2014). Home-school co-operation. In Operation guide on the 
whole school approach to integrated education (chap. 8). Retrieved from 

 https://www.edb.gov.hk/attachment/en/edu-system/special/support/wsa/ie%20
guide_en.pdf

 ¾ Education Bureau. (2018). Education Bureau circular no. 7/2018: Enhancing 
parent education at kindergarten stage. Retrieved from https://www.edb.gov.
hk/attachment/en/edu-system/preprimary-kindergarten/free-quality-kg-edu/
EDBC7_2018E.pdf

 ¾ Education Bureau. (2019). Parent education framework at kindergarten stage. 
Retrieved from https://www.edb.gov.hk/en/student-parents/parents-related/
parent-info/index.html

 ¾ Education Commission. (2019). Report of the task force on home-school co-
operation and parent education. Retrieved from https://www.e-c.edu.hk/doc/en/
publications_and_related_documents/education_reports/Report_TF%20on%20
HSC_en.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/preprimary/ParentPamphlet_EN.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/preprimary/ParentPamphlet_EN.pdf
https://www.edb.gov.hk/attachment/en/edu-system/special/support/wsa/ie%20guide_en.pdf
https://www.edb.gov.hk/attachment/en/edu-system/special/support/wsa/ie%20guide_en.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/free-quality-kg-edu/EDBC7_2018E.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/free-quality-kg-edu/EDBC7_2018E.pdf
https://www.edb.gov.hk/attachment/en/edu-system/preprimary-kindergarten/free-quality-kg-edu/EDBC7_2018E.pdf
https://www.edb.gov.hk/en/student-parents/parents-related/parent-info/index.html
https://www.edb.gov.hk/en/student-parents/parents-related/parent-info/index.html
https://www.e-c.edu.hk/doc/en/publications_and_related_documents/education_reports/Report_TF%20on%20HSC_en.pdf
https://www.e-c.edu.hk/doc/en/publications_and_related_documents/education_reports/Report_TF%20on%20HSC_en.pdf
https://www.e-c.edu.hk/doc/en/publications_and_related_documents/education_reports/Report_TF%20on%20HSC_en.pdf
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